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Assessment Rubric—5.1 How are civilisations organised?
It is expected that the history of ancient China would be taught towards the middle or latter part of Year 7. Most students would be expected to be at Level 4, working towards Level 5. The work of the student in progressing towards Level 5 demonstrates:
	3.75
	4.0
	4.25
	4.5
	4.75

	History knowledge and skills

	· general awareness of ways in which the society of ancient China was organised

· knowledge of some ways in which ancient Chinese society compared with other societies, ancient and modern

· use of sources to show some historical understanding

· understanding of what a timeline represents 


	· knowledge of some particular ways in which the society of ancient China was organised

· comparison of some aspects of ancient China’s society with those of others, ancient and modern  

· use of sources to show understanding in different forms

· ability to read a timeline accurately 


	· understanding of some ways in which ancient China was ruled, and of the structure of its society 

· informed description of how the society of ancient China was organised, relative to others, ancient and modern 

· use of sources, and appropriate concepts, to present understanding in different forms

· use of a timeline to extract relevant information
	· analysis of some of the similarities and differences between political and social structures in ancient China and other societies

· identification of some of the legacies of ancient China’s organisational structures

· critical use of sources and concepts in presenting historical understanding

· use of a timeline to extract and use relevant information
	· evaluation of the role of social and political structures in past and present societies as organising devices

· comparative analysis of organising aspects of societies, past and present

· use of different oral and written forms to present understanding, including evaluation of evidence

· use of a timeline to readily and accurately reach conclusions and form opinions

	At Level 5, students analyse change and continuity over time and compare key aspects of past and present societies. They demonstrate understanding of key concepts such as governance, authority, leadership and control. They use a range of primary and secondary sources in their investigations, evaluating them for meaning, values and attitudes. They use a variety of forms, including timelines, to present their understanding or to reach conclusions.

	Thinking processes

	· attempted use of the creative thinking strategy SCAMPER 

· with teacher support, consideration of some factors involved in developing a point of view about the influence of political leaders and officials
	· use of the creative thinking strategy SCAMPER to generate some imaginative solutions

· development of reasoned arguments to support a point of view about the influence of political leaders and officials
	· with teacher guidance, use of SCAMPER and other creative thinking strategies (e.g. brainstorming) to explore possibilities 

· making decisions about how political leaders and officials influence the organisation of a society
	· with teacher guidance, use of SCAMPER and other creative thinking strategies to generate multiple options and possibilities 

· completing activities to formulate a view about how political leaders and officials wield power, which involve considering a few variables
	· with teacher support, application of SCAMPER and other creative thinking strategies in different contexts

· completing activities focused on decision making about the power of political leaders and officials, which involve variables and other points of view

	At Level 5, students apply creative thinking strategies to explore possibilities and generate multiple options, problem definitions and solutions. At Level 5, students complete activities focused on decision making which involve an increasing number of variables and solutions.

	Communication

	· interest in views expressed by others in a discussion on how the terracotta warrior graves were built


	· formation of clarifying questions about ideas and information presented in a discussion on how the terracotta warrior graves were built
	· purposeful verbal and non-verbal responses to ideas and information presented in a discussion on how the terracotta warrior graves were built
	· appropriate interpretation of historical terms and concepts used by others in expressing views about how the terracotta warrior graves were built
	· interpretation of various oral presentations, via questioning and speculation, in a discussion about how the terracotta warrior graves were built

	At Level 5, students modify their verbal and non-verbal responses to suit particular audiences. When responding, they use specialised language and symbols, as appropriate to the contexts in which they are working. They consider their own and others’ points of view.


Assessment Rubric—5.2 How do civilisations become 




     strong?
It is expected that the history of ancient China would be taught towards the middle or latter part of Year 7. Most students would be expected to be at Level 4, working towards Level 5. The work of the student in progressing towards Level 5 demonstrates:
	3.75
	4.0
	4.25
	4.5
	4.75

	History knowledge and skills

	· knowledge of aspects of ancient China’s trade and military strength 

· identification of some ways in which  civilisations differ over time

 
	· knowledge of ways in which trade and military strength boosted the strength of ancient China

· identification of some ways in which civilisations over time have made themselves strong 
	· knowledge of the particular roles of the Silk Road and Great Wall in strengthening the ancient Chinese civilisation

· understanding of change and continuity over time in respect to ways in which civilisations made themselves strong
	· analysis of the particular roles of the Silk Road and Great Wall in strengthening the ancient Chinese civilisation

· analysis of why legacies such as the Silk Road and the Great Wall are such enduring testaments of the strength of ancient China
	· comparative analysis of how particular aspects of trade and military strength boost the strength of societies

· comparison between ways in which past and present civilisations used trade and military strength to make themselves strong 

	At Level 5, students use a variety of sources to describe key aspects of ancient societies including ways in which they made themselves strong. They analyse how ancient societies established and maintained power. They analyse change and continuity over time, comparing key aspects of trade and military strength in past and present societies.

	Thinking processes

	· with teacher support, consideration of the various factors in developing a point of view

· identification and explanation of how a self-generated idea for an invention would make the Australian army stronger


	· collection of information from a range of sources and making judgements about the worth of that information in developing a point of view

· testing, through explained examples, how a self-generated idea for an invention would make the Australian army stronger


	· with teacher direction, use of a range of strategies and own questions to identify most appropriate information to develop a point of view 

· with teacher guidance, use of a range of creative thinking strategies to determine how a self-generated idea for an invention would make the Australian army stronger
	· use of appropriate strategies to locate and evaluate information collected to develop a point of view

· with teacher guidance, generation of a range of possible ways by which a self-generated idea for an invention would make the Australian army stronger
	· use of own selection criteria to locate and critically assess information from varied sources to develop a point of view

· with teacher support, application of creative thinking strategies for a variety of purposes and problems, and in a range of contexts

	At Level 5, students locate and select relevant information from varied sources when undertaking investigations. They use a range of appropriate strategies of reasoning and analysis to evaluate evidence when developing a point of view. They apply creative thinking strategies to explore possibilities and generate multiple options, problem definitions and solutions. They demonstrate creativity in the ways they engage with and explore ideas in a range of contexts. 

	Communication

	· identification of main ideas and supporting detail in presentations made by others in group discussions  
	· clarifying questions about ideas and information presented by others in group discussions


	· purposeful verbal and non-verbal responses to ideas and information presented by others in group discussions 
	· interpretation of conventional language used by others in presenting information and ideas in group discussions


	· use of questioning and speculation to interpret a range of ideas and information presented by others in group discussions

	At Level 5, students interpret complex information in group discussions. When responding, they use specialised language as appropriate to the contexts in which they are working. They consider their own and others’ points of view. 


Assessment Rubric— 5.3 How do the beliefs and values
of civilisations compare?
It is expected that the history of ancient China would be taught towards the middle or latter part of Year 7. Most students would be expected to be at Level 4, working towards Level 5. The work of the student in progressing towards Level 5 demonstrates:
	3.75
	4.0
	4.25
	4.5
	4.75

	History knowledge and skills

	· awareness of some aspects of daily life in ancient China

· broad comparison of the values and beliefs of different societies over time

· simple judgements about primary and secondary sources 
	· description of aspects of daily life in ancient China

· comparison and contrast of the values and beliefs of ancient China with those of other societies over time 

· comprehension of sources and judgements about what they convey  
	· knowledge of aspects of ancient China’s beliefs, values and rituals

· identification of change and continuity over time in ancient China

· comprehension and questioning of sources, examining the values and attitudes they convey
	· analysis of aspects of ancient China’s beliefs, values and rituals 

· identification of legacies of ancient China in contemporary societies 

· close examination of sources to determine their usefulness as historical evidence
	· evaluation of the extent to which ancient China’s beliefs, values and rituals were like or unlike some of those of other civilisations 

· analysis of extent to which the beliefs and values of ancient China have influenced modern societies 

· analysis of the context, purpose and adequacy of sources to answer inquiries

	At Level 5, students explain key features of community life such as religious beliefs and practices and cultural expressions. They analyse change and continuity over time and compare key aspects of past and present societies. They explain the influences of ancient societies on contemporary societies. They use a range of primary and secondary sources, including visual sources that record features of societies, identifying their content, origin and purpose, values and attitudes.

	Thinking processes

	· with teacher support, consideration of various factors in the development of a point of view

· ability to reflect on and suggest one’s own mental and physical strengths 

	· development of a reasoned point of view, using supporting evidence

· judgements about one’s own repertoire of intelligences 
	· with teacher direction, use of strategies and own questions to identify points that best support a view

· with teacher guidance, use of identified repertoire of intelligences to complete a task
	· identification and synthesis of relevant information from a range of sources to establish and support a point of view

· discriminating application of identified repertoire of intelligences to complete a task
	· use of own selection criteria to identify and critically evaluate information in formulating and defending a point of view

· appropriate use of identified  intelligences to complete a task, and evaluate and justify the outcome

	At Level 5, students use a range of appropriate reasoning and analysis strategies to identify and synthesise information that enables and supports the development of a point of view. They explain the purpose of identifying multiple intelligences as a thinking tool and use this appropriately. They evaluate their thinking strategies.

	Communication

	· identification of main ideas made by others in group or class discussions

· use of specialised language appropriate to History to support effective communication
	· attempts to clarify understanding about ideas and information presented by others in group or class discussions

· clear articulation of ideas in History discussions
	· purposeful verbal and non-verbal responses to ideas and information presented by others in group or class discussions

· evidence of logical sequencing of ideas and information in History discussions
	· interpretation of discipline-specific language and concepts in presentations made by others in group or class discussions

· selection and clear organisation of relevant ideas and information in History discussions
	· interpretation of a range of presentations made by others through questioning and speculation

· selection of supporting strategies (e.g. sketches) to support clear articulation of relevant ideas and information in History discussions

	At Level 5, students modify their verbal and non-verbal responses to suit particular audience. They interpret complex information and evaluate the effectiveness of its presentation, using specialised language and concepts as appropriate. They use communication conventions, forms and language appropriate to History to convey a clear message in discussion forums.


Assessment Rubric— 5.4 How have ancient civilisations influenced the modern world?
It is expected that the history of ancient China would be taught towards the middle or latter part of Year 7. Most students would be expected to be at Level 4, working towards Level 5. The work of the student in progressing towards Level 5 demonstrates:

	3.75
	4.0
	4.25
	4.5
	4.75

	History skills

	· awareness of some ways in which ancient China has influenced contemporary societies

· historical explanations presented in a range of forms


	· understanding of ways in which ancient China has influenced contemporary society

· historical explanations presented in a range of forms, using appropriate historical language and concepts
	· identification of change and continuity over time in examining ways by which ancient China has influenced the modern world

· use of appropriate concepts and evidence to show historical understanding
	· identification of legacies of ancient China evidence in contemporary societies

· use of evidence, and appropriate concepts and terms, in historical explanations
	· evaluation of the ways in which legacies of ancient China have influenced the modern world

· use of a variety of oral and written forms to present an informed historical understanding

	At Level 5, students analyse change and continuity over time and compare key aspects of past and present societies. They examine aspects of daily life such as the extent to which discoveries and inventions influenced lifestyle. They explain the influences of ancient societies on contemporary societies.

	Thinking processes

	· with teacher support, formulation of appropriate key questions for investigations or responses 

· use of creative thinking strategies such as SCAMPER 

· some understanding of how own creative ideas might work
	· development of own questions for investigation and making judgements about worth of collected information

· use of SCAMPER to generate imaginative solutions

· some understanding of how own creative ideas could be used


	· with teacher direction, use of a range of strategies and own questions to identify information suitable for a response or an investigation

· with teacher guidance, use of SCAMPER and one other thinking strategy (e.g. brainstorming)

·  explanation of how own creative ideas could be used 
	· identification and synthesis of relevant information from sources, using appropriate strategies to evaluate evidence

· with teacher guidance, use of SCAMPER and one other thinking strategy (e.g. brainstorming) to develop a product

· consideration of feedback on how own creative ideas could be modified
	· use of self-generated selection criteria to locate and critically assess information from varied sources

· with teacher support, use of a range of thinking strategies, including SCAMPER, for a variety of purposes

· understanding of how selected feedback could assist own thinking in modifying own creative ideas

	At Level 5, students use a range of question types, and locate and select relevant information from varied sources when undertaking investigations or completing activities. When identifying and synthesising relevant information, they use a range of appropriate reasoning and analysis strategies to consider own and other points of view. They apply creative thinking strategies to explore possibilities and generate solutions. They demonstrate creativity in the ways they engage with and explore ideas.

	Design, creativity and technology

	· selection of and work with a variety of materials in planning to make an abacus

· modification of efforts as directed by teachers and peers 
	· use of a production plan (worksheet) to select and use materials to make an abacus, showing awareness of measuring, marking and joining techniques

· modifications, after considering feedback from teachers and peers 
	· use of a range of tools and materials, including a safety knife, to make an abacus, with significant teacher instruction on safety

· modifications, as necessary, after evaluation
	· use of a range of tools and equipment, including a safety knife and other tools, to make a functional abacus  

·  modifications, as necessary, during production in response to feedback
	· use of a range of tools and materials (with teacher support, as necessary, on safety) to make a functional abacus

· reflection on modifications made during production in response to feedback or further research

	At Level 5, students work safely with a range of tools and equipment and manage materials and processes to produce products that meet functional briefs. They make modifications during production in response to feedback and evaluation, providing sound explanation for any changes that demonstrates reflection. 


Assessment Rubric—Transferring ideas—Ancient Japan: 


How do civilisations compare?
It is expected that the history of ancient Rome — and any context in which learning would be transferred — would be taught towards the middle of Year 7. Most students would then be at Level 4, working towards Level 5. The work of the student in progressing towards level 5 demonstrates:
	3.75
	4.0
	4.25
	4.5
	4.75

	History skills

	· broad knowledge of some aspects of the civilisation of ancient Japan

· simple judgements about sources

· comparison of the practices, values and beliefs of different cultural groups over time
	· description of particular aspects of the civilisation of ancient Japan

· comprehension and some questioning of sources

· comparison and contrast of the practices, values and beliefs of different cultural groups over time
	· understanding of how factors such as social organisation, trade, military strength, beliefs and values influenced the civilisation of ancient Japan

· comprehension of sources and questioning of what they reveal about ancient Japan 

· identification of change and continuity in the practices, values and beliefs of different societies over time
	· analysis of some factors influencing the organisation, strength and culture of ancient Japan

· analysis of evidence to determine what it reveals about how ancient Japan compared in certain respects with other civilisations 

· identification of legacies of past societies evident in contemporary societies
	· evaluation of extent to which aspects of ancient Japan compare with the civilisation of ancient China and with societies today

· analysis of the context and adequacy of sources in answering particular questions about how ancient Japan compared with other civilisations

· evaluation of what aspects ancient Japan owed to ancient China and what it has contributed to modern society

	At Level 5, students explain aspects of key features of community life including cultural practices, religious beliefs and military preparedness. They use a variety of primary and secondary sources to describe key aspects of ancient societies. They evaluate them for meaning, values, attitudes and their adequacy as evidence. They analyse change and continuity over time and compare key aspects of past and present societies.

	Thinking processes

	· with teacher support, discrimination between fact and opinion in examining source material

· with teacher support. thinking about what must be considered in developing a point of view about how civilisations compare
	· distinguishing between fact and opinion in examining source material 

· development of reasoned arguments about aspects of how civilisations compare
	· with teacher direction and peer support, application of methodologies that help in reaching conclusions about source material

· making decisions about questions to do with how civilisations compare


	· application of methodologies selected by the teacher in reaching conclusions about source material

· completion of activities requiring decision making about how civilisations compare, and which involve a few variables
	· use of own methodology, as appropriate to a study of history, in reaching conclusions about source material

· completion of activities requiring decision making about aspects of how civilisations compare, which involve some variables and alternate view points

	At Level 5, students use a range of appropriate reasoning and analysis strategies to evaluate evidence and consider their own and others’ point of view. They use discipline-based methodologies to identify and synthesise relevant information. They complete activities focusing on decision making which involve an increasing number of variables and solutions.


Some suggested additional resources for further study of the ancient Japan:

http://www.wsu.edu/~dee/ANCJAPAN/ANCJAPAN.HTM
http://library.thinkquest.org/J0112187/ancient_japan.htm
http://www.authorama.com/ancient-china-simplified-37.html (an electronic book: Ancient Japan Simplified, Edward Harper Parker, Victoria University of Manchester, London)

Aikens, CM & Higuchi, T 1982, Prehistory of Japan, Academic Press, New York.

Richardson, H 2005, Life in Ancient Japan, Peoples of the ancient world, Crabtree Publishing Co., Canada (ISBN 9780778720713).

Macdonald, F 1999, Step into Ancient Japan, The step into series, Anness Publishing Ltd, London (ISBN 9781859679173).
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