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Teaching program—
Chapter 5: Ancient China
Unit 1
	Big idea
	Key knowledge and skills
	Resources
	VELS standards (adapted)

	How are civilisations organised?

	History:

1
Political organisation of ancient China; timeline of ruling dynasties

2
The first emperor – terracotta warriors

3
Social divisions in ancient China

4
 Comparison between political and social structures in ancient China and other civilisations

Thinking processes:

1
Examining sources to develop a viewpoint 

2
Creative thinking using SCAMPER
Communicating:
Listening to and participating meaningfully in group discussions.
	Oxford Big Ideas

History Level 5,

pp. 128–39

Suggested answers to all unit activities at www.bigideas.com
Suggested rubrics for Big Ideas activities at

www.bigideas.com. 

Student rubric for Fresh Ideas feature on ‘Thinking creatively with SCAMPER’ at 

www.bigideas.com. 


	Humanities — History, Level 5

1
Use, analyse and evaluate a range of primary and secondary sources.
2
Analyse change and continuity over time and compare aspects of past and present societies.

3
Demonstrate understanding of key concepts such as governance, authority, control, social division.

4
Use a variety of forms to present understanding or reach conclusions.

Thinking processes, Level 5

1
Apply creative thinking strategies to explore possibilities.
2
Reflect on thinking processes used to develop viewpoints that involve an increasing number of variables and options.

Communication, Level 5

1
Modify verbal and non-verbal responses to suit particular audiences.

2
Use specialised language and symbols, as appropriate to the contexts.

3
Consider own and others’ viewpoints.

	Learning sequence

Lesson 1— Political organisation of ancient China
1 
Conduct a short brainstorm: ask students to suggest how our society in Australia is organised.  You could start by suggesting: we have laws, we pay taxes, we must register births and deaths. You may wish to write some good points on the board. Then ask whether students think all societies are organised as ours is. In what ways might others be different? What might be some common organising elements? This short discussion will provide a framework for a study of the way the civilisation of ancient China was organised; it will make any comparisons students conclude more meaningful.
2      Explain where the society of ancient China began (reinforce earlier learning by asking why this might have been around a river valley) and its early political history. (See pages 128–9.) Point out the strong links with religion, as was the case in other ancient societies (particularly in the case of rulers, who were seen as gods).

3      Talk about the life and achievements of the first emperor, Shi Huangdi (who ironically ruled for only a short time). Use information on pages 130–3 to discuss his:

· views about how the country should be organised

· why he was so feared

· the dramatic changes he introduced

· preparations for his death

· his tomb and the terracotta warriors

As part of this presentation, draw links with other ancient societies: the emperors of ancient Rome, the burial practices of the ancient Egyptians and Sumerians, the importance of armies and defence to civilisations such as ancient Rome and ancient Egypt.




	4      Ask students to study the illustration on pages 132​–3 for a few minutes. You could explore either what they find most interesting about this source, two or three questions framed around what they might want to know more about, or how this procedure is like/unlike other burial practices they might know about from other civilisations (including their own).

5     At this point, you might like to complete activity 10 from Big Ideas on page 139.

Lesson 2 — Political organisation of ancient China 
1      Have students read, in turn, the paragraphs and the Zooming in text on pages 134–5. Ask some pertinent questions about comparisons with the Han and Qin dynasties, and why students might think there were such differences. In this context, you could explore through discussion to what extent students consider the way a society is organised is a direct reflection of its leader/s.

2      Complete the Fresh Ideas feature on thinking creatively with SCAMPER. You may prefer to do this activity in pairs or small groups. In reporting on findings, encourage students to comment on their reflections about this thinking tool, and how useful or otherwise they found it for this exercise. How could they, for example, use this thinking tool to help them in other aspects of their learning?

3      On completion of your presentation on this topic, ask students to recall or comment on what they see as the key points of similarity and difference between ancient China and (a) other ancient civilisations they may have studied and (b) what they know about the way Australia is organised today.

4     Complete the activities on page 135 in class, either orally or in writing.

Lesson 3 — Social  organisation of ancient China
1      Begin by recapping the way some other ancient civilisations were organised socially. You could, for example, mention the use of slaves in ancient Egypt, Greece and Rome (and their social position);the role of women (particularly so in ancient Greece); and, say, the family structure in ancient Rome. This immediately sets a scenario for a comparative analysis when students consider the social structure of ancient China.

2      Discuss the different means by which society in ancient China was organised: family traditions, divisions between rich and poor and between men and woman, and the differing social groups.  Refer to the diagram in Source 5.23, and either read the text on pages 136–7 or use it as a base for your own presentation. Conclude by asking students what similarities and differences they can detect between these patterns and what they know of other ancient and contemporary societies.

3     Should you wish to discuss foot binding in more detail (as evidence of one of the constraints on women and the role they were expected to play in society) you might find these websites useful:

        http://en.wikipedia.org/wiki/Footbinding
        http://www.sfmuseum.org/chin/foot.html
        http://www.shoeblog.com/blog/friday-shoe-history-corner-footbinding-not-for-the-faint-of-heart/
        You could explore in what ways women in our society today artificially contort or alter their bodies in the interests of fashion. It could lead into an aside discussion on the way that perceptions of beauty in different societies help to order what some people do.

4     After reading the information on page 138, you could ask selected students to use information represented here to do their own impromptu role play of a character presented (by extrapolating on the information presented in the text label). The challenge for the rest of the class on seeing the presentations could be to identify the social role. Or you could role play the way social divisions organised behaviours by having volunteer pairs conduct an impromptu role play on, say, a conversation between a first wife and a concubine, or between a Mandarin and a potter, or between, say, a farmer and a powerful eunuch. Students would first inform themselves about the role played by reading the text label and studying the illustration.

5    Complete activities 8 and 13 from Big Ideas on page 139. Written activities can be completed for homework and/or assessment purposes.


Teaching program—Chapter 5: Ancient China
Unit 2
	Big idea
	Key knowledge and skills
	Resources
	VELS standards (adapted)

	How do civilisations become strong?

	History:
1
Trade in ancient China: Silk Road

2
Military strength in ancient China: Great Wall

Thinking processes:

1
Locate and select relevant information from sources on the Silk Road and the Great Wall when responding to inquiry tasks.

2
Apply appropriate strategies to analyse sources and develop viewpoints.

3
Demonstrate creativity in designing a device that would improve army capability today.

Communication:
Participate in group discussion to compare and contrast aspects of ancient China’s military capability with those of other societies.
	Oxford Big Ideas

History Level 5,

pp.140–5

Suggested answers to all unit activities at www.bigideas.com
Suggested rubric for Big Ideas activities at

www.bigideas.com
‘The Silk Road’ worksheet (and suggested answers where appropriate) at <www.bigideas.com>


	Humanities — History, Level 5

1
Use a variety of sources to analyse ways in which an ancient society made itself strong.

2
Analyse change and continuity over time, comparing key aspects of trade and military strength in past and present societies.

.
Thinking processes, Level 5

1
Locate and select relevant information from sources when undertaking an investigation.

2
Apply appropriate strategies when reasoning and analysing evidence to develop a point of view.

3
Apply creative thinking to explore possibilities and generate multiple options. 

Communication, Level 5
1
Interpret complex information in group discussions.

2
Use specialised language when responding as appropriate to the context, and consider own and others’ point of view. 


	Learning sequence

Lesson 1—Trade in ancient China
1
Consider starting this lesson with an object lesson or analogy. Select two students to represent ‘countries’, exercising judgement on whom you choose for which role. Give each student a box of pre-packaged ‘goodies’: one box will be abundantly packed with interesting, attractive goods (e.g. box of chocolates, colourful scarves, toys etc.) and the other with a sparse number of ordinary items (e.g. small boxes, potatoes, empty bottles). Have a show of hands to indicate which ‘country’ class members would want to trade with and why. What would they offer in return for the goods on offer? Which ‘country’ would be likely to benefit most? Why?

2     Explain that China was a country equally rich in natural resources; it also had goods other markets/buyers perceived as precious: silk, jade, pearls, tea etc. This made it fortunate and potentially prosperous in economic terms. Trade with the West, once trade routes were opened up made China rich.

3     Cover content on pages 140–1 to explain how trade with the West was opened up, what the Silk Road was and how it developed. Study Source 5.28; ask students why they thought so many individual tracks made up the Silk Road and why it would have sidetracked into places such as Pakistan/northern India.

4      You may wish to download and display some images of the sort of terrain the Silk Road traversed in parts so students appreciate why loneliness, lack of water and the constant threat of robbery were such real threats. Here’s some images you might like to display:  go to http://pro.corbis.com/ and search for and download 42-19621779, CB066860,  AX050188,  42-18048085, and  DWF15-1133858 RB002275. Ask students: If the territory was so harsh and there were so many risks, why do you think so many merchants were prepared to travel this route?
5 
Complete the activities on page 141 orally or in writing.




	Lesson 2 — Military strength in ancient China

1
This lesson predominantly revolves around the Great Wall. You might like to begin by first covering the material on page 144. You could ask a student to read aloud the poem listed as Source 5.32 and perhaps at that point complete activity 6 from the Big Ideas on page 145 as a class or group discussion.

2
Refer back to Source 5.26 on page 140 so students can appreciate the extent of the Great Wall. Point out how it follows the ridges of mountain ranges. Look, too, at Source 5.28 to observe how a section of the Silk Road hugged it so closely. You may/may not like to introduce some humour and currency for students by reminding them it was NOT built to keep out the rabbits! Some interesting facts you might like to mention include:

· It can be seen on satellite photos from space. Students might also like to check it out on Google Earth.

· It was all made by hand (human labour).

· Its distance as the crow flies is about the same from Sydney to Cairns.

· The joined wall is the longest wall in the world.

3
Ask students, in pairs, to study the illustration and labels on pages 142–3.  Ask them to conclude three things from this investigation:


i.  Why was it such a stable structure?


ii. What difficulties/opposition would an attacking army face in trying to breach the wall? 


iii What rating would you give it on a scale of 1 to 5 (5 is best) in helping to protect China from invasion? Take Source 5.28 in account in reaching a conclusion. Selected spokespeople could report their conclusions to the class.

4 
Complete the activities on page 144 in class orally or in writing, or for homework.

5 
The Big Ideas activities on page 145 can be completed for homework and/or for assessment.


Teaching program—
Chapter 5: Ancient China
Unit 3
	Big idea
	Key knowledge and skills
	Resources
	VELS standards (adapted)

	How do the beliefs and values of civilisations compare?

	History:
1
Beliefs and values in ancient China: Confucianism, Taoism, Buddhism

2
Rituals in ancient China: burial practices, feng shui, horoscopes, tea drinking, martial arts

Thinking processes:

1
Analyse sources to do with beliefs, values and rituals.

2
Collate and interpret information to develop views about how ancient China’s beliefs, values and rituals compared with others.
3
Use identified repertoire of intelligences to creatively express understanding

Communication
Express opinions in writing and orally that reflect interpretation of complex information.
	Oxford Big Ideas

History Level 5,

pp. 146–51

Suggested answers to all unit activities at www.bigideas.com
Suggested rubric for Big Ideas activities at

www.bigideas.com

	Humanities — History, Level 5

1
Use a range of primary and secondary sources, evaluating them for meaning, values and attitudes.

2
Explain key features of community life such as religious beliefs and practices and cultural expressions.

3
Compare key aspects of past and present societies and explain the influences of an ancient society on contemporary society.

Thinking processes, Level 5

1
Use appropriate reasoning strategies to identify and synthesise information in developing a point of view.

2
Use creative thinking strategies (repertoire of multiple intelligences) to explore possibilities.

3
Evaluate own thinking strategies.

Communication, Level 5

1
Interpret complex information and evaluate the effectiveness of its presentation.

2
Use communication conventions, forms and language appropriate to History to convey a clear message.

3
Modify verbal and non-verbal responses to suit particular audiences.

	Learning sequence

Lesson 1— Beliefs and values in ancient China
1
Remind students what they have leant about the way beliefs and values of other ancient civilisations informed the way people lived: the beliefs in an afterlife and mummification practices of the ancient Egyptians, the values of the ancient Spartans and how military prowess dominated their lives, the need of the ancient Mayans to constantly appease their gods with shed blood, and so on.  Explain that all societies are moulded by collective beliefs and values, religious or otherwise. You might like to reflect briefly, through discussion, what the class considers to be the beliefs and values underpinning Australian society.

2
Work through the dominant beliefs/philosophies of ancient China as described on pages 146–7. You may/may not wish to ask the class to what extent they are aware of each already: they may have played ‘Confucius says’ games as younger children or studied his sayings in primary school, have a Buddhist temple in their neighbourhood, or know of people who are either Buddhists or Taoists. You could investigate to what extent students think the core values of these beliefs and philosophies help to ground (or not) the way we live in Australia today.

3 
Explain briefly Gardner’s multiple intelligences theory. Here’s a couple of web sites for reference: http://www.education-world.com/a_curr/curr054.shtml, http://www.edwebproject.org/edref.mi.intro.html

Have students complete the Fresh Ideas feature, in pairs if this works best. It will help reinforce a grasp of some of the principles of Confucianism and give students a fun way to explore their understanding. It will also encourage the involvement of students who are not strong in verbal/linguistic, logical/mathematical intelligences.

4
Suggest you conclude by completing activities 6 and 9 from the Big Ideas feature on page 151. Draw comparative links, where possible in the discussion, between then and now.


	Lesson 2  — Rituals of ancient China

1
 Depending on the class, you could begin this lesson with any one of the rituals discussed on pages 148–50. For example, a class might typically be interested in martial arts. Begin by showing some stimulus material about how that ritual is observed (with or without modification) in our society. You could, for example, begin with a short video of some martial arts in action, or a reading of feng shui advice given in a magazine. Some students might like to demonstrate a tea drinking ceremony as conducted in their own home, or you could read out some ‘star’ readings in this week’s horoscope. This involvement and interest will lead naturally into a discussion of some of the rituals of ancient China.

2
When discussing burial practices, reference to burial practices in ancient Egypt is an obvious link. Refer to pages 44–7. Remind students that Xin Zhui is featured on page 146. Ask students why burial practices such as these are not observed in Australia.

3
When discussing feng shui, read out advice given for today (in popular magazines) by feng shui experts. If you can’t find one, the tips on this site might be useful: http://fengshui.about.com/  Or you could ask students some of the questions from the following website and report whether their answers are good feng shui or not: http://quiz.ivillage.com/home/tests/feng.htm  Ask students why they think such ancient Chinese practices would still be so popular in our society today.

4
With horoscopes, find out first what students know about ‘our’ horoscope. You could ask them if they know what their ‘star sign’ is and what astrology suggests this means about their personality type and fortunes. Some Chinese students may say the Chinese horoscope is more important to them and advise that they were born in the year of the rat, say. Read through the text on the Chinese horoscope on page 149 and study Source 5.43. 

5
It may/may not be appropriate to display a tea drinking ceremony in the classroom, but is something you could consider. If proceeding, be extremely careful with use of hot water. It may be safer, and more meaningful, to have the parents or carers of Chinese students demonstrate a tea drinking ceremony for the class. They may be prepared to take some pre-sanctioned questions from students on the importance of this ritual for them, and its cultural significance.

6
Similarly, when discussing martial arts, it may be possible to have a martial arts expert speak briefly to the class and/or to demonstrate some key moves/skills. Failing that, a short extract from a video may be interesting for students. Refer back to Taoism, on page 147, when discussing the Tao. Ask students what advantages being, say, a kung fu master would provide for someone living in Australia today. Explore the benefits and costs (in terms of what it takes) to become one. This leads naturally into a discussion of the benefits and ‘costs’ of becoming a lifelong learner. Refer to the text block on page 150. Take the opportunity here to reinforce pertinent aspects of the Personal Learning domain.

7
It will not be possible to do all of the above in the one lesson. But these are some ideas you could choose from, expand or modify, in covering this topic. Conclude the lesson by completing the questions on page 150, orally or in writing, and completing activity 11 from the Big Ideas feature.

8
The balance of activities on page 151could be completed for homework and/or assessment


Teaching program—
Chapter 5: Ancient China
Unit 4
	Big idea
	Key knowledge and skills
	Resources
	VELS standards (adapted)

	Why have ancient civilisations influenced the modern world?

	History:

1
Inventions such as the magnetic compass, printing, gunpowder, fireworks, and a range of others

2
Other discoveries and advances such as silk making, paper making, use of canals etc.
Thinking processes:

1
Reflect on links between canal construction and paper making in China and Egypt.

2
Find out how a magnet works, and think about another ancient Chinese invention in detail.

3
Think creatively and laterally about some points.

Design, creativity and technology
Construct an abacus (from worksheet instructions).
	Oxford Big Ideas

History Level 5,

pp. 152–5

Suggested answers to all unit activities at www.bigideas.com
Suggested rubric for Big Ideas activities at

www.bigideas.com
‘Make and use an abacus’ worksheet (and suggested answers where appropriate) at <www.bigideas.com>


	Humanities — History, Level 5

1
Examine aspects of daily life, such as the extent to which discoveries and inventions influenced lifestyle.

2
Explain the influences of ancient societies on contemporary societies.

.
Thinking processes, Level 5

1
Use a range of questions types to locate/select information from varied sources when completing activities.

2
When identifying or synthesising information, use a range of appropriate reasoning and analysis strategies to consider own and others’ points of view.

3
Demonstrate creativity in the ways ideas are explored and solutions are generated.

Design, creativity and technology, Level 5

1
Work safely with tools and materials to produce products that meet functional briefs.

2
Make modifications during production in response to feedback and evaluation. 

	Learning sequence

Lesson 1— Inventions and discoveries in ancient China
1 
Ask students to name a modern invention they think has had a great influence on our modern world. Explore a few suggestions asking students to justify their choices. It’s a side issue, but you could mention that not all inventions are necessarily good: the atomic bomb for example. But all commonly used inventions have some impact: cost, time, convenience, improved function etc.
2 
Before you begin, or ask students to open their textbooks, ask them what they know about modern devices and processes that had their beginnings in ancient China. After considering some responses, you could hold up photographs of the following (go to the website http://pro.corbis.com/ and search for and download the images) saying something like: All these things that we take for granted today had their beginnings in ancient China:

· 42-15220450  (wheelbarrow)
· 42-17720056  (playing cards)
· 42-15201819  (kites)
· OLI081  (hot air balloon)
· IH076288  (porcelain china)
· 42-19100883 (fireworks).
3
Have students read the information on pages 152–4, or make your own presentation using this as a base. Some of this will reinforce what has already been covered and discussed. 

4
Pre-arrange to complete activities 6 and 7 from the Big Ideas feature on page 155 in class. Activities could be done in groups, with some groups completing activity 6, and some activity 7, with groups sharing findings/outcomes. Pre-arranging the potato printing task will involve bringing potatoes, tools to carve out patterns (exercise extreme care in supervising use of these carving tools), a small mirror, supplies of paper and paints (best in screw-top tubes), rags and tissues etc. to clean up. Pre-arranging the magnet task will involve bringing magnets and quantities of pins, small nails or metal filings, and A-3 sheets of paper.


	5
Complete activity 11 in class.

6
Complete the balance of the Big Ideas activities on page 155 for homework and/or assessment purposes. The worksheet task (activity 8) could be a paired activity. It will take a few days to complete. Completed abacuses could be displayed in the classroom and/or used by students to solve simple mathematical additions and subtractions.

 


Teaching program—
Chapter 5: Ancient China
Transferring ideas: Ancient Japan
	Big idea
	Key knowledge and skills
	Resources
	VELS standards (adapted)

	Why do civilisations compare?

	History:
1
Aspects of the civilisation of ancient Japan

2
Aspects of similarity to and difference from  other ancient cultures

3
Some ways in which ancient Japan has influenced modern society

Thinking processes:

1
Use a range of thinking strategies to consider own view about how some of the beliefs and values of ancient Japan, and aspects of its architecture, compare with those of other civilisations.

2
Respond to questions that require consideration of different aspects of evidence and a thoughtful answer.


	Oxford Big Ideas

History Level 5,

pp. 156–7

Suggested answers and rubric for Transferring ideas activities at

www.bigideas.com
.
	Humanities — History, Level 5

1
Use a variety of sources to describe key aspects of ancient societies. 

2
Analyse change and continuity over time.

3
Compare key aspects of past and present societies.

Thinking processes, Level 5

1
Use various reasoning strategies to consider evidence in considering their own and others’ points of view.

2
Complete decision-making activities that involve an increasing number of variables and options



	Lesson (if completed in class)
1 
Complete the Transferring Ideas spread in class or as homework as an assessable item. If desired, some of the activities may be completed orally (via class or group discussion). Rubric and suggested answers supplied on Oxford web site. 

2  
In completing the chapter on ancient China, students may be surprised to discover not only the great age and complexity of this ancient civilisation, but also the extent to which its practices and beliefs systems compare with those of other ancient civilisations studied and our own. By beginning to grasp this ‘broad picture’ view of what helps civilisations develop, what controls them and what advances them (and subsequently changes or ends them), students consolidate their ability to transfer this understanding to other analyses of civilisations, whether ancient, medieval or modern.
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