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Teaching program—
Chapter 2: Ancient Egypt—How do civilisations develop?
Unit 1
	Big idea
	Key knowledge and skills
	Resources
	VELS standards (adapted)

	2.1 Where do civilisations

begin?


	History:

1
Founding a society/civilisation —settlement patterns

2
Daily life—farming, trade and transport, housing, clothing, food and drink
3
Primary and secondary sources: map, ancient painting, diagrams, photographs, modern illustrations

Thinking:

1
Thinking analytically and creatively about a range of sources to draw conclusions about lifestyle
	Oxford Big Ideas

Humanities 1, pp. 24–33
‘Ancient Egypt map’, ‘Farm like an Egyptian’ and ‘Looking cool’ worksheets (and suggested answers where appropriate) at www.oxfordbigideas.com
Suggested answers to all unit activities at www.oxfordbigideas.com
Suggested rubric for Big Ideas activities at www.oxfordbigideas.com
	Humanities—History, Level 5

1
Investigate and describe key aspects of daily life in ancient Egypt

2
Learn about the influence of trade and contact with other cultures
3 
Use primary and secondary sources to investigate the location of the civilisation of ancient Egypt and its impact on daily life
Thinking processes, Level 5

1
Locate and select relevant information from varied primary and secondary sources
2
Use discipline-based methodologies (geography, art)
3
Use various reasoning strategies to consider evidence and different points of view
4
Think creatively when interpreting evidence about settlement patterns and lifestyle in ancient Egypt

	Learning sequence

Lesson 1—Selecting a Site: the Nile River

1
Brainstorm—what does a human settlement need to survive? (e.g. food, water, shelter, language, security)  

2
Refer students to map (Source 2.7), photograph (Source 2.5), climograph (Source 2.6) and body text to identify location of ancient Egypt and its climate/topography. Consider why the Nile River would have:

•
determined the shape of ancient Egypt (long thin strip skirting the river)

•
met many of the needs of the people

•
been seen as a god.
3
Complete some/all of the activities on page 27 in class; questions could be asked verbally (show of hands). The ‘Ancient Egypt map’ worksheet could be extension work. Suggested answers to worksheet questions, where appropriate, are available on the website.

4
Ask students to study the labelled illustration on pages 28–9 (in pairs). Conclude with a teacher-led discussion. Prompts: Is there anything that does not rely, directly or indirectly, on the Nile? How did the Nile benefit (a) transport, (b) trade, (c) farming? How might such a location have influenced, (a) what people ate (b) how they built their houses (c) dangers their children faced?
5
Complete activities on page 29 in class; download/distribute worksheet ‘Farm like an Egyptian’ for homework. Suggested answers where appropriate are available on the website.
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	Lesson 2—Adapting to a Site

1
Ask students to think about the climate/topography/special features of where they live. How have their lifestyles adapted to suit? Recap the climate and topography of ancient Egypt. Ask students to nominate issues that such a location would have posed for (a) transport, (b) housing, (c) clothing, (d) diet. Then discuss each of these four issues in turn.

2
Discussion on the use of the Nile River for transport/trade, from page 30. Elaborate on trade – a society without certain resources that it needs may trade with others to get them; if it has more than it needs of certain resources, trade helps to grow its wealth (and expansion as a human settlement). Think about what is imported and exported through trade besides physical goods: ideas, expertise, beliefs and cultural practices. Refer students to activities on page 30; pairs of students could test each other.

3
Refer students to the illustration on page 31 and primary source images on pages 31 and 32. Using these and the text, first student to identify 10 ways in which ancient Egyptians successfully adapted to the environment to raise hand.  Student lists points. Follow with class discussion on why these adaptations necessary.

4
Students to read Zooming in. How different is their diet from this one? Why?

5
Complete activities on page 32 in class, including worksheet on ‘Looking Cool’ (download/distribute). Suggested answers where appropriate are available on the website.

6
Complete the Big Ideas activities on page 33 for assessment purposes. See website for suggested rubric and answers.
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Unit 2
	Big idea
	Key knowledge and skills
	Resources
	VELS standards (adapted)

	2.2 How are civilisations organised?

	History:

1
Role and responsibilities of the pharaoh and army, dynasties of ancient Egypt, focus study on propaganda under Ramses II, social groups and their roles (including work), roles of women, case studies of some significant individuals: Amenhotep III, Hatshepsut, Nefertiti, Ramses II
2
Primary and secondary sources: ancient and modern art forms, timeline, photographs, ancient text extracts and contemporary news article

Thinking:

1
Analyse sources to select relevant information; think analytically about a range of sources to evaluate evidence
	Oxford Big Ideas

Humanities 1, pp. 34–41

Suggested answers to all unit activities at www.oxfordbigideas.com
Suggested rubric for Big Ideas activities at

www.oxfordbigideas.com
	Humanities—History, Level 5

1
Explore key concepts of ancient Egypt such as governance, the rule of law, authority and leadership

2
Explore the values and beliefs of societies through their social and political structures
3
Learn about significant individuals
4
Use primary and secondary sources to investigate how the civilisation of ancient Egypt was controlled
5
Identify content, origin, purpose and context of historical sources and evaluate them for meaning, values and attitudes
6
Use historical concepts such as time, evidence and change and continuity
Thinking processes, Level 5

1
Locate and select relevant information from varied primary and secondary sources
2
Use various reasoning strategies to consider evidence and different points of view

	Learning sequence

Lesson 1—The Power of the Pharaoh

1
Engage students with teaser: small extract from a movie showing pharaoh (e.g. Ten Commandments, Moses) or segment from TV series Dynasty. Reflect through comparisons with contemporary rulers (e.g. British monarch, Australian Prime Minister, Pope, Imam etc.) on role, power and influence of the pharaoh—both secular and religious.

2
Study timeline (Source 2.21) to appreciate number of dynasties/kingdoms etc. during rule of pharaohs. Refer to skills feature on reading and drawing timelines on page 9 if you wish. 

3
Reflect on army, its role in organising society. May wish to compare with Australian army and its current role in, say, Afghanistan. Possible use of photographs or small news segment. Consider what army does to maintain power of ruler and to enforce and sustain social order (internally and be repelling external threats).

4
Introduce propaganda with examples: images of war propaganda (posters, leaflets), recent political propaganda (including through cartoons – would be useful to show brief political ad from an election campaign if available). Use exemplars to discuss intent of propaganda and consider impact. Ask how it was a social control. Have students read the feature on ‘Understanding Propaganda’ on page 37 and complete activities, individually in class or through discussion.

5
Complete the activities on page 37 for homework.
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	Lesson 2—Social Order in Ancient Egypt

1
Possible idea: write on board or distribute pre-cut packages of around 10 words to describe some roles in our society: e.g. government minister, factory worker, artist, priest, farmer, soldier, carpenter, doctor, university professor, shop owner etc. Ask students to arrange (family tree style) according to how they see social order working in Australia. Discuss differing views and reasons for ordering (e.g. Why are they powerful? Wealth? Education?)

2
Refer to display on pages 38–9 (arranged in descending order to reflect social structure). Give students time to read speech bubbles. Ask students same sorts of questions as for point 1.

3
If there is time, students could play a brief ‘Who am I?’ game. A student will select information from a speech bubble and say a brief sentence aloud, e.g. I record the pharaoh’s orders and directions. Answer by show of hands.

4
Ask students to read the information about the role of women on page 40. Brief discussion on how it compares with the role of women in our society (there may be differing views). Complete activities on page 40 verbally in class.

5
Complete Big Ideas activities on page 41 for assessment purposes. See website for suggested rubric and answers.
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Unit 3
	Big idea
	Key knowledge and skills
	Resources
	VELS standards (adapted)

	2.3 How do beliefs and values influence a civilisation?

	History:

1
Importance of religion and its influence on daily life, plethora of deities, prominence of animals in deity imaging and worship, rituals, mummification, amulets, case study on pharaoh Tutankhamen
2
Primary and secondary sources: ancient and modern art forms, artefact, photographs, text extracts 

Thinking:

1
Analyse sources to select relevant information

2
Think analytically about sources to evaluate meaning and values about death and the afterlife

3
Demonstrate creativity in exploring ideas in designing an amulet and representing new Egyptian ‘gods’

Design, creativity and technology:

1
Use the Internet and other sources to find out more about amulets and Egyptian deities.

2
Visualise design concepts through hand sketches, modelling or by using ICT tools.
	Oxford Big Ideas Humanities 1, pp. 42–7

Suggested answers to all unit activities at www.oxfordbigideas.com
Suggested rubric for Big Ideas activities at

www.oxfordbigideas.com
	Humanities—History, Level 5

1
Explore the values and beliefs of societies through their religions, myths and legends

2
Explore key concepts of ancient Egypt, e.g. religion, culture
3
Examine the ways the culture was expressed through art, literature
4
Investigate rituals of ancient Egypt
5
Use primary and secondary sources to investigate how the civilisation of ancient Egypt was controlled.
6
Evaluate primary and secondary sources for meaning, point of view and values
Thinking processes, Level 5

1
Locate and select relevant information from varied primary and secondary sources
2
Use various reasoning strategies to consider evidence and different points of view
Design, creativity and technology, Level 5

1
Research sources relevant to create a design brief for an amulet
2
Use drawing and/or modelling techniques to visualise design ideas/concepts for an amulet

	Learning sequence

Lesson 1—The Influence of Religion on Daily Life

1
Ask students to nominate ways in which religion impacts on life in Australia. Prompt thinking about religious representations (in art, buildings, dress and other forms) and rituals (behaviours, attitudes, observations etc.)

2
Transfer this awareness/understanding to discussion on role of religion in ancient Egypt. Ask students to examine sources on pages 42–3: think about what’s happening in Source 2.33, identify animals and other symbols in Source 2.35 and perhaps compare Source 2.34 with other known creation stories.

3
Source 2.36 leads into a discussion of mummification. Ask students to read the text on page 44, and on page 45 on ‘Weighing of the heart ceremony’, and to spend some time studying the illustration on pages 
44–5. Ask each student to frame three questions they would like answered as a result of this reading (to be revisited).

4
Conclude lesson with a case study on Tutankhamen. Use other images to support discussion: e.g. face mask on page 47. See also: http://www.smh.com.au/articles/2007/11/05/1194117906049.html to display an article and image of his face, http://news.bbc.co.uk/2/hi/in_pictures/7090612.stm for related artefacts and http://news.bbc.co.uk/2/hi/science/nature/4328903.stm for an interesting article on possible cause of death.

5
Download and distribute the worksheet ‘Make a mummy’. Students to form groups for the task and decide among themselves what tasks each will do by way of preparation (done as homework). Refer any students making amulets to pages 46 and 47. You will need to advise students the name of each of the amulets shown on page 47 (see answers) should they wish to research further.
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	Lesson 2—Mummification

1
Revisit the illustration on pages 44​–5; ask students to study it in detail. Form small groups decided in lesson 1: task is to use illustration to work out the order in which mummification processes occurred. Ask for responses. Prompt respondents to justify view.

2
Randomly ask selected students to relay the three questions they determined they wanted answers for the previous lesson. Ask if these have now been answered. If not, briefly discuss as class (asking for student suggestions) how remaining queries would be best investigated.

3
Follow directions in ‘Make a mummy’ worksheet to make a mummy in class. Individual responses to task, completed on worksheet, can be done as homework. Completed worksheet should be handed in as it forms part of the Big Ideas assessment. Commentary on this worksheet is available from the website.

4
Complete Big Ideas activities on page 41 for assessment purposes. See website for suggested rubric and answers.
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Unit 4
	Big idea
	Key knowledge and skills
	Resources
	VELS standards (adapted)

	2.4 How do civilisations progress?

	History:

1
Factors needed to advance a civilisation, communication and hieroglyphics, making of papyrus, the pyramids at Giza with a focus on the Great Pyramid, Fresh Ideas investigation on the ancient wonders of the world  
2
Primary and secondary sources: ancient and modern art forms, photographs, symbols and sketches

Thinking:

1
Analyse sources to select relevant information

2
Use a range of sources in investigating ancient and modern wonders of the world
3
Use relevant historical evidence and conventions to present a point of view in a report on the ancient wonders

Information and Communications Technology:

1
Identify some ICT tools/ programs that would have made life much easier for certain ancient Egyptians
	Oxford Big Ideas Humanities 1, pp. 48–55

Suggested answers to all unit activities at www.oxfordbigideas.com
Suggested rubric for Big Ideas activities at

www.oxfordbigideas.com
Suggested teacher and student rubrics for Fresh Ideas feature at www.oxfordbigideas.com
Student rubric designed for self-analysis and assessment by student; VELS standards have been articulated in language appropriate for the age group
	Humanities—History, Level 5

1
Develop understanding of how ancient Egypt has provided legacies and foundations for modern society
2
Explore key concepts of ancient Egypt, for example, religion, culture
3
Investigate rituals of ancient Egypt
4
Use primary and secondary sources to investigate some ways by which the civilisation of ancient Egypt progressed
5
Frame key research questions, plan investigations and report on findings (Fresh Ideas feature)
Thinking processes, Level 5

1
Locate and select relevant information from varied primary and secondary sources
2
Use various reasoning strategies to consider evidence and different points of view
Information and Communications Technology, Level 5

1
Select ICT tools that support the representing of ideas and concepts

	Learning sequence

Lesson 1—Communication

1
Brainstorm—students to brainstorm factors they think have helped our society advance over the last 50 years. Write on blackboard. Brief discussion to condense these down into key categories, e.g. communication, transport, health etc.

2
Turn this understanding to a discussion of how communication, as one factor, helped ancient Egypt to advance. Discuss what is needed to communicate: language, symbols (if written) and media to write with.

3
Describe how hieroglyphics were decoded. Ask students to look at Source 2.47. Explain that this is only an artist’s representation and a simplified view of alphabet. Nonetheless, it serves its purpose.

4
Describe how papyrus was made, with students following the illustration shown as Source 2.46. Mention that papyrus grows in Australia. It is regarded by botanists as a pest as it flourishes around creeks and waterways. You may have a photograph to show, or even an example of the plant itself.

5
Students to complete activities shown on page 49 in class. Distribute and download a copy of the worksheet ‘Making Papyrus’, to be completed as homework. Suggested answer available on the website.
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	Lesson 2—The Pyramids

1
If you have access to a classroom television and the Internet, it would be well worth exploring this site with students as a start to the lesson: http://www.pbs.org/wgbh/nova/pyramid/explore/khufuenter.html. You would need to download the free Quicktime® plugin. It presents a number of 360° views inside tunnels in the Great Pyramid. Another interesting site is: http://www.unmuseum.org/kpyramid.htm.
2
Ask students to study the illustration on pages 50–1 in small groups with a view to deciding on what each regards are the top five points about the construction of the Great Pyramid that they regard are the most remarkable. A spokesperson from each group can explain to the class why their group thinks the points are evidence of a highly advanced civilisation.

3
Complete the activities on page 51 in class.

4
Set the completion of tasks in the Fresh Ideas feature (pages 52–4) as a longer-term task (e.g. within a week or fortnight). Provide students with a copy of the student rubric (on the website). Students are to complete and hand in with their finished report. Note: the Fresh Ideas features are intended as non-assessable items, but student feedback on their own performance may provide input into overall assessment.

5
Complete the Big Ideas activities on page 55 for assessment purposes. See website for suggested rubric and answers.
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Transferring ideas
	Big idea
	Key knowledge and skills
	Resources
	VELS standards (adapted)

	Transferring ideas: How do civilisations develop?

	History:

1
Locational factors that helped the development of ancient Sumer, some inventions of the ancient Sumerians that provided a foundation for today, beliefs and values that influenced the building of ziggurats and burial practices, aspects of Sumerian leadership
2
Primary and secondary sources: map, artefacts and ancient art

Thinking:

1
Analyse sources to select relevant information

2
Use a range of thinking strategies in investigating and evaluating evidence of ancient Sumer
	Oxford Big Ideas

Humanities 1, pp. 56–7

Suggested rubric for Transferring ideas activities at

www.oxfordbigideas.com

	Humanities—History, Level 5

1
Develop knowledge and understanding about the ancient society of Sumer

2
Understand some ways in which ancient Sumer has provided a foundation for modern society
3
Develop an enhanced understanding of historical concepts such as time, and cause and effect
Thinking processes, Level 5

1
Locate and select relevant information from varied primary and secondary sources
2
Use various reasoning strategies to consider evidence and different points of view
3
Use discipline-based methodologies (geography and art)

	Learning sequence

Lesson 1

1
Complete the Transferring Ideas spread in class as an assessable item. Rubric and suggested answers available on the website. Intent of feature is to display learning students have been able to transfer to a new subject area, ancient Sumer, from their completion of a study of ancient Egypt.
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