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Welcome to today’s workshop

JY3@ Brief overview of English General Senior Syllabus
A Units 3 &4

I3 Review of internal and external assessments for Units
B 3 & 4 —tips, support and advice

An introduction to Oxford’s new series
English for Queensland Units 3 & 4 (15t edition)

PART
D

Questions and comments
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Overview of English General Senior
Syllabus Units 3 & 4
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“The reforms are the biggest
change to senior education in
more than 40 years.”
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Presenter
Presentation Notes
Talk about importance of change and scale of it
Change cannot be ignored, etc.


Course structure

English

l

Unit 1 Unit 2
Perspectives and Texts and culture
texts
« Examining and + Examining and
creating shaping
perspectives in representationg of
texts culture in te
* Responding lo a * Respondin
variety of non- literary andfon-
literary and literary literary tex
texts including ¢ focus on
» Crealing responses Australianftexts
for public * Crealing
audiences and imaginati
persuasive texts analyticaljtexts
Assessment Assessment
Formative internal Formative i
assassment/s assessment/!

Unit 3
Textual

connections

« Exploring
connections
between texis

« Examining different
perspectives of the
same issue in texts
and shaping own
perspectives

+ Creating responses
for public
audiences and
persuasive texts

Assessment

Summative internal
assessment 1:
Extended response
— written response
for a public audience
(25%)

Summative internal

Students should have opportunities in Units 1 a
2 to experience and respond to the types of
assessment they will encounter in Units 3 and 4.

For reporting purposes, schools should develop at

least one assessment per unit, with a maximum of

assessment 2:
Extended response
— persuasive spoken
esponse (25%)

Unit 4
Close study of
literary texts
s Engaging with
literary texts from
diverse times and
places
+ Responding to
literary texts
creatively and
critically
+ Creating
imaginative and
analytical texts

Assessment
Summative internal
assessment 3
Examination —
imaginative written
response (25%)

Summative external
assessment:
Examination —
analytical written
response (25%)

Each unit has been developed with a notional time of 55 hours of teaching

and learning, including assessment.

OXFORD
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Presenter
Presentation Notes
Red circle indicates focus for Book 2.


Pedagogical and Conceptual
Framework

OXFORD
PROFESSIONAL
DEVELOPMENT

Language in use
‘Education in the discigh el Eee i

offers students ways off il S EEEIHERT
creating and engaging syllabuses since 1987.
how they represent the WEIE
human experience. The framework for
the subject’s interrelated objectives is
informed by an understanding of the
relationships between language, text,
purpose, context and audience, and
how these relationships shape meaning
and perspectives.” (QCAA, 2019, p. 9)



Presenter
Presentation Notes
This quote from the syllabus makes explicit the language framework underpinning the syllabus. This has been a part of English syllabuses  in Queensland since 1987 and this language-in-use (or Context-text) model also underpins the Australian Curriculum: English. 


Pedagogical and Conceptual
Framework

Purpose & genre

Register

(Field & subject matter;
Roles & Relationships;
Mode)

Language use in
texts

OXFORD
PROFESSIONAL
DEVELOPMENT

—— education changes lives —

Explicitly
developed
in Books 1

and 2.



Presenter
Presentation Notes
This is a visual representation of the Language in Use model that underpins both Books 1 and 2. A diagram such as this, accompanied by explanation, appears in Chapter 1 of both books.


Chapter 1: Preparing students to studv
Units 3 &4
* Language-in-use model reviewed

* Study skills for English — linked to
cognitive verbs

process applicable
to assignments
and exams

* Reading frames reviewed

Clarify the task Interact with the | Apply the Group your Organise the Write your draft. | Revise your draft,
Requirements. content. content to the ideas logically. content making
task. according to the modifications
appropriate and correction:
structure.

Task context

Reading texts

and
notemaking

Brainstorming

Sorting and
classifying

infer and interpret
requirements
determine
important
information in the
task, including key
words and due
dates

analyse the task
requirements,
including genre,
subject
matter/question,
roles and
relationships,
modes

identify key tasks
to be undertaken

e investigate and
explore the text

e understand and
comprehend
the texts

e analyse texts
studied in unit

e draw
conclusions

[See also reading

frames and skills for

reading, viewing,
listening.]

o explore
connections
between the
task and texts
for study

e generate ideas
(especially for
imaginative
tasks)

e considera
range of
possible
responses to
the task

e sortand
classify ideas,
e.g. according
to criteria or
textual
elements.

o develop ideas
more fully

e evaluate the
strengths and
limitations of
ideas

e decide on
most effective
ideas

e consider the
most suitable
generic
structure for
your purposes,
combining
genres if
desired

e create a plan

® sequence your
most
discerning
ideas according
to that
structure

* synthesise
your ideas
about the
text(s) and/or
issue

execute your
plan
construct a
response

use,
manipulate &
experiment
with structures
and language
features
express
complex ideas
concisely,
clearly and
accurately
justify ideas
(analytical &
critical
responses)

e judge the draft
according to
criteria.

e identify errors
(especially in
language use,
punctuation)
and other
problems

e modify and
revise your draft
as required

each internal
assessment task
and external
exam.

OXTORD
UNIVERSITY PRESS
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Presenter
Presentation Notes
A summary of the main components of Chapter 1. The screenshot of the Writing Process table is included to illustrate that the study tips provided are tied directly and explicitly to the appropriate cognitive verbs (highlighted).

The reading frames are listed last as the next slide summarises these.
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Critical frame

Focus: Evaluating the values, beliefs
and assumptions underpinning the text

Key guiding questions:

- What does this text invite us to believe, do and feel?
Whose perspectives have been omitted, disregarded
or marginalised?

Whose perspectives have been included, emphasised
or privileged?

What linguistic, textual or cultural conventions are
challenged by this work?

What can we create to challenge this text by
adapting, intervening in or transforming it?

At this point, have any of your personal feelings
or reactions to the text changed?

Cultural frame .l
Focus: Exploring how the text 4
represents the society and culture e
of a particular time and place
Key guiding questions:

When and where was this text produced?

What social and cultural norms are represented?

What values are promoted?

Was this text controversial or conservative for

its time?

Does this text belong to a movement or style?
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Focus: Noticing your reaction to the text
and what stands out to you personally

L T T L L T T T

L -
'persolnl.n --':?I

Key guiding questions:

How did this text make you feel?

What were the first things you noticed about
this text?

Can you see your own story or perspective in
this text?
Does it remind you of any other texts?

struetural

Structural P
frame 1=\

Focus: Analysing the way structure,
language and other textual features
work to give a text meaning

Key guiding questions:

How has this text been organised?
What genre is being used?

How have written, spoken, visual or other features
been used?

Do any patterns stand out (e.g. metaphors, motifs/
themes and symbols)?

How are the textual features working to give this
text meaning?
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Presenter
Presentation Notes
Used and referenced throughout the book.


Unit 3
Textual connections

Topic 1: Conversations about
concepts in texts

Study two texts

e connected by the
representation of concepts,
identities, times and places

* OR transformations or
adaptations

Topic 2: Conversations about
issues in texts

Students analyse different
perspectives by examining
representations of the same
issue in different texts.

OXFORD
PROFESSIONAL
DEVELOPMENT

Optional comparative
studies
Chapter 7: Internal
assessment 1 (Public
writing)

——education changes lives —

Surveillance’)
Chapter 9: Internal

assessment 2
(Persuasive speaking)



Presenter
Presentation Notes
The syllabus has been followed closely in design of content. The book covers the syllabus comprehensively.
Options are provided for the comparative study. Suggestions have been made for texts, but most activities (Your Turns) can be modelled using the texts in the book and then students complete activity using their own text/s.
The internal assessments have a chapter of their own. 


Wide range of prescribed

DEVELOPMENT

< “THE Gﬂ.ME

“Ghe GREAT | % _f‘__’,

—— education changes lives —

GATSBY

FOUR
CORNERS

English & EAL/D

External Assessment Texts

Burial Rites - Hannah Kent
Cat's Eye - Margaret Atwood
Hamlet - William Shakespeare
Jane Eyre - Charlotte Bronte
Macbeth - William Shakespeare
Nineteen Eighty-Four - George Orwell
= The White Earth - Andrew McGahan
"9" T We Are All Completely Beside Ourselves - Karen Joy Fowler gﬁgﬁg

AUSTRALIA & NEW ZEALAND



Presenter
Presentation Notes
Used and referenced throughout the book.


Unit Requirements — Unit 3

OXFORD

: : . , PROFESSIONAL
In Unit 3, students must be given opportunities to engage in a DEVELOPMENT

study of:

] at least one literarv text from the prescribed text list and — efucation changes lives —
another text that may be literary or non-literary.

d media texts, such as mass media texts, social media texts,
news and current affairs, advertising, YouTube, social
commentary, blogs, vlogs, podcasts, essays, speeches,
popular culture texts, journal and feature articles.

Across Units 3 and 4. students must study at least four texts
from the prescribed text list - include three of the following
four categories:

1 one complete play

O one complete prose text (novel or non-fiction or a collection
of short stories)

O a selection of poetry (at least five poems)
O multimodal text (film, television program, documentary).

Other types of texts that students could study include:
interpretations of literary texts; live performances; graphic
novels and digital stories.

OXTORD
UNIVERSITY PRESS
AUSTRALIA & NEW ZEALAND



Presenter
Presentation Notes
These requirements from the syllabus have been taken into account when designing the content for the chapters – more in a moment.


Unit 4
Close study of literary texts

Topic 1: Creative responses to literary
texts

By engaging with literary texts, students
experiment with innovative and
imaginative use of language, style, and
textual elements in order to create their
own imaginative texts that promote
emotional and critical reactions in
readers.

Topic 2: Critical responses to literary
texts

Through a close study of a literary text
and various interpretations of it,
students strengthen their capacity to
develop their own analytical response
to it.

Chapter 11:
Internal
assessment 3
(creative
response)

ALL external
texts

Chapter 13:
External exam

OXFORD
PROFESSIONAL
DEVELOPMENT

——education changes lives —




Unit Requirements — Unit 4 OKFORD

PROFESSIONAL
DEVELOPMENT

Additional to requirements outlined for Unit 3:

dIn Unit 4, students must be given
opportunities to engage in a study of at least
two literary texts from the prescribed text
list (selected from a play, a prose text, a
selection of poetry or a multimodal text
such as a film or television programs).

d The text for Topic 2: Critical responses to
literary texts will be the focus of the external
assessment and will be chosen from a text
list published by the QCAA.




English for Queensland Units 3 and 4 OXFORD

PROFESSIONAL
DEVELOPMENT

—— education changes lives —

* Book 2 is built around the syllabus
resource requirements

* Chapters are designed around
specific texts —mainly from the
prescribed text list

 BUT: these texts can be the focus OR
used as models alongside the text/s
chosen by the school.




Review of internal and external
assessments for Units 3 & 4

OXFORD
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Assessment

English

l

Unit 1
Perspectives and
texts

+ Examining and
creating
perspectives in
texts

* Responding to a
variety of non-
literary and literary
texts

+ Crealing responses
for public
audiences and
persuasive texts

Assessment

Formative internal
assessment/s

Unit 2 Unit 3
Texts and culture Textual
connections
« Examining and « Exploring
shaping connections
representations of between texis
culture in texts s Examining different
* Responding to perspectives of the
literary and non- same issue in texts
literary texts, and shaping own
including a focus on perspectives
Australian texts » Creating responses
= Crealing for public
imaginative and audiences and
analytical texts persuasive texis

Assessment

Formative internal
assessment/s

Assessment
Summative internal
assessment 1.
Extended response
— written response
for a public audience

(25%)
Summative intemal

Students should have opportunities in Units 1 and

2 to experience and respond to the types of

assessment they will encounter in Units 3 and 4.

For reporting purposes, schools should develop at
least one assessment per unit, with a maximum of

assessment 2:
Extended response
— persuasive spoken
response (25%)

Unit 4
Close study of
literary texts
= Engaging with
literary texts from
diverse times and
places
* Responding to
literary texts
creatively and
critically
« Creating
imaginative and
analytical texts

Assassment

Summative internal
assessment 3:
Examination —
imaginative written
response (25%)

Summative axternal
assessment:
Examination —
analytical written
response (25%)

OXFORD
PROFESSIONAL
DEVELOPMENT

—— education changes lives —
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Units3 & 4

e Assessments are summative in Units 3 and 4.
e Students will complete a total of four summative assessments —
three internal and one external. All four count towards their final

mark in the subject. st s
e Schools develop three internal assessments, based on the
learning described in Units 3 and 4 of the syllabus.

OXFORD
PROFESSIONAL
DEVELOPMENT

Unit 3 Unit 4
1 Extended response — 3  Examination — KEY PO’NTS
written response for a imaginative written A
public audience (25%) response (25%) e Uni
nits 3 & 4
2 Extended response — 4 Examination —analytica require fOUr
ersuasive spoken written response (25% :
P P ponse (25%) SUMmatiye
response (25%) aSSessme
Assessment Unit 1 Unit 2 Unit 3 thrEe ’nt nt taSkS -_
Formative assessments . . er na I’ O n e

Summative internal assessment 1 . eX te r n a I

Summative internal assessment 2 )

Summative internal assessment 3

Summative external assessment




Assessment Units 3 and 4

po0sed assessment

alysis (comparative) —

models two types of A; adaptable for
analytical essay — adapt language for

interpretation-style '

HCCSSEngI s recorded; inc.

critical response-style Seech to UN with
(resistant reading) guage (gesture, facial

e intervention OR short story
poarding from text studied

|A3: Examing
imaginative written
response

EA: Examination — * Review of analytical essay
analytical written (Interpretation style) from Book 1
response * Modelling of analytical essay

(Critical Response style)

OXFORD
PROFESSIONAL
DEVELOPMENT

—— education changes lives —



Presenter
Presentation Notes
We have tried to keep the assessment tasks open, providing support for different options that schools might undertake – see Chapter 7 as example. We have also tried to construct these cumulatively: the compositional analysis is a recognized stepping stone the analytical essay.  


An introduction to Oxford’s new series
English for Queensland Units 3 & 4

e gbook OXFORD
_ | ‘ ” 1'2 } ——— :
‘f___ﬁ Qymm e @Q-“eenaland/
e S ——— ] L a B Y —— - UNITS3 & 4

KELLIMCGRAW
LINDSAY WILLIAMS
SOPHIE JOHNSON

KELLI MCGRAW
LINDSAY WILLIAMS
SOPHIE JOHNSON
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Our goal for this series is to: OKFORD

PROFESSIONAL
DEVELOPMENT

e support teachers and students through a massive
period of change

e provide a set of resources that give students of all
abilities the chance to experience real success in English
e offer the best content and the most

valuable and practical support

materials for assessment.



Presenter
Presentation Notes
Offer a product with unprecedented features which will undoubtedly support teachers and students through these changes by providing the best content and most helpful and practical support materials.


Top 5 things to know about Oxford’s new

. 0XFO
English resources PROFESSIONAL
DEVELOPMENT

e All subject matter in the
syllabus has been included
and ordered sequentially to

1 help scaffold learning

e Chapter openers make
We offer explicit links to syllabus

e For Unit 4: coverage of ALL

complete

syllabus eight prescribed external
coverage exam texts

e |fit’s covered in the

syllabus, it’s covered in our
book!



Presenter
Presentation Notes

Syllabus objectives have been unpacked and sequenced in a way that makes sense
Can check objective coverage via a syllabus grid at the start of every chapter


Top 5 things to know about Oxford’s

OXFORD

new English resources PROFESSIONAL
DEVELOPMENT

e The series provides depth and
rigour — explicit discussion and
explanation of key genres,
language, inferring and
interpreting processes,

2 cognitive verbs

e Everything you need to teach
. the new course is provided
depth, rigour across our range of print and

and detail digital resources

e Enrichment and
differentiation material is
provided via our digital
platform (or is clearly marked
in the Student books)

We offer



Presenter
Presentation Notes
Each Student book:
• provides a clear learning pathway mapped directly to the syllabus to ensure complete coverage
• offers targeted support and resources for assessment (including exam preparation and practice)
• presents key subject matter using clear, concise language supported by engaging visual elements 
• scaffolds student learning and aids navigation by sequencing key subject matter in sections of between 2–8 pages
• includes a range of appropriately leveled questions and activities for each section that support differentiation
• contains a stand-alone reference section (known as the Physical Education Toolkit) that explains the structure of the syllabus, supports the acquisition of key skills and provides practical tips for success in Physical Education
• clearly models approaches to inquiry learning and critical thinking
• offers a range of engaging media articles, case studies and pracs designed to bring syllabus content to life.



Top 5 things to know about Oxford’s new

1 OXFORD
English resources PROFESSIONAL
DEVELOPMENT

e A section-based approach to
ensures our Student books
are easier to navigate; used
clear, concise, instructional

3 language throughout; graphic

0 organisers (i.e. tables, dot
= resqurces points, flowcharts) and

are easler to images used wherever

use and more relevant

accessible than e Built in opportunities for

ever before teachers to support and
challenge students of all

abilities
e A bright, attractive and
functional design.




Top 5 things to know about Oxford’s new

English resources PROESSIONAL
DEVELOPMENT

e Within the framework of the
4 syllabus resource
requirements:

We offer * Selected issues and concepts
which are relevant to students
more recent, in the 21t century
relevant, .

, Provide options for traditional
engaging and or more digitally oriented
age- assessment tasks

appropriate * Provide study strategies to
content assist students to engage in
more complex tasks.




Top 5 things to know about Oxford’s new

. 0XFO
English resources PROFESSIONAL
DEVELOPMENT

5 e Comprehension and
composition skills and
We focus processes are developed
explicitly on explicitly across Books 1 and
the 2.
development e Explicit focus on structural
of skills and and language requirements

of internal and external
assessment tasks

e Explicit connections to
cognitive processes (verbs)

provide
support for
assessment

tasks provided.




EﬂglISh toolkit Ge English Toolkit is \

stand-alone reference

chapter that appears at

the end of the texbook. It
includes:

* Frameworks for
analysing and
comparing texts

* Notemaking and
inferring guides

* Planning guides and
templates

* Assessment checklists

\\and feedback guides /

0XFORD ,
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Chapter openers

OXFORD
PROFESSIONAL
DEVELOPMENT

COMPARATIVE STUDY OPTION I: ASPIRATION

This is one of three options for study as part of Unit 3, Topic 1: Conversation about concepts
in texts. The focus of this section is on the representation of the concept of ‘aspiration” in two

texts, F Scott Fitzgerald's The Great Gatsby and Peter Carey's short story American Dreams’.
We will also examine public corversations about this concept in other texts, including the
documentary Park Avenue: Money, Power and the American Dream.
Focus questions:
= Whatis aspiration?
= How have ideas about the concept of aspiration changed over ime?
= How are representations of aspiration shaped by cultural context?
= What can we learn from texts about the concept of aspiration?
= How do texts affect our ideas about aspiration?
= How can texts affect our aspirations?
= How can we talk about the ways texts contribute to a discussion about aspiration?

Dreams”. See Chapter 7 for a suggested culminating task for this comparative study.

SYLLABUS ALIGNMENTS

This chapter aligns with Unit 3, Topic 1 of the 0CAA English General Senior Syllabus:
‘Conversations about concepts in texts’.

This chapter features:

= astudy of one literary text from the prascribed text list for English and EAL [required)
= astudy of an additional literary text

= texts of two types: prose text [novels| and prose text [short storyl

= aliterarywork from a differant tima. place and culture.

The chapter includes a comparative study of two texts:

TEXTIS AUTHOR PRESCRIBED?

The Great Gatshy [1925) F Scott Fitzgerald Yes - literary
‘Written taxt [completa prosa taxt - novall

American Dreams’ [1974] | Peter Carey No- literary

Written text |complete prose taxt - short story]

Each chapter begins with a

chapter opener that

includes:

- focus questions

- explicit syllabus
alignment information

- list of texts studied in the
chapter & linked to
prescribed text list

OXFORD

—— education changes lives — UNIVERSITY PRESS

AUSTRALLA & NEW ZEALAND




Section-based approach

any passage of
language that makes
meaning. Texts

can come ina huge
variety of forms
le.g. shopping list.
2 novel. an email,

a comversation. 2
movie, an artwark,

2 maths equation, 2
school uniform or
acereal packet]

persp
insimple terms. a
paint of view orway
of thinking about
situations, ideas,
arguments and texts,
Italso refers tothe
way the text pasitions
areader/viewer/
listener, or how 3
systematic way of
thinking is embedded
inatextleg a
feminist perspectve,
an ecolagical
perspective,

2 Kalkadaon
perspective)

8  ENGLISH FOR QUEENSLAND UNITS 3 & 4

ASPIRATION IN THE GREAT GATSBY
AND 'AMERICAN DREAMS’

INTRIS SBCTon, We are parTticulary concerned with NOw the concept of ‘aspiration’ IS represanted
INTWO TeXts: F SCOTt FItZgeraly s 1925 novel The Grear Gaisby and Peter Carey's 1974 SOrt stary
"American Dreams’ We will start by looking at The Great Gatshy because It was written Airst, and
Decause It establisnes 10eas abour ‘aspIration’ Mat underpin aspects of Carey's Siory.

Considering the cultural context of
The Great Gatsby

‘TNe Grear GOusoy 1S COMMONIY Feferred 1o as ‘the great AMerican nover. AONgside otner [mous
works llke Harper Lee's To Kill a Mockingbird and John Stelnbeck’s Of Mice and Men, readers can
gain a varied UNderstanaing of the Ways earty [Wentiath Century AMerica definad wtself

AS It 15 niearty 100 years olo, TTe Grear Garsoy 1s essentially 2 NSIorcal noveL and approaching
N 12X TequITes an UNgerstanding of Us NISTorical ang cultural Context. ONce you understang
this, you can better decode the perspectives represented in the novel

@Yuur turn

Social and historical contexts

Hold up the cultural frame to investigate the
context of the novel

1 The contaxt of The Great Gatsby is
somewhat different from the world we
know. Tounderstand it, you will need to do
some research. Using the internet, or the
books inyour school library, find answers.
to the following guestions. Write the
answers in your workbook. Your teacher
might ask you to complete this activity in
groups and present your findings to the
class.

& Whowas F Scott Fitzgerald?Why is he

a significant author? "
N - Se 2A fi the 1974 adaptati F the Filr
How did the First World War affect The GrestGatry | e

the economy in the United States? You
should consider both the post-war
depression and the increase in consumerism.

-

How were women's rights changing in the 19207
Whatwas prohibiticn?

Whatwas New York like in the 1920s? Why is it called the Jazz Age?
Who were the Lost Generation? W hy are they significant?

—c &
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Physical settings in The Great Gatsby

Wthin the culrural sefting. Firzgerald makes use of a range of locations around New York as the
physical settings lor his novel. Wiile these are based on real places, Flizgerald imbibes them
WITh sympol Incance to retnior nis novel.

East Egg

‘The egys are Iwo peninsulas that Jut out (1o the bays of Long Island Sound and are snaped
like eggs. East Eqq Is home to the wezlthy ‘old money’ and represents traditlon and the upper
echelons of the class system. Dalsy and Tom live in East Egg.

West Egg

Nick (the narrator In The Grear Gaisby} describes West Egg as ‘the
1ess fasnionable of the TWo' (1926, p. 5 eggs. West Egg Is where the
newly wealthy congregate, and Is iome 1o both Nick and Gatsby.
While Nick can barely afford io live ihere, ahome In West Egg

e of Gatsby's financlal West
EQQ Signifies new monay and consumertsm

Manhattan

Mannartan is te business AISITict of New York. It 1s where Nick and
‘Tom work, and where Tom keeps an apartment for his misiress,
MyTTe. ITIS 3150 e S0ene of the dispute between Tom. Dalsy and
Gatsby. Manhatian represenis many of the evils of consumerism
Ananctal corruption ang mAdeiry.

The Valley of Ashes

‘The Valley of ASnes is 2 wasteland that lies DeTween the eggs
and Manhartan. It Is where the rubbish of New York is dumped
ang burnt George and Myrile Ve here at thalr petrol station. It
represents the decay of e American Dream, the plight of the poar.
and the 1ssues wealthy New Yorkers choose 1o ignore

@Your turn

Mapping key locations

Using the information above and your knowledge of the text, draw a
map of the novel The Great Gatsby. You can research the geography
of the New York region, but you should draw the map yourseli. You

should include:

the key locations listed above

the paths of important journeys made in the navel

the locations of characters’ houses, the hetel in Manhattan and

Wall Street

Compare your mapwith your classmates’ and decide who has.
represented the novel most effectively.

Source 5 The Valley of Ashes in Fitzgerald's The Grest

symbot
2 symbolis
something

that stands for
somathing alse,
especially something
tangible le.g.a
flickering cansle|
that represents an
abstract ideale.g
the brevity of life]

Source3 East Egq represents the wealthier. more
elite setting in The Great Galshy:

Source & West Eqg is where the newly wealthy live
in The Great Gatsby.

Gatshy symbolises the decay of the American Dream.

OXFORD UNIVERSITY PRESS
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Content is

presented in

Sections. Each

section:

* is clearly labelled
and numbered

* is supported by
‘Your turn’
activities with
guestions and
tasks that
consolidate
learning and
promote
independent
learning

» provides links to

additional digital

resources

offered on obook

assess.




Chapter features

53
Critical frame
Focus: Evaluating the values_hbeliefs
2nd assumptions underginning tha taxt
Key guiding questior s
‘What does this text invite us to believe, do and feel?
Whose parspectives have been omitted, disregardad
or marginalisad?
Whose
or privileged?
‘What linguistic. textual or cultural corwentions are
challanged by this wark?
‘What can we create to challenge this text by
adapling intervening in or transforming it?

Al this paint. have any of your personal feelings
or reactions to the text changed?

cultural france

¢ Focus: Exploring how the text !
i represents the society and cultura -
of a particular time and place

:  Key guiding questions:

When and where was this taxt produced?

What social and cultural norms are represented?

What values are promoted?

Was this bext controversial or consenvative for
its ime?

¢+ Does this test belong to 2 movement or style?

Personal frame

Focus: Noticing your reaction to the text |
ardwhat stands out toyou persanally i

Hey guiding questions:

- How did this text make you feel?

- Whatwere the first things you noticed about
this text? -
Canyou see your awn story or perspective in
this text?

Does it remind you of any other texts?

- araeetana

-

Struetural
rame L=

Focus: Analysing the way structure,
Lznguage and other textual features
work to give 2 text meaning

Key guiding questions:
- How has this text been orgznised?
What genre is being used?

How have written, spoken, visuzl ar ather features
been used?

Da any patterns stand aut (e.g. metaphars. molifs/
themes and symbals)?

How are the texhual features working to give this
text meaning?

Rtk seagaimes g innyiaas

Fird a short text [a blog past. 2 review. 2 news story oran extract from a novel or playl. Read it
& few limes, applying a different reading frame each time. With other students, reflect on the

following gquestions:

- What die you find easy? What die yau fird difficult?
+ Iiyou strike dilficulty with particular frames, what can you do to solve that problem?
Who can you get help from with particular frames?

& EMGLISH FOR QUEEMSLAMD UNITS 3& 4

0XFORD

PROFESSIONAL
DEVELOPMENT

CRFORDUNWERSITY PRESS

Social purpose and genre
Genre: a type of text that uses language
ta achieve a particular social purpose
[or achizve a goall. The purpose is achieved
ina distinct sequence of steps

Language in Use

We are going to use the Language inj
Use model ta help us make sense of
some of the bigness’ and complexity
oflanguage. A model is 2 way of
representing aspects of the world
and can be a useful thinking tool.
‘The model allows us ta think about
the way language is used in differenf
contexts relevant io Senior English
(.. everyday, civic, literary and
academic contexts)

One version of the model is presefted
in the diagram in Source L The doubl§-
headed arrows indicate a two-way iffiuence:
thatis
+  the purpose, genre and register infjience the

selaction of language for a text, af

Pguage N

choices in language can affect, challenge or subvert the
register and genre.

For example, a student is expected to be polite and defere
principal buta student could challenge the relationship by si
her’mate’ and asking the questions.

ial when speaking to the
ing in the principal’s chair. calling

Questions to guide text creation

Whether you are writing, speaking. signing or producing a multimodal text, you should ask
yourself the questions listed in Source 2 before you start. Your answers will help ensure that
the text you produce is both appropriate fie. fit for purpose) and effective (ie. does its job well.

-
ONFORD UNIVERSIT Y PRESS

Source 2 Questions to ask yourself about texts

ASPECT OF LANGUABE | GUIDING QUESTI
IN USE MODEL

Perpose and gerre -~ Whatis the social purpose of the text?
- Therefore, what genre [or combination of genres) would be most
appropriate? [Refer to Source 3.}
Register ~ Wihat field will you be imvolved in [2.q. literary criticism, joam alism,

Fislc and subject maner | Gvicactivism]?
~ Within this field, what is your subject matter? Alternatively, what
question doyou need to 2nswer?

~ What role éoyou need to adopt [e.g. journalist, film critic, blagger,
student of literature]?

- Who is your audienca [e.g. the ganer! public. 2n online spacial
interest group, oléer adelescents, an axaminer]?

- Whet relationship should you assume between you &nd your audience:
- close & - distant
- equal€ -3 unecual
- valuesalignad & -3 values not aligned?

Roles 2nd associated
relztionships

[Cantinues on next page)

—— education changes lives —

gonro
atypefi text that
uses ifhguage to
achied « particuler
socia Jurpase or
goel infe distinct
k= of stegs
or stages. Also

Togisar
a collective term
encompassing
field and subject
metter, roles and
relationships, mode
ant medium: these
variatles influer ce
lerguege chaices

fieid

tha generalzras of
activity e g. foottall
treinirg, literary
studies, biology,
civic protest] ir
which a text-user is
using language

subjact maser
the specific cantent
of topic ofa text le.g.
frogs withir. the field
of biology or marrisge
within the field of
literary stucias]

Tole

the identity or
part le.c. coach,
liter ary critic,
scientist] that one
scoptsin a specific
comm:nicz tior
context

relartonships
the power, distance
ane elignment af
values that influence
the lenguege people
use with each other
in 2 specific context

Chapter features

include:

* transferrable,
consistent
frameworks

* margin glossary —
key terms bolded
in text and defined
on the page

* graphic
organisers, tables,
flowcharts and
illustrations —
reduce reliance on
text alone and
make content
more accessible.
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Presenter
Presentation Notes
Study tips are geared to help students prepare specifically for Phys Ed assessment


Digital resources and purchasing
options

obook assess Teacher support
obook is a fully interactive digital assess is an online assessment Additional teacher notes, answers,
version of every student book with platform that provides access to tens tests, and assessments and

note-taking, highlighting and of thousands of additional differentiated learning advice is all
dictionary support included. Every auto-correcting questions designed included for teachers. Teacher obook
obook contains links to additional to support student understanding assess also allows teachers to assign
resources, such as videos, interactive and progression across all subjects. work electronically, track progress,
modules and worksheets. and manage results and assessment.

OXFORD _ .
PROFESSIONAL —— education changes lives —
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4 N
English for
Queensland
is supported
by a range
of additional
digital
resources,
including:

* obook

e assess

* Teacher
support.
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obook:
e isvisually
integrated with

r . D . . .
The characters’ American Dreams Gatsby’s aspirations the prlnted
O fthe st pecpetowrite bostthe Armrican Dream was Jmmes Truslow Adasus, in s Jay Gatsby i a pare rep ted with s situat
1931 baok. His view of the i in Source 8. life, Gatsby 1o better. the American Dream. “E‘:ﬁ;é‘?’"i
Read what Nick has to say about Gatshy in Source 10
Source 8 An extract from The Epic of America concepts, —
Student book
=

The American Draam is that dream of a land in which life should be better and richer and

Faller th bility or achi it by e vt
uller for everyone, with opp o == The truthwas that Jey Gatsby, of West Egg. Long Islznd, sprang from his Platonic assumptions,
cifficu orsam for the European upper Classes 1 interpret caquately, an€ 100 many of us e ey [T s e et titudes, beles,

oursaives hava grownweary 2ne mistrustful of it It is not a€ream of mator cars ane high e S s i Gl S g St s fuesorworld
iew of the writer,

enabling
students to

Weges merely, buta gream of social orcer n which e2ch manang each woman shallbe meretricious basuty. So he invented just the sart of lay Gatsty thata sevantean-year-old
able to attain ta the fullest stature of which theyare innately capeble, and be recognized by to nvent, ane to th tion he was faithful to the ene.
others for what they are, regardless of the fortuitous circumstances of birth or position, ardaline ,km

F Scort Fisgerald, The Graae Gatsby, Penguin Hooks, Londor, 1926, p. 104

Sames Truslow Adarms, The Epic of America, Litte, Brown, 1931, p. 404

NicKs use of ‘Platonic conception of himself refers to the philosopher Plato's contentious

Adams shared concerns of authors like Fitzgerald, and others of the Lost Generation who

“theory of Forms’ (or “theory of Ideas’} in which he considers the relationship between the real
questicned the integrity of the American Dreamina mndam world. Regardless of how Ime it i of reality heir minds. Essentially, this s the m ove
remained to the ideals of their ancestors, " vy e e et oy
target for US society, and notably, the characters of The Erear snr:by knowingly erulaing cu dreams,or urwitingy becomsing oo oc<up

with them. For Gatsby.
this started he planned hanged hi
James Gatz and befriended Dan Cody as a mentor and patron.

Welearn in Chapter 4 Gatsby met prior
They shareda 2 in 1917, and
wait for him Daisy married Tom before Gatsby could return.

Gatsby recounts this to Nick in Chapter 8 fsee Source Il

seamlessly
between print
and digital
products

e provides a
range of
additional
teacher and
student

resources.

Sourca 9 Leonarto
DiCagrio plays

the role of J
Gatshy in the 2013
adaptation of the
film

Sourca 11 Extract 3 from Tha Graat Gatsty

Ican't describe to you how surprised | was to find out | laved her, old sport. | even hoped for
‘awhile that she’é throw me over, but she dicn't, because she was in love with me too. She

thought | knew a lot because | knew Cilferent things from her ... Wel, there | was, way off my
‘ambitians, getting deeper in love every minute, and all of a sucden | Cidn't care. What was the
wse of doing great things if | could have a better time telling her what |was going to do?

Resources

3.4Victoria's Charter of
Human Rights ...

3.4Therightsofanaccused 3.4 Therightsof anaccused 3.4 The rights of an accused
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Qassess

® Answers are automatically saved as you go

* Results are displayed at the end of the test

® If you exit the test before completing it, click the 'save’ button
first to save your progress and resume the test later

 You can retry this test as many times

assess
5 The role of the courts - Review
@ wmy LIBRARY
Review
Assessment tips:
your result
5 The role of the courts - Review
@ wy LiBrARY
OXFORD
UNIVERSITY PRESS

16. The case Grant v. Australian Knitting Mills (1936) followed the:

a. O binding precedent of Donoghue v. Stevenson (1932)
b. O persuasive precedent of Donoghue v. Stevenson (1932)
c. ® binding precedent of George v. Skivington (1869)

d. O persuasive precedent of Langridge v. Levy (1837) ER 863

OXFORD

0XFORD
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question { 16 OF 20 )

Welcome Daniel v

A A

Welcome Daniel v

A AR

Unit 3 A0S 1 Outcome 1

—— education changes lives —

a

assess:

provides
hundreds of
differentiated,
auto-marked
quiz questions,
ideal for
homework or in-
class use
guestions are
aligned to the
syllabus and
graded for
different ability

levels.
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Teacher support

/Teacher support may include: \

* detailed teacher notes with syllabus connections and ideas
for teaching each chapter

e answers to EVERY question and activity in the Student book

* assess quizzes for every chapter

\° Videos (TBC). /

Students receive digital access for 2 Schools that purchase Oxford
years when purchasing print Student resources receive FREE print Student

books — ideal for revising Year 11 Books for all teachers and ongoing
content in Year 12. access to all digital resources and
teacher support.

0XFORD ,
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Pricing

English for Queensland Units 3 & 4 (1st
edition)

Student book + obook assess PRINT + DIGITAL $49.95
Print book with 2 years’ digital access included

Student obook assess DIGITAL $39.95
Digital book with 2 years’ digital access included

Student obook assess MULTI DIGITAL $49.95
Digital book that includes 3 x 2 years’ digital access

Teacher obook assess* DIGITAL $299.95

Digital book that includes access to additional teacher only
resources. Ongoing access.

* FREE ongoing access to Teacher obook assess with booklist or class set purchase

Digital renewal fees

Institution $5 per student for an additional 15 months’ access
A service fee to support annual rollover of subscriptions

If your school has a different purchasing model, ask our team about options

0XFORD ,
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Availability

English for Queensland Final product
Units 3 & 4 (15t edition)

Student book + obook Full page proofs (print) November 2019
assess
(print + digital) August 2019
Student obook assess Full page proofs (digital) November 2019
(digital only)

August 2019
Teacher obook assess Unit 3 — Topic 1 January 2020
(digital only) Chapters 1-7

*Teacher notes
» Student book answers

October 2019
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