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Agenda

1 The importance of skills and concepts in History

2 ) Embedding the skills and concepts

3) Using questions to help students make decisions

4 ) Thinking for yourself: sources, skills and concepts, visible thinking, case studies

5 ) Overview of Oxford Insight History for NSW

6 Questions

Please post questions in the ‘Q & A’ section as we talk and we will respond to
them during the question time section at the end of the webinar.

Q&A
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The importance of skills and concepts
In History

* Giving students the opportunity and confidence to apply
the full range of skills and concepts they require is the
foundational bedrock of success in History.

« NESA sees them as a continuum that needs to be integrated
Into all stages of the curriculum.

 That s at the heart of everything we're trying to do with
Insight History.
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Embedding the skills and concepts

The Historian’s Toolkit
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r7: CONCEFTS AND SKILLS

wrrTSPTead of the Roman Empire is significant because it affected
TTTEateas of Europe and th world. It had
socleties across the ancient world, and its legacies are stil important today.

contestablity Contestability
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Example of contestability STRANGE BUT TRUE

Archaeologists and historians over the centuries have debated just how the Great Sinee Horodton
Pyramid, located fust outside modern-day Cairo, was built. For example, Herodotus thearies about
visited Ezyptin 450 ec and wrote the following account of how it was constructed: the building of the

Great Pyramid
Sourcas have ranged from

[Then] Cheaps [the pharaoh] suceeeded to the throne .. he closed the temples theuse of 2 uge
and forbade the Egyptians to offer saciifice, compelling them instzad to labour s

in his service. A hundred thousand men ... ten years oppression of the people

and steps, o one
0 make the causcway for the conveyance of the stones [a 13mp to move the hat claimed that
stones] .. the pyramid iself ook twenty years _ builtin seeps. isitors from cuter
Trensatd eact rom The Hisores, Boak L yHerodetus,
a Gk msmianic 45080
For many years this account was believed to be true, alonz with Herodotus’ claim i e il nd

erhags even the
that over 100 000 slaves had been forced to build the pyramid. Historians now know Eoientaseded

that Herodotus’ account is Incorrect. Af the time of his visit, the pyramid to buid the Great
had been standing for over 2000 years and & construction was Pyramid.

almost certainly not achieved with the use of slave labour as
he described.

Modem historians have excavated skeletons and
believe that the pyramid was built by Egyptian
labourers who vrorked on it during flood time,
when they ere unable to farm, They lived in
specially constructed villages near the worksite.
Grafiti etched into stonework indicates that
at Jeast some of the warkers took pride in their
labours, calling themselves ‘Friends of Khufu'
(‘Kirufu’ was the birth name of Cheops).

Why might Herodotus have written his
account in this way? Was it deliberate or an
henest mistake? As a citizen of Athens, a city-
state famous for 15 democracy, Herodotus” view
of the world was shaped by his context. He resented
the fact that 5o much power wa held by ane man, the
pharaoh, and may have been trying to discredit him by
blackening his name.

Source 7 The Great Fyramia at Giza, Egypt

HT.1 CHECK YOUR LEARNING

APPLY AND ANALYSE * Towhatdegrazware paople’s lives affacted?

1 Listed below ar= the types of questions histarians ° Eonimar S ayrsolin

sk to decide if events, discaveries, pecple or sites. affects]

are historically significant - Can the sflects stil be felttoday?

= o important was this o pesplewho veg st Use S5ch of thass qusstions to detarmins the istorical
that ime? sigrificance of an event, discovery or indvidus! of your

= Haw many pecple were affected? o
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Historical concepts: Stages 4 and 5

Contestability
B Significance

Empathetic understanding

~ Perspectives

Cause and effect

Continuity and change
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Historical skills: Stages 4 and 5

Explanation and
communication

Research

Empathetic understanding

Perspectives and
interpretations

Analysis and use

: of sources
Comprehension:

chronology, terms and

concepts
8
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« The skills and concepts need to be made explicit and
constantly revisited if students are to develop their ability
to understand and apply them.

« Students also have to see them in action in whichever
historical context they are working.

y

Year 10
y Laying the
Year 9 groundwork
y Consolidating for Senior
Year 8 success
Building
Year 7/
Starting on

the right track
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Insight History: using the Spotlights o

COMPREHENSION
Our new Spotlight feature is Understanding key terms i the

context is crucial to historical

desi gn ed to: understanding. Reflect on
@UG HT

why understanding the term
‘supplanting society’ is necessary
to understand the impact

« show students where a relevant | RESEARCH e ———

When you see a new term such Indigenous peoples in Australia.

concept or skill is highlighted in as domino theory, decide

the material they are working el s o
yourself, or whether you should
through do further research. It will @LIGHT
or also help you find examples to
: it f the term. ANALYSIS AND THE
® encourage StUdentS to think Bkl USE OF SOURCES
about how they could apply the T g o s ofz
skill or concept to the content. before drawing conclusions
about how useful or
accurate it is.

10
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Year 7. Starting on the right track

HOW WAS ANCIENT EGYPTIAN SOCIETY
ORGANISED AND GOVERNED?

2.2 LIFE ON THE NILE RIV

KEY CONTENT
In this topic you will:
« describe the everyday life of men, women and children in ancient Egypt.

@LIGHT
CAUSE AND EFFECT

The Nile River was the source

of life m ancient Ewpt This \ .lljl.feu:‘::e R:?;:::?ﬁ:,mt of Egyptian life. Source 1 is an artist's impression of
LIGHT Ina sgodety that lasted thousands of years, there were many different ways of life.
caused the development of ron

However, historians are able to make some generalisations about daily life in ancient
CAUSE AND EFFECT Egypt, based on written evidence and archaeological sources such as tomb paintings. In
The Nila River was thesurc2  this topic we will explore life along the Nile River and in Egypt's hot desert environment

civilisation along its banks.

H of e nandent Egpt Tris uence a of eve e also
The annual flooding resulted e W it
o X N . v The arnud floodingresulted ancient Egypt, with its clear roles and social down the river. Some boats were adapted
in fertile SOIL auﬂWIng for rich inficlosul dlwing i ich  responsibilities. s funral batstocany the bodies of
agricuttral production. pharaahs to their tombs.

agricultural production. oo

2.2 CHECK YOUR LEARNING type of paper (also called

papyrus). as well as boats,

REVIEW AND UNDERSTAND baskets and fumiture.

1 Study Source 1. Describe the features in detail. Draw conclusions
about society from whatyou have seen. Outline what moreyou

want to know.
2 The Inundation was an important event in the lives of the people of
ancient Egypt.
a What was the Inundation and how did it influence Egyptian
society?
b List the precautions the Egyptians took to control the
Inundation.
¢ List the different kinds of crops the Egyptians grew, and other
sources of food.
d Aside from the Inundation, what were some of the other
dangers associated with Life on and near the river?
e What did the Egyptians do to help make their h f River wldlfe included fish, birds, frogs,
during bigger than usual floods? m::‘ﬁ;-:: ;:F:m.:uh
APPLY AND ANALYSE Weon secks ur gt 1 gl

3 Explain how the kind of life shown in Source 1 needed a strong, .
centralised government, Could the pyramids, the canals or the m"‘;;:‘g:.l’l,“ e
irrigati il 7 7
irrigation systems have been built by small groups? Why or why not? OFicinls koo 1 'rope stechers re-measured
1 1 snd re-marked any lines that had disappeared,

mud bricks were packed
into moulds and Left to diy

Crops included wheat, barley, lentils,
beans, onions, cucumbers, grapes,
figs and dates. Trained baboons were
sometimes used to pick fruit that was
too high for people to reach.

Bricks were made from
river-bank mud. ftwas
sometimes miced with
strow for strength. The

hard in the sun.

Small fishing boats were
made from bundles of

stopped ppys e

The river provided fresh water for drinking, beer
making, cooking, washing and iigation.

Source 1Anartist's
Impression showing
the Importance of the
Nile Rier in the ives of

Farmers provided abour (during
the Inundation] to build structures

such s the pyramids. anclent Egyptians
\ When the Nile flooded (known
 asthe Inundation) the river level
~ rose around B metres The silt it
Left behind on the floodplains

fertlised the soil.

Villages were buit on
raised mounds above
the usual flood line.

s Anetwork of canals (and
ater resenvoirs) directed
and stored river water for

use i irfigation.

A shaduf was used to
raise water from the
river and direct it into
imigation canals.

Merchant boats and barges moved trade

goods to and from markets. Barges also

transported the massive stone blocks
used to construct the pyramids.

We're
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Year 7. Starting on the right track

and laws

21 the leaders of the time. By
- studying different groups

2.6 ROLES OF KEY GROUPS IN ANCIENT

EGYPTIAN SOCIETY

beliefs, as well as by people’s wealth and abilities.

the pharaoh’s orders and decisions, and help the Veier and the Director
of the Seal to keep tax records. | also keep accounts for the army, write

Pharaoh IS S ey
KEY CONTENT My main duty s to keep lfe :f:ym':\mmm
In this section you will: in balance - on this Eaph .
. 8 - : . > and beyond. | gwemnwith a Discuss your ideas with 3
. ;i:un::(tha t:'olas of appropriate k:/dg::upl in ancient Egypt, e.g. the ruling elite, large team of offcial. partner
T
@ nobility, bureaucracy, women and slaves S oot
the class.
society Ancient Egyptian society was organised according to a strict social hierarchy - in other
acommurity of paople i) words, there were clear social divisions or classes where the people at the top held power
P E R S P E CT IV E :";ﬂ';'m;":;m:‘" over those lower down. Some of these roles were shaped by laws, traditions and religious

Director of the Seal

|am the treasurec. | manage all the “ »
guods (fond and athr products) that

H H H hil Source 28 The social 5
History is often studied i M Vo _ A ool 1)
SRR am the pharaohs second-in-command. | supervise the other officials Most of these gocds are tax payments, {)
. away of organising things and judge law-breakers. | also make sure peaple pay their taxes, in e e o e ‘,-/u"
ffoﬂl the perspectwe Of :’m;"::;::::"“ grain or goods. Sometimes peaple provide their labour s & tax payment. i mp 4 X
. orsignificance; ancient A Chief priest
the leade[s Of the tl me. By mm::':[m"ﬂ Priestess | represent our :mmt!y's top priest, the pharaoh, and look after
Nomarch My husband is 8 nomarch. In fact, most of my felow the gods. | enter the inner part of the temple where the statue
t H dffe t tha oy and pasants at the 1 gowern one of our country's 42 nomes [provinces). | ‘are married to senior officials - the hig of the godis kept. Each day | wash it, wrap it in clean linen and
s u 'ng I ren gmu ps bottom keep the vizier happy by collecting lots of taxes Like in our is adaughter of the pharaoh. hnnq it food. If| didp't do this, bad things would halnpsn. On
2 " 3 other important and wealthy people, | wear garments My main role is Mﬂl’l«d{ﬁﬂlh‘ﬂ goddess :FEWI dll; l:ke it 0:"::1 show ‘helPanPdlﬂ- Mlhpmm:i:‘( |
ade from the finest b d lots of gold jewelle 1o sing and if the pharsoh visits lon'twear clothing made from animal products because
ln SOCIEty, We CO"SIdEf LIGHT Pk PR i m‘:?mru.mm o would be undnngm wear only the ﬁnpcgwhim linen. We shave
th . d . f PERSPECTIVE all our body hair and wash many times each day.
e varied experiences 0 e T Sold
istory is often studied Scribe er
L | fomthe prspacticeot 1 am one of the very few people in Egypt who can read and write. | record Vam a sodier. | amvery silled at using a pike (spear). | march

on foot but our army also has charioteers. Dur
named after gods - usually consist of about 5000 men. Often, |

army divisions - all

THINK, PAIR,
SHA

] n society, we consider
the varied eperiences of

groups and individuals in
society, including women ) seieyinaas
and slaves. . Wk

| am a tradet. | am constantly sailing up and down

alongside mercenaries - men from other countries who
&wmmumﬁmmmfmﬂuﬁ'mm':i

war, | help out by supervising building projects.

letters for local peaple and prepare inscriptions for tomb walls and
sculptures. | hope one day to become a doctor or an architect.

Linen workshop supervisor

., | was at home for many years raising
s my seven children. To help out, | made
linen from flax. My husband used to
trade it in the local market for other
bt Y ﬁmgsifmuemdeﬂ | now have a
|\ supendsor's job, managingwomen in
§ % linen workshop.

Potter

| am a member of the middle class - not too poor, but not toa rich
either! Some of the pots | make | give to the pharaoh ss tax payment.
Some of my pots are exported to ather countries. Most of my friends
are craftsmen, too. We learned our trades from our fathers. Some make.
jewellery; others make papyrus, boats or furniture. | wish | was smart
enough to be a scribe.

- Stonemason

o | spend my days making stone statues (usually
of my pharaoh), carving the blocks used to
build temples and pyramids, and engraving the
walls of tombs. My father was & stonemason,
too, of course. Until she went blind, my mother
madewigs from real haic

T

[ == "  the Nile with goods from Egypt, such as linen,
=M. : papyrus, pottery, grain and gold. Goods | bring back
— M‘  from other places include ebory wood, iory, incense,
S . ~ ‘copper and baboons. Every now and then, | sail north,
across the Mediterranean Sea.

Farmer and hiswife
Except for slaves, we are ot the bottom of the social ladder (along
with omb buiders, iy herders and beggars). | grow wheat and barley,
-dﬂ-mdlnmdzhml{;nfe!mhﬂpmmhfnum
she can. | work very hard, digging canals for irrigation and prepari

} mﬁmmmmmummmmmms

~ building work | pay over half of the grain | produce as tax.

Slave

Iwas born in Libya, but wes captured as a prisoner of war.
Dther slaves come from Syria and Nubia. My master uses
me as a field hand. Some of the lucky slaves work in the

palace of the pharaoh — much better than working in the

quarries or mines out in the hot desert

1 2 AUSTRALIAN GURRICULUM FOR NSW.STAGE 4 DU OND W 7Y PR DI NEISTLRESS ANCIENT EBYPT 81

OXFORD

UNIVERSITY PRESS
AUSTRALIA & NEW ZEALAND

leading




Year 8: Building

LIGHT

15.2 DAILY LIFE IN THE FOURTEENTH
CENTURY

The dirty streets

The streets in medieval towns were dirty and smelly. Each day, household rubbish and
the contents of chamber pots (used for going to the toilet) were tossed onto the street
because there was no sewer system. Rotting food scraps and sewage typically blocked

STRANGE BUT TRUE

In 1321, a court case
was brought against
twomen - Thomas

KEY CONTENT the drains. Animals such as pigs and chickens often roamed the streets and alleyways. at Wytte and William
In this topic you will: The smell of animal manure and human waste was constant, and the streets were the de Hockele - for
* describe the everyday life of men, women and children in the fourteenth century and perfect environment for rats, mice and insects. building latrines.

E M PATH ET I C Ut axpactancy.at this time: People living in medieval towns and cities included both the very wealthy and (toitets] that stuck

out from the walls of
the very poor. Rich people might live in castles or manor houses on the outskirts of housesina laneway.

towns, or in tall, impressive homes in the town centre. Homes for the poor in medieval Human filth from
towns were often just one or two rooms in one of the shabby multi-storeyed buildings these latrines fell

Living conditions across Europe during the fourteenth century were often very harsh.
A population boom in the eleventh century led to an increase in the number of people

N
UNDERSTANDING S

clustered around a market area. on the heads of the
. UNDERSTANDING living in d cities. For thi: he deal of ion for food
It can be difficult to understand kot I ;m:;:;“ R oy tens g Rt Of ot Eamily businesses were usually run from the ground level (which often had a dirt psecre i biwera
how disease could spread so how disase cuuld spmaisy floor). Floors on upper levels were often covered with straw. Over time, this floor :f",‘:"{;mewzs"‘;m i
i Wk mdealions ) jving conditions in towns and cities covering became a stinking squashed mat of rotting food, bones, bodily wastes and this was a health

grease. Bathing was not seen as a daily routine in those days. In fact, some people hazard, but that this
thought that washing was bad for their health! The poor and rich alike lived with lice blocked the use of
and fleas and scurrying rats. the lane!

15.2B SOURCE STUDY

Living conditions in London around the fourteenth century

quickly, but medieval towns did e S ——
totay, ':lmhﬂ:‘i there was a marketplace where goods were bought and sold. One might hear animals

nOt .have the Same BEoesS to sama lovel of knowledgeabout  Dleating, the clatter of cart wheels, the cries of merchants as they carried out their
hygiene conveniences and How e . trade, and the shouts of children.

medical treatment that we
have today. The impact of the Life in cities and towns Sources

COVID-19 pandemic in 2020 Concerning dung

has given you an opportunity i Nt e e s ety e e e gt i
to live through the impact of a

dumping of such dirt, under penalty of 2s [2 shillings].

. . . Concerning pigs and cows
rapldly spreadlng dlsease No-one is to raise pigs, bulls, or cows within their houses, under penalty of scizure of the same to
the Chamber.
How does that help you 2 , .
4 Extract from Corporation of Londan Recards Office, Liber Albus, £.213, ¢.
early thirteenth century, translated and reproduced in Henry Thomas
understand the medieval Riley (ed.), Liber Albus, Rolls Series, n0.12,vol.1 (1859), p. 335
experience? iy,
Almost all the floors are made of clay and rushes from the marshes, so carelessly removed that the
Source3 An artist's impression of a street scene in fourteenth- bottom layers sometimes remain for 20 years, keeping there below spittle and vomit and urine of
G o dogs and men, beer that has been thrown down, leftovers of fishes and filth unimaginable ... It
Source & A madern street scene in the Chester Rows, England, would help also if people made the council keep the strects less dirty from fith and urine.
showing buildings that date from the thirteenth century Aletter from the Dutch scholar Erasmus to an English doctor (1624,
with his ideas to stop plagues
INTERPRET INTERPRET
1 Describe the activities that you can see in the street 1 What do these two sources reveal about the living conditions of people in towns and
scenes shown in Sources 3and 4. cities around the fourteenth century?
2 List the similarities and differences in street life 2 Using evidence from Source 5, how successful were the rules laid down by the
from medieval to modern times. Corporation of London?
1 3 314 OXFORD INSIGHT HISTORY 8 FOR NSW STAGE 4 RED ST S I ERSTT RS THE BLACK DEATH IN ASIA, EUROPE AND AFRICA 315
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Year 8: Building

IGHT

/ CONTESTABILITY

Historians sometimes disagree

When conflicting evidence is
presanted, historians must
consider the posshilties, which

LIGHT et

CONTESTABILITY

Historians sometimes disagree
about things, particularly

when drawing inferences

from archaeological evidence.
When conflicting evidence is
presented, historians must
consider the possibilities, which
can lead to disagreement about
past societies.

14 350 OXFORD INSIGHT HISTORY 8 FOR NSW STAGE 4

Key features of the Aztec, Maya and Inca societies

The Maya, Aztec and Inca were agricultural societies. Before the arrival of the Spanish,
farming life was very different from that found in Europe. In the Americas, there was no
iron or steel, and farmers used digging sticks rather than metal ploughs to turn up the
land. There were no horses, cattle, sheep, pigs or goats until they were introduced by the
Europeans. In Central America, domestic animals such as turkeys, dogs and guinea pigs
were eaten. The Incas kept large herds of llama for use as pack animals. They also kept
alpacas, which were prized for their long silky coats that could be woven into cloth.

For many years, historians believed that the wheel was not used in pre-Columbian
America. The wheel was not needed for transportation because the terrain was either too
‘mountainous or swampy for animals to pull carts. However, pre-Columbian children’s
toys with wheels have been found.

In the Maya, Aztec and Inca societies, the rulers and priests at the top of the social
order were and lived well to the ordinary people. The Aztec king
ruled with the help of his officials, counsellors, fudges and military leaders. These ruling
groups lived on their own estates and were the only people
allowed to wear cotton cloth, sandals, patterned
garments and omaments made of gold or set with
precious stones. All free-born commoners
were grouped into clans. Members of each
clan owned and farmed their land. They were
responsible for maintaining their local temples
and schools, which every child attended. At the bottom of
the social hierarchy were the landless peasants and slaves.

Source 4A pre-Columbian child'’s toy - withwheels

16.1 CHECK YOUR LEARNING

REVIEW AND UNDERSTAND

1 Whatwere the three main civilisations in the Americas?

2 What does the term ‘pre-Columbian’ mean?

3 Which groups were at the top of the social hierarchy in pre-Columbian societies in the
Americas?

APPLY AND ANALYSE

4 How did farming differ in the Americas and Europe?

5 How have children's toys been used to challenge previous thinking about pre-
Columbian America?

60 DEEPER

& Inagroup, research key aspects of the-societies-of the Maya, Aztec or Inca societies.
Present your information, including relevant sources, to show how the status of
people in each society affected the way they lived, and how each society was governed
and administered.

R UWETES

16.2 THE AZTEC EMPIRE BEFORE THE

NOTE TO
ARRIVAL OF THE SPANISH TYPESETTER:
PLEASE CHECK
KEY CONTENT it
In this topic you will: bl R
* outline the organisation of society in the pre-Columbian Americas. m Im%m SEE
The rise of the Aztec Empire was very
rapid. The word ‘Aztec’ can refer to ? §

the civilisation itself, the people, or
just the ruling class. The Aztec people
called themselves Mexica. The Aztecs

Mexico

—= T
oy el
Gultof ¢ 5@ v

expanded their control of territories

in present-day Mexico from around
1428, by conquering other tribes. They
also formed an alliance between the
major city of Tenochtitlan and the
cities of Texcoco and Tlacopan. Of

S .
; — B
B Aztec Empire Pacitic Occan @ Q

400 km

these three cities, htitlan was
by far the largest and most dominant,  Tiacopan and Texcoco
and the centre of Aztec civilisation.

Social groups in Aztec society

Aztec society was organised according to a strict hierarchy. There were five major social
classes: the emperor, nobles, warriors, commoners and slaves. There was little chance of
movement out of the class into which one was bom.

Emperor

At the top of the hierarchy was the emperor. When the Spanish arrived in 1519, the
empire was led by Montezuma I (also known as Moctezuma), who had been in power
since 1502. The emperor was an absolute ruler, selected as leader by a council of nobles.
He was regarded by the people as a god and the ‘Great Speaker’. He lived in a highly
decorated palace and enjoyed a luxurious lifestyle.

Nobles

‘The nobility included high-level priests, military leaders,
landowners, judges and heads of government. Noble status was
passed down from parents to children. Nobles could receive
tributes from commoners and were the only dass other than
the emperor allowed to wear decorated capes and jewellery.
‘Wealthy people and heroes of war dressed elaborately, with
intricate headdresses (often made of feathers), necklaces,
earrings and bangles made of gold, silver, copper and precious
stones. Their body art included holes in the ears and split bottom
lips. The nobility would also show their wealth and dominance
through feasts and gifts to each other.

Source 7 The Aztec
emperor Montezuma

wA s e

Source 5 The Aztec Empire showing the location of its major cities Tenochtitlan,

hierarchy
away of organising people
or groups of things so that
the mest impartantisatthe
‘top, with the others ranked
underneath in decreasing
order of impertance

IGHT

PERSPECTVES

Different perspectives don't
only come from diferent
‘societies. Within a society
there can be vastly diferent
‘there are differences in status.
‘and gender

tribute
agiftgien asa mark of
respect
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Year 9: Consolidating

LIGHT

CONTINUITY AND
CHANGE

This description of pre-
industrial Britain illustrates
historical continuity. As

you consider the Industrial
Revolution and its impacts,
you need to be aware that you
will be examining historical
change that upset the previous
continuity.

15
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WHAT CONDITIONS AND NEW
TECHNOLOGIES INFLUENCED THE
INDUSTRIALISATION OF BRITAIN AND
AUSTRALIA?

1.1 THE INDUSTRIAL REVOLUTION

IN BRITAIN
\ @. KEY CONTENT
IGHT . 2 ’
In this topic, you will:
CONTINUITY AND * outline the main reasons why the Industrial Revolution began in Britain
CHANGE * outline and explain population movements in Britain
This description of pre- * describe key features of the Agricultural Revolution in Britain
mﬂ:m * locate the growth and extend of the British Empire from 1750 to 1900
you conside the Industrizl * identify the raw materials Britain obtained from its empire.
‘you need to be ware that you

‘will be axamining historical < . 1ok
danpe s epwioss — Pre-industrial Britain
- In the early 1700s, Britain was an agricultural society in which most people lived and worked
on small farms in rural areas. The majority of farms produced just enough food from crops
and livestock (sheep and cattle) to feed the local villagers. Despite this, agriculture was
still the main economic activity in Britain. By comparison, manufacturing,
mining and trade employed relatively few people. Manufacturing was, for
the most part, small and localised. Tools used in the manufacture of
most goods (such as carts, mills and looms) were basic, and were
powered by people, animals or waterwheels that harnessed the
power of fast-flowing rivers and streams. In most cases, the
working day began at sunrise and ended at sunset. Roads were
poor and most people travelled on foot or by horse. As a result,
the majority of people seldom travelled far from the places
‘where they were born and worked.

Towns and villages were small and self-contained. lliness
was common because of poor hygiene and bad (or non-
existent) sewerage systems. Diet was poor and average life

expectancy was low. British society was divided into strict

social classes based on wealth and social position. The noble or
aristocratic families made up only 1 per cent of the population
‘but controlled about 15 per cent of the nation’s wealth.

Source 1A 19th-century artist’s
impression of rural life in Britain
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The Industrial Revolution begins

During the Industrial Britain's from an estimated

6.5 million people in 1750 to more than 27.5 million in 1850 as a result of improved living

standards and declining death rates. British society moved from rural to urban communities,

and Britain was through the of:

factories and textile mills - the introduction of the factory system led to thousands of

new factories and mills being built across Britain. The factory system relied on large

numbers of workers and to wvast of goods in one place.

The growth of factories and textile mills transformed Britain's economy and society.

« modern towns and cifies - great industrial and commerdal cities such as London and
Manchester grew as people moved to towns and cities to work at the new factories, mills
and metal foundries. Before the Industrial Revolution, 80 per cent of the population
lived in the countryside and only 20 per cent in cities. Industrialisation reversed this
pattern. By 1880, 80 per cent of people in Britain were living in a major city or town.

« new sources of power - the development of steam power and electricity transformed the
manufacturing, agricultural transport and communications industries, having a major
impact on people’s everyday lives. Supplies of coal became vital to fuel steam engines
and, later, electrical power stations.

« improved transport and communications - as the population grew, factories, mines and
towns became linked by new canals, roads and railway lines, and later by telegraph and
telephone systems. As travelling conditions improved, people travelled more and lived less
isolated lives.

The growth of cities and industries also saw the emergence of a new sodial class that
became known as the ‘middle class'. This group of people came from a broad range of
backgrounds and were neither wealthy nor factory

‘workers. Instead, they included wealthy industrialists and merchants, as well as bankers,
shopkeepers, teachers, doctors, lawyers, and the increasing number of managers, clerks
and government officials. People earning middle-class salaries could afford fine clothing,
furniture, ceramics and other household items. It was this class of people that drove

the demand for mass-produced consumer goods. They also drove the need for more
schools, universities and libraries. The political power of the British middle class increased
throughout the 1800s.

factory system
asystem of manufacturing
qgoods on 3 Large scale using
‘many workers and specialised
‘machinary located on 2
single site; first adopted in
Britain during the Industrial
Revolution

Source 24 19th-century
engraving of copper
foundries in the city

of Swansea, Wales;
Swansea grew to be a
world leader in copper
smelting during the
Industrial Revolution.
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Year 9: Consolidating — and helping them make sense

of their world

LIGHT

PERSPECTIVES

Hitler's claim that the Germa
army had not really lost World
War | is a clear example of

a historical perspective that
may not be factual. ldentifying
perspectives not based on
factual material has become
increasingly important in a
world where many non-factual
perspectives can be circulated
through social media.
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Kaiser

the Garman word fora king:
it comes fram the ancient
Romantitls ‘Cagsar®

hyperinflation
artremaly rapid and
uncontrolled inflation;
Germany exparienced
hyperinflation from 1921 w0
1924, duringwhich time prices
ruse 50 rapidly that money
was effectively worthless

Great Depression
2 period of severe economic
downtum that began in the
LISk and quickly spread
around the world during the
19305 and 19%40s; it was
triggered by the stock market
crashin 1029

depression

asustained, long-term
downtum in economic actiity;
usually responsitle for high
Levels of unempleyment and
decraases in the number of
yoods pruduca

Hitler’s claim that the German
army kad not really lost Word
War | & a clear eample of

a histovical perspective that
iy not b factual. Identiying
parspactives not basad on
factual matarial has become
increasingly impcrtant in a
world whers many non-factal
parspactives can be circulated
‘through sncial media.

Hitler had served in the army during World War I. He argued that the German army had
ot really lost the war, preferring the idea that its soldiers had been betrayed by the German
politicians who had signed the Treaty of Versailles. Hitler’s claim ignored the fact that
German army generals had admitted to the Kaiser before the armistice that the war was lost.
It also ignored the fact that Germany's economy was in a state of near collapse by the end
of World War I, meaning that German representatives at the Paris Peace Conference had no
choice other than to sign the treaty.

Hitler found suppoert for his extreme views and policies among the German people by
blaming scapegoats, such as Jews, for Germany's troubles, in spite of the fact that many Jews
had fought bravely in the German army. He blamed communists for adding to Germany's
troubles.

The global economy also played into Hitler’s hands. Germany suffered a series of
economic problems after World War I. A period of hyperinflation raged in the early
1920s. The German currency became worth so litfle that people often burned it for cooking
and heating rather than spend it (see Source 4). On top of this, Germany was hit hard by
the Great Depression. In his speeches to the German people, Hitler blamed Germany's
defeat in World War [ (and the reparations it had to pay under the Treaty of Versailles) for
‘hyperinflation, the depression and the high rate of German unemployment.

Seurce &
AGerman
housewife
using

millions of
Deutschmarks

stave in 1923

End of democratic government in Germany and
the start of the Third Reich

Kaiser Wilhelm 1I had abdicated as ruler of Germany and fled to the Netherlands before the
armistice that ended World War L. A new democratic povernment, known as the Weimar
Republic, was established in his place. [t was unpopular because many Germans blamed it
for agreeing to the terms of the Treaty of Versailles. It also had serious economic problems
to deal with during the 1920s. Workers went on strike, and the economy suffersd as forsign
investors moved their money elsewhere.
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The new government also had to deal with the threat of violence from paramilitary
groups. These included the private army of the Nazi Party, known as stormtroopers or
Brownshirts, who were gaining popularity ( see Source 3). At the 1932 elections, the Nazi
Party became the largest single party in the Reichstag, which was the German legislative
assembly. In 1933, Hitler was sworn in as chancellor of Germany. After the death of
Germany's President g in 1934, Hitler the roles of and
president, making himself Fihrer - or supreme leader - of Germany.

During the years of Nazi rule in Germany (a period commeonly referred to as the Third
Reich), there was little or no personal freedom. People were encouraged to report on friends,
neighbours and even family members suspected of disloyalty to the regime. Propaganda was
used to convince citizens of the beliefs of the regime and to silence critics. Punishments were
severe, and often nvolved torture and internment in concentration carmps.

Jews were the primary targets of Nazi persecution. Writers, artists, playwrights, university
professors and others traditionally associated with free thinking were also targets.

6.7 SOURCE STUDY

Nazi Party propaganda

lond

Source §A 1932 Nazi Party poster, Germany Source 6A 1934 Nazi Party poster, Ves! Fohrer
awakel, which features the swastika and the eagle, we follow you!
bath symbals of the Third Reich.

INTERPRET

What is your reaction to the twa posters presentad hera? Why might you have
reacted ta them in this way? What are the origins of your views?

Identify the dominant symbols used in the posters. What massage are they trying
10 convey?

Source 5 was released in 1932, and Source & in 1924. What had changed in
Germany over those two years? |s this change obvious when you compare both
sources? Explain your answer.
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paramilitary
group

amiitary groupwhosa
arganisation and purpase is
similar to 3 professional ammy,
but it is not considerad to

be part of the official armad
forces of a nation or state;
often made up of civilians

Third Reich

third regime, or thi empire;
‘the First Reich dated from 542
ta 1804; the Secand Reich was
Impertal Germany [1871-1918);
and Nezi Garmany (1933-45]
was described by Hitler as the
Third Reich
propaganda
informatian or material

‘that attam pts to influance
‘the belaviour or opinions.

of peaplawithin a sucisty;
propaganda c2n take may
forms, and & designed to
promete a particular causa

or caurse of action and/

or damage the cause of an
anamy
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Year 9: Consolidating — and preparing them for Senior study
without them even realising

LIGHT € |

EXPLANATION AND
COMMUNICATION

Most Australians now
regard 26 January as
Australia Day, even if they
are unsure as to why, or
reject the choice of date.
Think about the information
you will have to organise

to be able to communicate
effectively the fact that the
first Australia Day was held
on 30 July 1915, and how
you would answer questions
people might have.

CASE STUDY

. @.lsm

EXPLANATION AND
CCOMMUNICATION
Most Ausiralzns now:
regand 26 tanuay 25
ustrali Dz, oven f they
‘ae unsure 35 mwhy, or
wjet the choiceof dae.
“Think about the infommation
youwill have t arganie
‘o be abla to communicate
effoctively the fact that the
first Australa Dy wes held
on 30 July 1915, and how
‘youwnuld 2nswer questions
pecpla might have

Local commemoration - World War |
and the Central Coast

For any History student, local libraries can be a wonderful source of historical information.
They often contain vahable archival material, as well as hosting online digital collections
of historical photos and articles. This can be invaluable for understanding how a local
community commemorated the two world wars, and how those communities viewed
Australia’s participation.

‘This case study will focus on Gosford on the New South Wales Central Coast and its
celebration of the first Australia Day in 1915; and the Central Coast's first World War [
memorial, which was offidally unveiled at Kincumber on 20 December 1919.

In 1915, the community of Gosford — like small towns and villages across the country -
seized the oppertunity to celebrate the first-ever Australia Day. Such celebrations helped
communities feel part of the ‘great adventure’, which a patriotic mood was beginning to
sense may be contributing to the new nation's sense of national identity. Despite community
debates regarding the appropriateness of 26 January as a date for celebration, the first
Australia Day was actually held on 30 July 1915, while Australian troops were fighting at
Gallipoli; and was a pairiotic fundraising event to support woundex troops. At this time, the
information coming from the war was slow and limited, meaning those who remained in
Australia had little knowledge of what the conditions were actually like.

As Source 2 shows, the Gosford community enthusiastically embraced the first Australia
Day, but this source also reveals a lack of understanding as to actual events, as well as just
how long the war would continue after 30 July 1915. While Australians were bogged down
on the Gallipoli peninsula, the Gosford parade was celebrating the sultan “being driven cut
of Constantinople by the Australians.’

‘The small village of Kincumber, near Gosford, was the first place on the Central Coast
to unveil 2 memerial to those who served and those who were lost in World War L War
service was widely regarded as a thing to be and loss of life in war

devastated local communities across Australia So the commemoration of war service and
loss In the form of a memorial becarne a focal point for many communities. Today, such war
memorials fraquently act as a focus for commemoration on national days such as Anzac Day
and Remembrance Day.

The local progress committee in Kincumber
called a public meeting on 8 June 1918, after
receiving news of the death of the first local
volunteer, Lance Corporal Lansdowne, in France
In April 1918, His death was followed by that

of Trooper Clive Frost at Port Said in Egypt in
December 1918.

Like many cornmunities, Kincumber raised
its own funds for the building of a suitable
memorial The monument was completed by 1
August 1919, after the signing of the Treaty of
Versailles, but was not officially unveiled until 20

first. efforts were with the

of two captured World War I German machine guns

to the community by the New South Wales State War Trophy Board.

The official unveiling was performed by Brigadier-General G.M.

Onslow, great-grandson of John and

Elizabeth Macarthur, who were significant figures in early 19th-century Australia - thus providing a link to Australia’s

earliest history. The wording on the marble tablet reads:
To our boys who have stood in the forefront of the battle with the elite of the world's heroes, fighting for
Tiberty, home and Empire, This memorial is gratefully dedicated by the people of Kincumber.

Source 3The official unveiling of the Source & The Kincumber

Kincumber memorial by Brigadier memorial todzy, in a photo
General G.M. Macarthur-Onslow, taken on 20 December 2019,
20 December 1919 [Central Coast exactly 00years later

Libraries callectionk

REVIEW AND UNDERSTAND

1 Why are local libraries useful for History students?

2 Where was the Central Coast's first World War |
memarial built?

3 When and whywas Australia Day created?

4 Explain why it could be regarded as significant
that Brigadier-General G.M. Macarthur-Onslow
urveiled the Kincumber memorial.

APPLY AND ANALYSE

§ Compare the photos of the Kincumber memorial
across a period of exactly 100 years. Explain what they
raveal about continuity and change over that time.

& Examine the wording on the marble tablet on the
Kincumber memaorial. What do the words ‘fighting
for liberty, homa and Empire’ indicate about the Local
community's perceptions of why the war was fought?

Source § An example of awar trophy; this gun is fram the German
raider Emden, which had caused major problems for Allied ships
inthe Indizn (icean before being sunk by HMAS Sydney on 9
November 1914, It is displayed in Sydney's Hyde Park.

EVALUATE AND CREATE

7 Irvestigate your local area andyour local
library, and prepare a guide book or map to local
commemarations recognising war service and loss.
of lifa

G0 DEEPER

8 Irwestigata tha first Australia Day, and axplain how
popular it was. What does the wording and contant
of the banner in Seurce 2 reveal about Australians’
attitude towards and understanding of the conduct
of thewar at this time? How factual was this
understanding?

9 Examine Source 3 and investigate the New South
Wales State War Trophy Board. What was its
role? Is there any evidence of war trophies being
allocated to your local area?

Source 2 Gosford's Australia Day parade, 1915; the banner reads ‘Sultan December, 1919. This delay was to ensure that How does this compare toyour understanding?

and Harem being driven out of Canstantinople by the Australians’ [Central
Coast Libraries collectionk- every Kincumber veteran was able to return home
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Year 10: Laying the groundwork for Senior success

Source 1 The Australian Minister for

WHAT WERE THE ORIGINS AND
SIGNIFICANCE OF THE UNIVERSAL
DECLARATION OF HUMAN RIGHTS?

7.1 THE UNIVERSAL DECLARATION OF

HUMAN RIGHTS 1948
KEY CONTENT

In this topic, you will:

* outline the purpose of the United Nations and describe tha origins of the Universal
Declaration of Human Rights, including Australias involvernent

= explain the significance of the Universal Declaration of Human Rights

* identify current struggles for civil rights and freedoms throughout the world, such as
the United Nations Convention on the Rights of the Child [1990] and the Declaration
on the Rights of Indigenous Peoples (2007).

Millions of people were killed during World War IL Many millions more never
saw thelr families or homes again as a result of the destruction caused by the
world-wide conflict. During the war, US President Franklin Roosevelt and British
Prime Minister Winston Churchill set out the values that their countries were
said to be defending. These vahies included global co-operation to create better
living conditions for all, and a world where people could live in peace, free from
fear and want. Immediately after the war, world leaders made a commitment to
these values by forming the United Nations, an organisation designed to ensure
, that the atrocities of World War II would never happen again.

The United Nations was officially formed at a meeting of 50 nations in San
Francisco, USA, In 1945. All nations present at the conference signed the Charter
of the United Nations, which set out the purpose and rules of operation of the
United Nations. Australia, which was one of the founding members of the United
Nations, was represented in San Frandisco by Attorney General and Minister
for External Affairs Dr Herbert Evatt. He was a respectad figure at the founding
conference and spoke out on behalf of many of the smaller nations. Many

External Affairs, Doctor HV. Evatt, one small countries were concerned that their interests would be neglected during

ofthe founders of the United Nations
and the third President of the UN

General Assembly

the power struggles between the United States and the Union of Soviet Socialist
Republics (USSR).

Australia’s involvement in the

declaration’s development

Evatt's performance at the United Nations earned international recognition and praise for
him and for Australia, and in 1948 he was elected President of the United Mations General
Assemnbly. Evatt convinced the traditional powers such as Britain and France that the General
Assemnbly must be seen to take a leading role to protect human rights. He had an active role in
leading the drafting of the Unitad Nations Universal Declaration of Human Rights.

OXFORD INSIGHT HISTORY 10 FOR NSW STAGE 5

Evatt was supported by many other leaders, including Eleanor Roosevelt, a US delegate
‘and widow of former US President Franklin D. Roosevelt (who had died in 1945). Eleanor
Roosevelt's speech to the United Nations General Assembly on 2 December 1948 impressed
upon the world the need for action. Eight days later, the Universal Declaration of Human
Rights was ratified (endorsed) by the United Nations General Assembly.

The significance of the declaration

The Universal Declaration of Human Rights was a landmark document. It contained
30 articles ( ) that have many and national treaties
‘and covenants (agreements) relating to human rights since then. Some of the articles
are putlined in Source 2. Most significantly, the declaration sald that human rights are
inalienable — meaning that they cannot be taken away from any one of us.

Source 2
Article 1
All human beings arc born frec and equal in dignity and rights, They arc cndowed
with rcason and conscicnce and should act towards onc another in & spirit of
brotherhood.
Article 2
Everyonc is entitled to all the rights and frecdoms sct forth in this Declaration,
without distinction of any kind, such as race, colour, scx, languags, religion,
political or other opinion, national or social origin, property, birth or other
status. Furthermarc, no distinction shall be made on the basis of the palitical,
jurisdictional or international status of the country or territory to which a person

belongs, whether it be i trust, non-sclf-governing or under any other
Iimitation of sovercignty:

Article 3

Everyonc has the right to lifc, liberty and sccurity of person.

Article 4

Mo one shall be held in slavery or servitude; slavery and the slave trade shall be
prohibited in all their forms.

Article 5
o one shall be subjectzd to torture or to crucl, inbuman o degrading treatment
or punishment.
Article §
Everyone has the right to recognition everywhere as a person before the law.
The #irst six Artictes of the Universal Declaratien of Human Rights, 1%8

The Australian context

This was the first time a community of nations had ever made such a declaration of rights
and fundamental freedoms. Evatt was justifiably proud of his and Australia's part in the
‘reation of the Human Rights Declaration. It was Evatt's hope that ‘millions of people, men,
women, and children all over the world, would turn to it for help, guidance and inspiration’.

B ST RE

@]

SIGNIFICANCE

Historians, and Hitoy
students, need to cansider
what gives samathing
significanca. Ooes the Universal
Declaration of Human Rights
{ain its significance by being

a 'landmark document. ar
because of its potantil m
improve lives across the globe?
Thes are deckions you are
Tuired to make, and provide
widence o support them.
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SIGNIFICANCE

Historians, and History
students, need to consider
what gives something
significance. Does the Universal
Declaration of Human Rights
gain its significance by being

a landmark document;, or
because of its potential to
improve lives across the globe?
These are decisions you are
required to make, and provide
evidence to support them.
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Year 10: Laying the groundwork for Senior success —

and constantly building understanding

EXPLANATION AND
COMMUNICATION

The terms ‘full blooded

and ‘mixed blood" are today
regarded as highly offensive,
and are used in this book only
in the context of language from
the relevant historical time
period. It is not appropriate

to use these terms today in
anything but a historical context.

&1
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EXPLANATION AND
COMMUNICATION
‘Thertams 'full blooded”

and ‘mixed bloed” are today
Tagardad as highiy uffensie,
andam usad in this book only
in the context of Language from
the relevant historical time
perind. It i not appropriste

o s thesa terms tucky in
‘amything but a historical context.

A policy of assimilation was officially adoptad at the Aboriginal Welfare Conference of
Commonwealth and State Authorities in 1937, where authorities agreed that:
= those they described ‘full blood Aborigines’ would be segregated on missions and reserves

far away from the white community
* ‘mixed blood Aborigines” were to be absorbed into the white community.

The fact that these approaches were in some ways contradictory reflected the confused
and racist thinking of the period. meant that were to be
kept apart, away from the cities and separate from the majority non-Indigenous population.
By contrast, assimilation expected Indigenous people to blend in and marry non-Indigenous
people. In doing so, it was expectad that [ndigenous Australians would eventually become
part of the majority white population.

7.2 50URCE STUDY

The assimilation policy

Source 3

The destiny of the natives of aboriginal origin, but not of the full blood, ics in their nltimate absorption
- with a view to their taking their place in the whitc community on an cqual footing with the whitcs.

1. Hali-blood— (rish-Aust

From a conference pager fram the A bariginal WeFare Canference f Commonwealth and
State Authorities in 1937

INTERPRET

1 What do these two sources
reveal about policy
regarding ‘the dastiny of the
natives of aboriginal origin®
in Australia in the 1930s and
19407
Identify what ‘ultimate
absorption’ in Source 3
means. What implications
would this approach have
for Indigenous Australians?
3 What point is Source &
THREE GENERATIONS trying to make? What
(Reading from Right w Left) implications for Indigenous
dather, full-blood Abosiginal mothss). Australians does this have?

2. Quodresn Daughter ¢ Austvalian bern of Scottish parents; & Identify the date of
Mather Na. 1) each source. What do
3. Octaroon Grandeon—(Father Australisn of Irish deacemt: Mothar No. 2) these sources reveal
Source & This illust ration from A. 0. Neville's 1947 ook, Australa’s Coloured Minarlty el e i i
shows how he believed the ‘Aboriginal blood cauld be bred out. This phata shows three Indigenous Australians in
cansecutive generations, each of which had one white parent. Australia at that time?
5L OXFORD INSIGHT HISTORY 10 FOR NSW STAGE 5 LU

Indigenous rights and freedoms after Federation

‘When the Australian colonies federated in 1901, Indigenous people were no. considered to be
part of the ‘new’ country. A mumnber of Acts passed by the new Commonwealth Parliament
meant that if you were an Indigenous person in Australia in 1901:

» you were not entitled to vote in federal elections unless previously registered to vote in

your state
you did not receive the basic wage

you were not eligible for aged and invalid pensions, and if you had a baby you did not

Teceive the baby bonus that was given to non-Indigenous mot hers

travel restrictions were often enforced on you
you were excluded from military training

= you were not counted as members of the Australian population in the census.

Wiestern Senator was one of the strongest oppenents of STRANGE BUT TRUE
Indigenous Australians being given the right to vote (see Source 5). "o oooooooooo
In 1963, Liberal
Source § Prime Minister
We must take stcps to prevent any Aboriginal from soquiring the right o vote. Efffgrmegfs
Surely it is absolutely repugnant to the greater number of the people of the e
C that an Aboriginal man or lubra or gin fwoman] -a group of Indigenous
horrible, degraded, dirty creature - should have the same rights that we have decided Australian leaders
to give to our wives and daughters ... we have taken this country from the blacks, and offerad them
and made it a white man's country, and intend to keep it a white man's country ... aleohalic drinks

The Prime Minister

Western Austrai:

-Mathason, Ct
Pariamentary Detiates, Senate. 22May 1901

was then told that
offering the group

Segregation was another effective way to control Indigenous people and prevent them alcohol had been
from fully participating in soclety. ‘Colour bars' were rules that prevented Indigenous against the Law.
Australians from entering clubs, pubs, theatres, public pools or using
public transport. Separate sections in theatres, separate wards n hospitals, and denial of apartheid

a2 system of racial sagragation

school enrolment to Indigenous children were commen. This practice resulted in a form of

apartheid.

enfarced in South Africa fom
1948 10 1994; an Afrikaans

Far the first 30 years after Federation, segregation was applied quite consistently across the  ward lirarally meaning ‘the

states and territories of Australia,

state of baing apart’

7.2 CHECK YOUR LEARNING

REVIEW AND UNDERSTAND

1 List some of the main ways in which Indigenous
people were discriminated against in Australia
from 1788 to the 1940s.

2 What were the features of the policy of assimilation?

3 Explain how segregation helped control Indigenous
Australians.

APPLY AND ANALYSE

& Research the apartheid policy in place in South
Africa in the 1930s and compare it with the
Australian 1937 conference agreement.

§ Explain how Source 5 is a good example of the need
to study sources in their histerical context.

BN S

EVALUATE AND CREATE

& Create a visual presentation that explains the
status of Indigenous Australian people in Australia
before 1945,

60 DEEPER

7 Conduct research to compare British pelicies for
Indigenous peoples at the time when they made
contact and established settlements in Australia
and in New Zealand. How were they similar? How
were they different?
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Using questions to help students
learn to make decisions

 If students simply work with knowledge questions, they’ll
develop a body of knowledge, but have no clear idea of
what to do with it or how to apply it.

« The structure we have adopted of Review and Understand,;
Apply and Analyse; Evaluate and Create; and Go Deeper is
designed to:

— give students experience in applying the full range of skills

— build their confidence and competence

— teach them that not every question has a clear answer, and
that they need evidence to support it.
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Year 7: Investigating the ancient past

APPLY AND ANALYSE

3 How has technology enhanced our understanding of the hurnan remains at
Lake Mungo?
4 Conduct research on Australian megafauna.
a What are megafauna?
b Find out about three different megafauna that lived in ancient Australia.
¢ Review the arguments set out in Source 15 that offer key parts of the case for
both sides of the argument on how Australian megafauna died out. Identify the
strongest and weakest argurment for each side, giving reasons for your answer.
d Write a 100- to 200-word informative and persuasive text answering the question
‘What caused the extinction of the Australian megafauna?’
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Year 8: Aboriginal and Indigenous Peoples,
Colonisation and Contact History

APPLY AND ANALYSE

5 Write definitions for the words ‘invasion’,
‘occupation’, ‘colonisation” and ‘settlement in your
own words. Compare your definitions with those of
a partner and discuss any differences.

6 With reference to Source 1, list the continents
where Britain, France and Spain had colonies.

EVALUATE AND CREATE

7 Discuss whether it is fair to claim ownership
of land based on the first mapping, or the first
raising of a flag. Provide reasons to support your

argument.
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Year 9: Making a Nation

GO DEEPER

8 Investigate why the suburb, town or local area in
which you live is located where it is. Use the types
of factors discussed in this section as the starting
point for your research.

9 Investigate Dark Emu and describe the impact it
has had on Australian history. What are the main
arguments it puts forward? What criticisms have
been made of it7 Are they justified?
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Year 10: Popular Culture

« Atypical suite of Year 10 questions — consolidate
knowledge, have fun and think for yourself.

8.3 CHECKYOUR LEARNING

REVIEW AND UNDERSTAND
1 Identify the songs by Elvis Presley and Bill Haley

EVALUATE AND CREATE

5 Script a discussion between a father and daughter

that signalled the arrival of rock 'n’ roll in
Australia.
When was television first broadcast nationally in

watching Elvis Presley performing on The Milton
Berle Show in the US in 1956. Ensure the discussion
reflects the social and cultural context of 1956.

Australia? Then, in pairs, act out your scripts.

3 Inwhichyear did all Australian state capitals have

television stations? GO DEEPER

6 Atelevision in 1956 cost roughly 13 times the
average weekly wage. Find out the current average
weekly wage for a full-time adult worker and use
this figure to calculate the equivalent cost of a
television in today's terms. What does this tell you

about access to television in Australia today?

APPLY AND ANALYSE

4 As aclass, discuss the suggestion that 1956
was a significant year for popular culture in
Australia. Summarise three key points from the
discussion.
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Thinking for yourself: working with sources

Year 7: Ancient Egypt

2.6 SOURCE STUDY

Egyptian women

Source 21 Tomb art
showing Egyptian
women celebrating at
a feast

INTERPRET

1 Look at Source 21. Identify the wealthy women and the attending slaves or servants in
this image and write a short description of the scene.
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Year 8: The Spanish Conquest of the Americas

I 16.5 SOURCE STUDY I

Hernan Cortés in Aztec society

Source 7

In the distant past the great god Quetzalcoatl, lord of wind and life, had come to live among humans in
order to set up a new kingdom in which there would be no human sacrifices. The god was tall with pale
skin, blond hair and a beard. But although he was a magician, the other gods held greater magic and

he was unable to change the old ways. Before he sailed away eastwards he promised the Aztecs that he
would return from the direction of the rising sun in the Year One-Reed.

Extract from a translation of a pre-Columbian record of the legend of the Year One Reed

INTERPRET

1 Cortés arrived in the Americas in the Year
One Reed. From Source 7, who might the
Aztecs have thought Cortés to be? Consider
which direction ‘the rising sun’is in, and
which direction Cortés sailed from.

2 Describe the interaction seen in Source 8.
Do you think the real interaction would have
been like this? Justify your answer, providing
evidence from Source 7.

Source 8 A nineteenth-century illustration depicts
a meeting between Cortés and Montezuma. The
woman acting as an interpreter is Dofia Marina,
known as La Malinche.
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Year 9: Australians at War Wartime propaganda

(World Wars | and 11) “Fancy not
wantin’ to

go Bill!”

Source § A poster from 1917, encouraging Australians
to enlist

Source 7A cartoon printed in 1917, produced
by the No Conscription Council Campaign
Committee

INTERPRET

1 Identify the perspectives on the conscription
debate being promoted by both of these sources.

2 Select one of these sources, and outline the
argument it is presenting and the types of
techniques it is using to promote its point of view
and achieve its aim.

3 Explain which source you think would have been
the most effective at achieving its aim. What
features or elements do you think would have
made it more effective than the other source?
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Year 10: Popular Culture

8.4A SOURCE STUDY

Differing perspectives of Bill Haley's
Australian tour

Source §

It will be interesting to note the effects of
the visit to Sydney of a band of American
entertainers. Reports of the way ‘rock and roll’

FAVERN gaxer @

JOE Tugngp

REDOIE (=T}

has been d by o di pled st A
with the almost unanimous acceptance of Elvis Ustralian Yoy, 1957
Presley who, despite his repulsive antics, is now Souicad
@LIGHT INTERPRET the current idol of the younger set, lead one to
believe that the arrival of Mr Haley could be e shew penad with Tracdis Bell and the
PERSPECTIVES Sources 5 and 6 ?hwv two very different perspectives on the first international rock 'n” roll rerattod b s to o Bellboys. They opened with a song, ‘We're Gonna
The examples of tour of Australia in 1957. y Teach You To Rock,’... Their stage act was superb,
perspectives shown 1 Identify the perspectives of John Manners and John Sutton. We have only to glance through the daily with dance moves, comedy routines, all just too
fere are esidence of the 2 List the words used that help you identify each perspective. papers to read the shocking manner in which much. This was the first time [ had seen or heard
so-cilled generation 3 Mr Sutton’s age is not given. Is there any evidence to indicate his approximate age? s of today, throughout the world, carry a bass guitar, and from that moment I knew what
(ap. In examining popular 4 |s one perspective more accurate than the other? on. The morals of the modem generation, with instrument [ wanted to play. I was hooked on
:lf';:&;ﬂ‘:;* 5 How wnul‘l:l you us'e these lv?o'suurces as evidence to argue that rock music created ﬂ::c:x:ptio:lot: e sul;;:l m:?mcyk' h::er;?:y bass. The crowd reaction was sensational, no one
exprssingthe i a generation gap in Australia in 19577 = an h'f'e il g x had ever seen or heard anything like it before.
Yo are eamining to fions mthin o Tmorove them: On came Bill Haley and the Comets ... They had
ensure you understand their Already the general outlook of the Australian a great stage show, namely round the sax player
context teenager has begun to deteriorate rapidly and to and bass player. He played a double bass and
such an extent that something must be done to climbed all over it, and stood on it. They played
P the low level which they are gradually all their hits, Rock a Beatin’ Boogie,
approaching, being attained. 'R-O-C-K’, 13 Women' and 'Rock Around the
Strongly opposed by most leading musicians, Clock’. I was a little disappointed with Bill. He
both modern and classical, ‘rock and roll’ just stood there, sang, and played rhythm guitar
represents a serious threat to the community. - not really part of the act ... The band played
In both Britain and the United States riots are and sounded great, just like the records ... I'm
prevalent where this form of entertainment is glad I was there, and I suppose, part of it.
played. We must see that it is not given the same John Manners sharing his memories of a Bill Haley concert
iyt i onow e SO S 8 2
A letter to the editor by John Sutton, The Sun, Sydney, innovative bass players, and was a member of the band
January 1957, while Bill Haley was touring Australia. The Whispers, with three singles reaching number one
It given the heading ‘M of rock and roll". in the charts.
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Thinking for yourself: using the skills and concepts

Year 10: The Environment Movement

LIGHT
\

EMPATHETIC
UNDERSTANDING

Examine the Donora smog
incident, and reflect on how
your personal experience during
the COVID-19 shutdown of 2020
helped you understand what
they experienced in Donora

in 1948.

29

STRANGE BUT TRUE The Donora smog incident is credited with starting the campaign for clean air. Around
,,,,,,,,,,,,,, 200 more pecple died in another major smog incident in New York City in Novernber 1953.
Denora opened These incidents led to campaigns for cleaner air. In 1955, the US Congress passed the Alr
the Donora Smog Pollution Control Act, and finally, the Clean Air Act in 1970.

Museumin 2008. Its
slogan is "Clean air
started here'

[— @LIGHT

This movement was echoed in Great Britain after the Great Smog of 1952 in London. In
similar conditions to Donora, the smog lasted five days, and it is now thought that up to 12
000 people may have died because of the pollution. Britain enacted a Clean Air Act in 1956.
In October of 2013, in Harbin, China, there was a similar event, which shows that smog
continues o be a grave problem, particularly in areas of rapid industrialisation that rely
on coal power. The heavy smoke layers across many parts of Australia during the 2019-20

EMPATHETIC bushfires showed that air quality remains a global issue, with strong Jocal implications.
UNDERSTANDING . o
aminatheDonwa smoy Minamata Bay incident, 1956

i""“"“"l’m“,"' ":", Minamata Bay in Japan was heavily contaminated by mercury during the 1950s. Mercury
e NI 18 oo oy~ Which IS hghly toxic - was a waste product that bad been pumped into the bay from
helped you undarstand what achemical and plastics factory. Fish caught in the bay were contaminated as well as the
they experienced in Donera residents, who regularly ate fish caught in the bay. In 1956, mercury poisoning led to
e the deaths of 9000 people, and an estimated 2 million others suffered permanent health

problems, such as blindness and paralysis.

Maralinga nuclear tests, 1956-57

In Australia, the Maralinga nuclear tests conducted in South Anstralia by Great Britain

in 1956 and 1957 contaminated the foed chain, with radioactivity being found in cow’s
‘milk far from Maralinga. At the time of the Cold War, Australians tended to broadly accept
nuclear tests as necessary for their survival. The anti-nuclear campaign really started to
develop as Australia was dragged more deeply into the Vietnam War in the 1960s.

Earthrise photo, 1968

were by the release of the Earthrise photo taken by an
astronaut aboard Apolle 8 on 24 December 1968 (see Source 1in Section 9A, earlier). That
single image — which revealed the Earth as a unique, fragile biosphere fioating in space - was

B ler e . aprofound moment In history. It revealed the Interconnected nature of ife on the planet,
atthe Cuyshoga River and started movements such as back-to-the-land, which have been discussed earlier.

fire, 1952

Cuyahoga River fire, 1949

The Cuyahoga River in northern Ohio was renowned
as one of the most polluted rivers in the United States.
For many years, industrial waste had been dumped into
the river. The first fire on the river was in 1868, and the
largest was in 1952, which caused millions of daollars
of damage to bridges and other structures. [t was not
until 1969, however, after there had been several more
fires on the river, that one fire was reported in Time
magazine. The incident caught national attention, and

a campaign that in the Clean
Witer Act of 1972. Tt showed that people were starting
to ‘organise to oppose

expansion of industry at the planet's expense.

The flooding of Lake Pedder, Tasmania, 1972

In the 1960, the Tasmanian government cancelled the national parks listing of Lake Pedder
‘and flooded the region as part of a dam systemn to provide cheap electricity for industry. The

and political ‘of Lake Pedder are discussed in a later topic: “The
«origins and policies of Green political parties”.

Karen Silkwood and the Kerr-McGee company, 1974

Karen Silkwood was a chemical technician at the Kerr-McGee nuclear fuel production
plant in Oklahoma in the United States. The company was a major employer in the region,
producing plutonium pellets for nuclear reactor fuel rods. As part of her union activities,
Silkwood was for health-and- issues. At an Atomic Energy
‘Commission hearing in August 1974, she revealed employee safety risks such as exposure of
‘workers to faulty respl y and mproper storage of samples.

FKaren Silkwood was herself tested for contamination on 5 November 1974, where it was found
that she was 400 times over the safe Hmit for exposure to plutonium. There has been considerable
debate over how Silkwood became so contaminated at this time. Kerr-McGee later suggested she
'was deliberately poisoning herself o make the company look negligent. There has been other
-evidence to suggest the source of the contamination may have been from within her house.

On 13 November 1974, Silkwood had decided to go public with her investigations of
safety breaches at Kerr-McGee. According to a witness, she left a union meeting with a folder
‘of documents to meet 2 New York Times reporter and a union offidal.

‘On the way to that meeting Silkwood's car ran off the road and she was killed. Local
palice investigations called it a single<car accident in which Silkwood fell asleep at the wheel.
Later investigations raised doubts about the of her death. The she
‘was supposadly carrying to her meeting were never found in the car. There was evidence that
her car may have been rammed from the back and forced off the road.

Impact of Karen Silkwood's campaign

Karen Silkwood's death led to several inquiries into the nuclear fuel industry. One of the
revelations was over 40 pounds of plutonium missing from the Kerr-McGee plant where
Karen Silkwood worked. In 1975, Kerr-McGee closed all its nuclear plants. Twenty-five years
later, the plant Silkwood workad at was still being decontaminated. The film Silkwood (1983)
tells the story of Silkwood's time at Kerr-MoGee and her death. She has become a symbol of
the struggle for regulation of the nuclear power industry.

@LIGHT

CONTESTABILITY

The competing views of
KerrMcGe and Karen
Sihwood over what was
ocesming in the Dklahoma
plant are a clasr eample of
contested viewpaints that
require historians to dofurther
resuarch to understand the
walidiy of mchviewpaint.

Source 3 Karen Silkwood

CHECK YOUR LEARNING

REVIEW AND UNDERSTAND EVALUATE AND CREATE

1 Create a timelina to summarise kay emvironmental 3 Select one of the key campaigns and events

events and campaigns from the end of World War
Ilto 1975, based on the information in the text and
your own research.

APPLY AND ANALYSE

2 Both Paul Kelly, an Australian musician, and
Midnight Oil, an Australian band, have written and
recorded songs called ‘Maralinga’ about the effects
of nuclear tests on the area and its people. Listen
to these songs and discuss them as a class.

60 DEEPER

mentianed in this topic, and creste an entry explaining
its significance for an online encyclopaedia

4 Investigate Karen Silkwood's Life and death. What
conclusions do you coma to? What evidence can you
produce to support your opinion?
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Thinking for yourself: using visible thinking prompts

Year 10: The Environment Movement

SEE, THINK,
WONDER

Look at the photograph in
Source 1. You are now in the
same situation as the
Apollo 8 astronauts, who
were the first humans to
ever see this view.

What do you see?
What do you think?

What does it make you
wonder?

30

envi alism

WHAT THREATS T0 THE ENVIRONMENT
LED TO ENVIRONMENTAL AWARENESS
AND ACTIVISM?

9.1 EARLY ENVIRONMENTAL THREATS,

AWARENESS AND ACTIVISM

KEY CONTENT

In this topic, you will:

= identify threats to the envirenment

+ outline the origins of environmental activism.

a political and athical
movement that seeks to
improve and prtect the
quality of the natural
mvirnnment by avniding
[or making changes to
human activities that are
anvironmentally harmiul

BCE

‘theabbreviation of Before the
Commen Era, used to indicate
anytime befora the birth of
Christ

deforestation
‘the cutting down of trees and
ather plant life in a forest

SEE, THINK,
WONDER

Look at the photograph in
Source 1. You are now in the
same situation as the
Apoils § astronaunts, who
were the first humans to
evr se this view.

Wihat doyou sae?
Wihat doyou think?
Wihat does it make you
wondar?

Source 1 The famaus
Earthrise phata in 1968
changed the way pecple
percenved the planet

On Christmas Eve in 1968, the three-man crew of Apoilo 8 became the first humans to leave
Earth's gravitational pull and orbit the Moon. When they came around from the far side

of the Moon, they saw Earth rise as a single, fragile ball in space, just as we see the Moon.
‘William Anders, the Lunar Module Pilot, took a photograph of an ‘Earthrise’ (see Source 1).
That image impressed upon many people the idea that the Earth was a small and vulnerable
part of the universe.

The Apollo 8 mission in 1968 emphasisad to people how precarious and unique Earth's
existence was. Life magazine commented on the Earthrise photo, saying that it ‘inspired
contemplation of our fragile existence”. Much of what we regard as environmentalism
originated in the 1960s. A study of the historical roots of environmental thought and action
is essential to understand what happened in the 1960s.

However, concerns about the human impact on the environment are not new. As early as
6000 BCE there is evidence that deforestation was contributing to the collapse of societies
in the Middle East. By 200 BCE the Greek physician Galen observed copper miners and
noted the danger of acid mists. Throughout history there have been individuals and groups

to protect their
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Environmental protectors: The Bishnoi tribe
in the eighteenth century

The Bishnoi tribe of Rajasthan, a region in modern-day India, linked environmentzl activism
with strong spiritual beliefs, The Bishnoi people worshiped nature, and their warrior heritage
led to their aggressive protection of all living things.

In 1730, over 300 Bishnoi people were massacred while protecting a grove of Khejri
trees. A local king needed wood to build a palace, and sent officials into Bishnol territory
to remove a forest of Khejri trees. A Bishnoi woman hugged a tree to protect it, saying that
she would rather die than give up her beliefs, so a soldier cut her head off. Eventually, the
king gave way to the Bishnoi protesters, and today the Bishnoi territory is a green oasis ina
largely desert area.

The Industrial Revolution and environmental
awareness

Britain, and then other countries in Europe, began to industrialise quickly from the mid-
eighteenth century. Smoke spewed out of factory chimneys day and night, and the worsening
air quality became obvious. The year 1816 became known as the “The Year Without a Summer”
when a variety of environmental problems - including a major volcanic eruption in Indonesia
- causad average temperatures to drop. The result was severe food shortages and mass starvation
across the entire northern hemisphere. This event showed that if the environmental balance
was disturbad, whether by nature or human action, the conseguences could be disastrous.

The early impact of the Industrial Revolution

From the mid. century the world dramatic and rapid changes that
we now refer to as the Industrial Revolution. Agricultural changes - in the way crops
were produced and the introduction of labour-saving machinery - meant that fewer farm
labourers were needed. People had to change their living situations when they moved to dties
in search of jobs at the fast-growing factories, The demand for coal increased as it became
the fuel to drive the machinery of the Industrial Revolution. The invention of the internal
combustion engine was the final step in the revolution that saw the increasing use of
fossil fuels such as petroleum to produce energy. People at this time considered themselves
to have gained control over nature.
Historians have argued about the impact
of the changes, but it has become clear that
major environmental degradation began
in this period. The burning of coal made
the air in cities polluted with smoke and
other by-products of manufacturing. Acid
Tain - which forms when sulphur dioxide
and nitrogen oxide mix in the atmosphere
— was first identified in 1852 as a result of

arganic remains of plants and
processes. With rganisms that hee been
concentrating in cities, the disposal of dead for a lung time
waste also bacame a problem. Advanced R .
farming techniques contributed to the rapid acid rain
P rainfall that has been affected
of soll, and the of  Source3 The Industrial Revolution saw working by polluton sa much that it
reviously unto people move off the land and into factaries. Coal : A
previously untouched land began In many of - FE% TS TG U8 ST e, becomes acifc, and in tam
the colonised countries of the world. causing the first examples of industrial pallution. harme the emvironmant
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Source 2 A Bishnoi
man meditating under
3 Jaltree Thetree is
estimated to be 1000
years old

Industrial
Revolution, the
‘the name given to 2 period
of rapid dewelopmant

in manufacturing and
industry from 1750 to 1900,
particularly in Britsin

internal
combustion
engine

atypa of engine developed
during the Industrial
Revolution inwhich fuel is
bumed insida the angine itsetf
rather than in an exterral
fummace (a5 was the casewith
sarlier staam engines]; tha
intzrnal combustion engine
is arguably ane of the most
important inventions of the
industrial age

fossil fuel

atype of fual [a.g. petral, oil,
coall that is made from the
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Year 10: Migration Experiences

THINK, PAIR,

Think about the idea that
Australia’s response to the
end of the Vietnam War
reflected a humane refugee
policy and sense of moral
obligation.

Discuss with a partner how
that response saw Australia
emerge as a genuinely
multicultural country.

Share your thoughts with
the class.

31
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THINK, PAIR,
SHARE

Think about the idea that

10.2 MIGRATION TO AUSTRALIA SINCE

WORLD WAR I

KEY CONCEPTS

In this tepic, you will:

= sequence the main waves of nu'r-h:n to Australia in the nﬂlynn following World
War I, identifyi of mi and ies of origin

+ identify significant world events which influenced post-World War Il migration to
Australia.

British migrants formed the backbone of Australia's Fopulate or Perish’ immigration policy
after World War II, which adhcred to the White Australia policy. These immigration policcs
are di d in detail in section 10B. The other fi nation of origin for i}

o the
and of the Yietnam War
reflectad a humana refupee
policy and sene of morl,
abligation.

Discuss with s parer how
tat responoe swhuselis

migrants was Niow Zealand, which provided nearly half a million migrants.

The initial post-war wave of immigration was boosted by the addition of Europeans
leaving countries such as Lithuania, Latvia, Estonia, Germany and the Netherands. Htaly
and Greece were then included in the scheme. The massive wave of European migration
contimued until the formal end of the White Anstralia policy in the 1570s.

‘When the Vietnam War ended, the Fraser g allowed a number

EMmErge s geninely of Indo-Chinese refagees into the country, at a time when Australia opened their dooms to

motruburl county. refugees from war and persecution. & humane refugee policy, linked to a sense of moral

Share your toughtzwith cbligation to these who had supported Anstralia during the Vietnam War, saw Australia

the clase. cmerge as a genuinely multicultural country.
it WoddWar 1 W18 The 1038 Vord Vom0 s ot Racartyears - fom
At fieWits - inmietoevinely  dpesiin- 106 - bith M 00 1 migeien
Aurtralin paliy] comewastnddll  _ avinsloesstin 3 hagjimpin _ ww et iy of contribuied mors 11
resicted Asian od ey Austnlien [ o iy miyation fom ‘midfieitnlen’ popiation o s
irmigration unil. ailiins twelstn ™ ratunl reress forthe
the ¥l Eurge Firet fimesvce Fedeation
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Souree 10 Net migration frotal arrivals less total departures] to Australia during the peried 1900-2010

Australian immigration policies in the
post-war boom

In the years following World W 1 1 duced new policies and

programs that were designed to boost ‘The period saw a large in
immigration from Britain and Europe. Government polides encouraged and assisted migrants
foom that part of the word to make the journcy to Australia, particulady to work on large-scale
construction projects. However, there were still restrictions on migrants with Asian backgrounds,
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bitious post-war Australi projecits also required a much higher
population. The Snowy Mountains Scheme required 10 000 new workers, and many of
thosc came from post-war Eurape.

In 1945, the Chifley Labor created the first D of with

Arthur Calwell as ifs first minister, Europe was full of displaced persons as the turmoil of Wrld
‘War Il was replaced with the new Cold War divisions between commumnist Eastem countries
After years of bombings and ground warfare, reconstruction in Europe was 2 massive
task. Britain had been severely hit, particulady during the Blitz in 1940 (see Source 12),
and many poople fclt that making a now start in Australia was a good option. Government
propaganda, such as the poster in Source 11, created a vision of a peaceful, prosperous
Anstralia that contrasted with many Europeans views of their own war-battered countrics.

land of tomorrow-=

Source 11 This 1948 poster encouraging Eurcpeans  Seurce 12 WaorldWar Il Bomb damage to the Tower
to relocate to Australia - the land of temorrow” af Lendon

- was displayed in migration and refugee camps

across Europe st the end of World War |1,

Immigration policies based on race

As Australia's first Immigration Minister, Arthur Calbwell had a clear view of the type of new
Anstralians’ he wanted to In to his he said, "no Japaness
women, or any half castes either, will be admitted to Australia ... they are simply not wanted

and are permanently undesirable .. a mongrel Australia is impossible’, ?rhhﬂh:"m-
More than 800D Asians had been admitted diring the didocation of World War IL Ut oy thaterrousged many

Calwell was determined to eject them as soon as possible after the war. By 1947, the message  British pacple to sach new lves

was clear: Anstralia didn’t want anyone from Asia living here. Instead Calwell turned to eway fram the destructian. Ore

Lithuania, Latvia and Estonia, which had been invaded by Russia. The big appeal of these effectwasa rapid rice n lifish

peogles was that they were anti-communist and, according to Calwell, ‘were red-headed and ::m::""‘““'"‘

blue-eyed ... [with] a mumber of natural plafinum blondes of both sexes’. Thus the two main

ingredients of Anstralia's post-war policy were had to

be anti-communist and white. I they conformed to these requirements, they were welcome.

Former Nazis also found it much casier to enter Australia than other western countries.
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Snowy Mountains
Scheme, the

& lame hydm-electric and
iigation comple loeated in
‘the souih-east of Auwstralia;
buitt Fram 1949 until 1976,
the Snowy Mowtains
Scheme remain the largest
anginasring and construction
project in Australis's history
displaced person
& perean forced to Leave their
home region or cowntry due
to war, persecution or natural
digaster

Blitz, the

& tarm uzed to describe a
period during Word War Il
when major cifies ecoas the
Lhited Kingdom wera the
target of sustined bambing
campaigns by the Germen air
foree

STRANGE BUT TRUE

Between September
and Navemnber of
1940, during the
German Blitz of
Londen, over 30 D00
bambs were dropped
an the city

@LIGHT

CAUSEAND EFFECT
‘Source 17 shows the damage
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Year 10: Popular Culture

Australian actors take on Hollywood

Many Australian actors, after establishing their careers in Australia, have gone on
to have success in Hollywood. Actors such as Geoffrey Rush, Nicole Kidman, Cate
Blanchett and Hugh Jackman are now household names in the United States and
regularly star in Hollywood movies.
In much the same way that Australian musidans head to Britain in search of
international success, young Australian actors now regularly try their luck in Los
Angeles, hoping to establish a career in | A new of
actors is now finding success there including Chris Hemsworth (the Thor films})
and his brother Liam {Hunger Gamnes), Therese Palmer (Hacksaw Ridge), Margot Robbie
(Birds of Prey) and Alice Englert (Beautiful Creatures).

Source 11 Margot Robbie
in Birds of Prey, 2020

Recent film successes

Australian film-makers continue to be successful
internationally. The Sapphires (2012) and Baz Luhrmann’s
version of the American novel The Great Gatsby (2013)
were internationally successful. The Rocket (2013), set
and filmed in Lacs, won film festival audience awards
around the globe and proved that the Australian film
industry had moved beyond the need to rely on the
Australian outhack or ‘ocker' characterisations to tell its
stories. In 2016 Mad Max: Fury Road won six Academny
Awards, the most ever by an Australian film, the same
year Lion received another six nominations,

Seurce 12 The Sapphires, internationally successful in 2012, is
besed an the true stary of four Indigencus Australianwomenwho
farmed a singing group and travelled toVistnam ta entertain US
traaps on the frantline during the Vietnam War.

Source 144 still from The Rocker (2013], set and filmed in Laos,
with a Laotian cast, is about ayaung boy who leads his family and
friends across Laos o find 2 new hame.

Source 13 Charlize Theron in Mad Max- Fury foadin 2015,
Her fierca character has been described as a contrast to
the male-centred hera in earlier Mad Max films.
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How film can change culture: Gallipoli

The 1981 film Gallipoli was a major example of the new wave revival of the Australian film
industry of the 1970s. Directed by Peter Welr, and starring Mark Lee and Mel Gibscn, it
not only dramatised the role of Australian troops at the World War [ site at Gallipoli, it also
linked the Australian soldiers to Australian cultural values such as mateship, larrikinism and
a disdain for authority.

The film was written by David It focused on Western

members of the Light Horse enlisting, training in Egypt and finally
participating in the attempt to capture The Nek on the Gallipoli Peninsula from the Turks.
The film placed the blame for the needless slaughter of Australian troops firmly on the
shoulders of the British leadership.

A number of criticisms of the factual content of the film have been made, induding that
the Nek was a diversion for New Zealand troops, not the British; that other groups such as
the Royal Welsh Fusiliers also suffered losses trying to support the Australians at the Nek;
and that the failure to call off the attack was an Australian, not a British, declision.

The film has proven just how influential popular culture can be. Historical inaccuracies
have been shrugged off, and it has become a staple of high-school history lessons since
its release in 1981. It has ensured the elevation of Gallipali to almost mythical status in
Australian history.

Prior to 1981, it was an Important part of Australia’s historical story, but it wasn't
politicised or mythologised. By linking the Gallipoli campaign so closely to the values
of mateship and Australian identity, the film changed the perceived significance of the
campaign.

Political leaders, starting with Prime Ministers Bob Hawke and John Howard, have
travelled to Anzac Cove to attend dawn services with veterans on Anzac Day. Attendance
at the Anzac Cove Dawn Service at Gallipoli has become so popular that a ballot had to be
introduced to imit the number of Australian and New Zealand visitors attending the 2015
centenary events at Anzac Cove to 10 500. Former Prime Minister Paul Keating ignited
controversy in 2008 when he said, ‘The truth is that Gallipoli was shocking for us. Dragged
into service by the imperial government in an ill-conceived and poorly executed campaign,
we were cut to ribbons and dispatched - and none of it in the defence of Australia’

The impact of the film reached beyond Australia. It was released in Britain and the United
States, and was nominated in 1982 for a Golden Globe award in Los Angeles as best foreign
film. It portrayed some of the key values with which Australia was keen to associate itself,
and influenced foreign perceptions of the country.

.12 CHECK YOUR LEARNING

REVIEW AND UNDERSTAND

What did the movie Crocodite Dundee achieve in 1926 and what vision of Australia did
it present to the world?

What Australian values did the film Gallipoli portray?

What do the recant Australian films that have been successful internationally prove
about the development of Australian films since Crocodie Dundee?

B T RS

STRANGE BUT TRUE

Gatlipoli was denied
government funding
when it was being
made, because 2
film about Gallipoli
was regarded as
‘uncommercial’.

| USED TO THINK,
HOALTITHINKE
Reflect on the taxt showing
how the film &afiped
changed Australian cultur,

and then complete the
‘follwing sentences:

lused to think
How 1 think

What has changed your
understanding?

POPULAR CULTURE

[4]

leading

| USED TO THINK,
NOW | THINK

Reflect on the text showing
how the film Gallipoli
changed Australian culture,
and then complete the
following sentences:

| used to think ...
Now | think ...

What has changed your
understanding?
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Thinking for yourself: using the case studies

The case studies meet a range of needs.
« Sometimes they focus on new ideas.

« Sometimes they illuminate a syllabus dot point that can be
easily overlooked.

« Sometimes they are concrete, other times more abstract.

« Always they are designed to interest, intrigue and
stimulate students to think for themselves.

« Ultimately they help prepare students for the years ahead.
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The case studies represent:

. . h
an opportunity to explore an aspect of history in more dep

U THE MEDIA RESPONSE T0 IMMIGRATION e

raph,
26 November 2011

 the chance to build
assessment tasks
around them

Ome element of Australia’ wlgration experiences that the SPllabus asks you to consider ts DESiEN
mmala-zmrmmmmmmwmmmmmmmmumm;mwe NOTE.
changed since the post-Worla War Il migration progrmm staried. From newspapers and radto MAcE
umgtnmhmwamsmwmmuﬂhmmmmmumﬂmmhmn PLACED AT

mmxmmm;mnmmnmmmmmmmuumxmmmn ;“;E“”“M

The Dally Telegraph article ‘Open the Hoodgates’ from
va:u.bermﬂmummwampmmtnnm
Thn;llxhnpmnﬂnqumunwh:ma:mmhﬂdumhhjlngmwmyaummx Am"m"cmmm’mmm‘-

Source 18 Was upheld on this ground.

.
. I t Reith rewrites history to hide the shame of chikdren overboard lie Source 21
O O r u mmmku.kmmwnhﬁqhmmmme 1£they can make it out of herc... they can
[ ] inis i Childrea Overb fust 'a make i anywhere. Thare are clear skicg
mrhmmm;mhmummaud.mﬁq'.mwh ahead for on Tuesday,
- s nothing to answer for .. From the feant page of the Daily Tetegrapt,
to I n O u Atd!ﬁmninklnldh,uwﬂlhkhuﬂnwdlnl?hiﬂpw 7 Saptember 2017 @me
Igated th 1 had thrown their children in
fo r St u E! n S thmm.mddnﬁkhhnﬁmhmh;minhwnufﬁnwwtﬁl CONTESTABILITY
-mm,mmmmmmmmnmﬁmm«mm-m hehad Tetoting o
CASE STUDY: CHECK YQUR LEARNING oncling ompaing
been told his statcment was false .. i ot i by g
Reith then allows four weeks of the clection CAmPaign to pass without REVIEW AND UNDERSTAND O fat ather than n:;nim
e m S e M mn_wh'mTh-mi-:u'n; w-mnmnﬂbc Smmmun:h«e-nfh “Mr Reith 1 Explain Why History studants need to be eritical of media as a historical soyrce, :;;:;:ﬁﬁm °
O deceived the Australian people during the 2001 election campaiga’, 2 WHICh newspapar headlines here dayou thing 7ely on emotion rathar than facty
Why docs this sl mattes? Because truth in public life matters. Because the
shur - the appall; that people be Kill their own. APPLY AND ANALYSE
chiliren © yo into Australis - has never really gang away. And because Reith 3 Select an2 of the front pages shown here, anduwrite 2N analysis of the page,
bas re-entered the public debate and wants o be t=ken scriously in it. To do that, discussing is intention, any evidenca of bias, its target audience, and how successhyl
h‘-mmmhwwmmufmm.mm.mwfmm you think it was.
mﬂmanwddbeg;ud too.

GO DEEPER

4 Investigate the Children Overbgard: alfair raferred to in Source 18, What doss
Virginia Triol actuse Petar Reith of iy the source? Does your research support Trioli's
accusation?

Aricle by Vi gt Yol Sysey Mor aing Herste, 1 September 2012
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WY ()A The Battle of Marathon and the role of

Miltiades

‘The Athenian leader Miltiades is linked to the famous
Greek victory at Marathon. His role in the victory,
however, may have been an exaggeration and a convenient
political invention. Our understanding is based on the
controversial account by Herodotus (see Source 5) and
archaeological research.

There is a consensus that the Persians landed at the
Bay of Marathon north of Athens with a force of around
20 000. The site was a plain 10 kilometres long and 5
Kkilometres wide. This open ground was suited to Persian
tactics. When news of the landing reached Athens, the
Athenians knew that there would be no military aid from
Sparta for weeks. Athens did, however, have help from
1000 hoplites from the neighbouring city of Plataea, and
this is often ignored in the story.

The Greeks marched to meet the enemy. After several
days' delay, with the Greeks on the high ground and the
Persians on the plain near the beach, the battle began.
According to Herodotus, one of the reasons for the delay
‘was that the Athenians were waiting for Miltiades’ tum
to command in a rotating system among the leaders or
strategoi. However, there is a lack of evidence for this
assertion and modern scholars doubt the claim.

Year 7 case studies
« Conserving ancient sites

* The construction of the Great Pyramid

. The Battle of Marathon and the role
of Miltiades o @

Source 9 The plain of
Marathon as It s today

.
o I I al l n I bal TUCh of his political Teputation on the Tame of Bis Tather.
3 Herodotus was eamning a living in Athens giving public readings of his history at the

height of Cimon's power and he wanted to keep the powerful Cimon happy.

* The decline of the Indus Valley civilisation

* The Great Wall of China R

CASE STUDY: CHECK YOUR LEARNING

60 DEEPER

3 5 1 Using the Case Study., as well as your own research, write an account of the Battle of
Marathon in your own words. You will need to write around 500 words to cover all the
important information.
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RELIGIOUS BELIEFS IN AZTEC SOCIETY

KEY CONTENT
In this topic you will:
* describe the beliefs of the Aztec society.

CASE STUDY

Year 8 case studies c-

EMPATHETIC
Religion played a very important part in Aztec society. The Aztecs worshipped a variety UNDERSTANDING
of gods, some of which were adopted from conquered tribes. The Aetecs had mary g
+ Hutzilopochtl the god of the sun and of war. The Astecs believed that Huitzlopochtli 052834 ﬂﬁm
battled with the forces of darkness every night so that the sun would come up the next M:‘;:’;‘;m d
morning, If ever he grew weak, the sun woukd not rise and the universe would cOme 0 yyrsangag nnary

an end, so people had to provide nourishment for him in the form of blood sacrifice. ‘s led to fervent worship

Thaloc, the god of rain, agricultural fertility and water. Tlaloc was welcomed as a dthegids

god who gave life and sustenance, but he was also feared for his ability to send hail,

I STRANGE BUT TRUE

Xipe Totec, the god of springtime and new crops. Every spring the priests flayed

(skinned alive) sacrificial victims and paraded in their skins. This symbolised the

annual spring renewal of vegetation or the renewal of the earth's skin.

+ Quetzalcoatl, the god of nature, earth and air. The name means ‘the feathered
serpent god'. The temple of Quetzalcoat] at Teotihuacan was decorated with large
sculptures of feathered serpents.

+ Tezcatlipoca, the god of the night sky, giver and taker of all life on earth.

+ Mictlantecuhtli, the god of the dead.

The Aztecs believed in life after death. They believed that the way they died, rather
than the way they lived, decided what would happen to them in the afterlife. If a
person died a normal death, his or her soul would pass through the nine levels of the tearswould
underworld before reaching Mictlan, the realm of the death god. However, warriors who  23th. Other
died in battle and women who died in childbirth joined Huitzilopochtli. The dead were 1€y had fingernails

buried with goods of all descriptions that would be of use to them in the next life. el

» Were the Vikings the first Europeans to find and
settle North America?

 Richard |, Saladin and the Third Crusade

Childrenwere
considered great
gifts to the gods.

The Az
that their

believed

ars

could bring rain and
break a drought
Sometimes children
were made to walk

« The siege and fall of Constantinople in 1453

« Leonard Da Vinci

« The breakdown of the water management system
and fall of the Angkor/Khmer empire

Source 13 This turquoise mask
represents the Aztec god Xiutecuhtli,
the ‘Lord of fire’

e The Samurai and the code of Bushido '

Source 14A drawing of the god Source 15.A stone sculpture of the god
Ouetzalcoatl, the feathered serpent  Huitzilopochti, ¢ 1500
god. from the Cadex Barbonicus

Source 16 A knife used by Aztec priests for human sacrifices

« The moai of Easter Island

« Temujin (Genghis Khan)

e e

Source 17An Aztec chacmool— a reclining human figure with a
if ap, where the h i

Source 18 An illustration of aritual killing from the Codex
]

were placed ofatemple
Responses to the Black Death
REVIEW AND UNDERSTAND
1 What did the Aztecs believe would happen if sacrifices were not made to
. . . . . IGHT Huitzilopachtli?
* Religious beliefs in Aztec societ el
Historians need to considar 2 How do you think the Aztecs felt about their gods? What makes you think this way?
ifernt parsacties
‘and how iferent groups 60 DEEPER
IS My 3 Write of the sacrifice depicted in Source 18, from the perspective of one of
theAzt ing the ritual. Research features of Aztec sacrifice to include
extra detail.

3% British colonisation: settlement or invasion? =
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Year 9 case studies — upping the ante!
 Britain on the move

« D’Arcy Wentworth: convict or well connected?
« Are we moving towards a post-capitalist world?

« Mal Meninga: finding your place in Australian history

« The leadership of Hong Xiuquan and the
Taiping Rebellion 1850-64: continuity
or change?

 Local commemoration: WWI and the
57 Central Coast
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Year 10 case studies: on the
threshold of a dream — well,

Senior school!

« The role of the UN in securing

rights and freedoms

POPULAR MUSIC AND THE
VIETNAM WAR ERA

As you consider the range and diversity of popular culture about the Vietnam War, it is
important to ask, ‘When was this created?’ There is a huge difference between the historical
context of something created in 1965, when the war was beginning to escalate; 1970, when
more and more people were becoming disillusioned by the loss of life and questioning the
reason countries were fighting there; and 1984, at a time when contesting viewpoints were
arguing about the meaning of the Vietnam War and what it achieved. What follows are some
examples of popular music and the Vitnam War.

The Vietnam War era coincided with an explosion in popular music. As you have seen,
1964 was the year Australia committed itself to the Vietnam War by introducing National
Service, and it was also the year The Beatles toured both the United States and Australia,
launching the global phenomenon of Beatlemania. Rock 'n’ roll swept through countries,
encouraging young people to develop their own identities.

Anti-war songs

The first song to make the Sydney charts that has become indelibly associated with the
Vietnam War was Barry McGuire’s ‘Eve of destruction’ in 1965. It raised the question that
‘was on the world's mind as the war escalated, that if the Vietnam War became nuclear, it
could lead to the destruction of the world. Written by US songwriter P. F. Sloan, it became a
rallying cry for those who opposed the war. The Animals had a US hit with ‘We've got to get
out of this place”. In US high schools, it became a popular end-of-school song, while it soared
to popularity with the increasing number of troops in Vietnam in 1965.

Australian Frank Lewis recorded his own song, ‘Year of war’ in 1969, which recounted
‘world conflicts within the context of the Vietnam War, and warned that ‘the last is yet to
come’. Probably the most famous Australian anti-war song was Ronnie Burns's hit single
¢ War Sop, from 1970, ‘Smiley’. Written by Johnny Young, it was inspired by the drafting of fellow singer

9 Normie Rowe, the Smiley of the song, who was sent to Vietnam.

JLIGHT

RESEARCH

This topic presents 2 great
opportutity to 3pply your
research skills. These are
only 3 fow of the many
Sogs that comment on the
‘Vietnam War, either directly
or indirectly. Use your skills
asa fistory student to find
e songs and createyour
own playlist

SEE, THINK,
WONDER

Examine Source 15.
What do you see?
Wihat do you think?

Source 15 The crowd
Bruce Springsteen’s

concertin

t Berlin that has

been credited witt

accelerating the end of

EastGermany.,

« \What was Australia’s first
rock’n’roll record?

* Thunberg vs Trump: Davos
2020

 The media response to
Immigration
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picked in re
presentati
tative rugby league teams whil
e at school

Mal Meninga - finding your place in
Austra\'\an history

nown one of the gxmest fwma!\ in Ausua\lan Rughy League
en he

CASE STUDY

{2 istory change 1o ¥ e yourself and

oy Great Grandfathet did what he.

nd resilience Tt

osper in life.1
fomily will i8entifY that throned

‘has alk Nowed me 1o PF

was namad 25 the code’s ith *

ever. His sporting achieve emems have been sumaent to ensure I

A\lstﬂ\un ‘istory.
eninga is 310 a proud descendent of the sSouth Sea {slanders ers Who o arrived it Australia

in u\e 19th cenmry This heritagé Jed to him being left out of school representative teams.

1 1 hope others i1 MY
ster Yife for us-

Q: Are there a1y Jessons yhat contemporaty

stralians conld draw €07 sour own femily IO

use, s 1S mother told  him: You'r® too dark to Pe pilleted” and cxpesinee?

south Sea {slanders were ‘prought to AuS ustralia to 40 the packbreaking work of  feis virtually 2 ceory untold. The South Sea
establishing SUga’ cane plantations in the heat of nowal Queensland- gy the 18905, & wery imporiatt partin Oueensland
there were 3l 000 South Se2 1slanders - €© tectively call as' - in the spart histary. THEY 27 people
country, Some of whom had been yidnapped from the jslands. Although many were ralia but have integrated
\eg\dma!e\y employed in Al Australia, thousands of others were exple'!ted by unsmlp\x\ous ﬁ\m\ saciety. Without

employers @ worl under con nditions mat resembled siavery. T The coercion of people calian South Sea Islander
to work 25 unpaid of poorly paid labour urers in untries far ar from their nomeland it this -

period was known as \ackb'uding‘. ard, they dort 't complait,
fLwas through the 1o\|mey s great grand( er Edward - who came from the padific fight, they 27 past
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istory-
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only th at he was O of South S& sea Istander descent, pwbably from
part of yanuatu. He vaguely knew th at Edward ad arrived in
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What was Australia’s first rock’n’roll record?

* An 8-step guide to researching an unanswerable question

WHAT WAS AUSTRALIA'S FIRST
Step 1: Define your question, key terms and search ROCK 'N' ROLL RECORD?

You have had the question set for you: "What was Australia's first rock 'n’ roll rec
on what can be categorised as a rock 'n' roll record. Another important point to cong
what is meant by ‘Australia’s’. To be Australia's first rock music recond, does it need t

You have now reached the stage where you can prioritise your research. Which songs hawe

b . and od by A lians? Does an American song ¢ i by an Aus &:mnhhm?“fh??mﬂmmn.mmmmmn:rﬂ:mhm?:nf&:.dlm?
Kfy? Docs it have to be rel 1by an A i 1o ? Definineg t Cmaﬂihnmmmmngunmlmtb:ﬂm:rﬂmﬂﬁnhumkmmammﬂmgh )

¢ before you get started helps to make your ¥ focused &f{:ﬂmﬁn)::lﬂ:ﬁ;);ubd?ﬁmﬂ:mwwwhmﬂmmbumgm:n
A pood starting point is to investigate a range of possibilitics. In your initial reseay md

develop a Lt of possible artints and songs that you think are worthy of further mecay Gan §- Analyse your findings closely

is not a quick process, because you will hawe to make sure you have considered a rang i ) ) i

resources that sugpest candidates. That list becomes the basis of your next step, Keep Yﬂumnmmg.chmhamhmnnMahmihd?uu:ﬂnllllm]ﬂmmmcm.hmn

of the o] luring your h, 50 that you can sh k Assemble the evidence and reflect on why your conclusion is valid. What makes the evidence

inf 1om and und fine has : you have assembled convincing?

Step 2: Refine your research Step 7: Come to a conclusion

Az you become more familiar with the material, and your list becomes final, make yd W}’“mmmhmwwﬂrﬁtmh*fmﬂnfmﬂmwﬂmmmm
rescarch more specific. Look for evidence to keep a song on or off the list, with the aj B°IRE to use to support your choice? Which evidence are you going to reject? Why?
pringing your [t down fo 3 manzg of candidates Step 8: Present your conclusion

Step 3: Move to detailed research How are pou going to present your argumenti Have you been given specific instructions or a
With your list finalised, it becomes the focus of more detailed rescarch. Each song caf £ree choice? It is vital that whoever accesses your response can clearly see what choice you've
focus of a specific search as you assemble evidence. Each search should help you refiy made, what evidence you have to support it, and what sources you have relied upon to come
list further, Assemble the evidence that justifies including or excluding a song. to your conchusions.

Step 4: Interrogate your research
It is important to ask questions of your rescarch. What is reliable? Why is it reliable? What is
fact and what is opinion? These are key questions that drive reliable historical research.
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Contents: Years 7 and 8

Y OXFORD
Oxford Insight History for NSW Year 7 2
Table of contents .
The Historian’s toolkit: concepts and skills
PARTA  INVESTIGATING THE ANCIENT PAST:
AN OVERVIEW (DEPTH STUDY 1)
Chapter 1 Investigating the ancient past
PARTB  THE MEDITERRANEAN WORLD:
AN OVERVIEW (DEPTH STUDY 2]

Chapter2  Ancient Egypt
Chapter3  Ancient Greece
Chapter 4  Ancient Rome

Oxford Insight History for NSW Year 8 ZE
Table of contents
PARTC  THE ASIAN WORLD: The Historian's toolkit: concepts and skills

AN OVERVIEW (DEPTH STUDY 3)
Chapter5 Ancient India
Chapter 6  Ancient China

PARTD  THEWESTERN AND THE ISLAMIC WORLD:
AN OVERVIEW (DEPTH STUDY 4)

Chapter 7  The Vikings
Chapter8  Medieval Europe
Chapter 9 The Ottoman Empire
Chapter 10 Renaissance Italy

OXFORD

HlSIU[g) m PARTE  THEASIA-PACIFIC WORLD:

| 2 = AN OVERVIEW (DEPTH STUDY 5)
B \ Chapter 11 The Angkor/Khmer Empire
5 Chapter 12 Japan under the Shoguns
Chapter 13 The Polynesian expansion across the Pacific

PARTF  EXPANDING CONTACTS:
AN OVERVIEW (DEPTH STUDY 6)

Chapter 14 Mongol expansion

Chapter 15 The Black Death in Asia, Europe and Africa

Chapter 16 The Spanish conquest of the Americas

Chapter 17 Aboriginal and Indigenous peoples, colonisation and
contact history
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Contents: Years 9 and 10

4 ™\ OXFORD
Oxford Insight History for NSW Year 9 ZE
Table of contents —
The Historian’s toolkit: concepts and skills
PARTA  MAKING A BETTER WORLD?:

AN OVERVIEW (DEPTH STUDY 1)

Chapter 1 The Industrial Revolution
Chapter2  Movement of peoples
Chapter 3  Progressive ideas and movements: Capitalism

PARTB  AUSTRALIAAND AS|A:
AN OVERVIEW (DEPTH STUDY 2)

Chapter 4  Making a nation
Chapter 5  Asia and the world: China

Oxford Insight History for NSW Year 10 2E
Table of contents

The Historian’s toolkit: concepts and skills

PARTC  AUSTRALIANS ATWAR (WORLD WARS | AND I1): PARTD  RIGHTS AND FREEDOMS:
AN OVERVIEW (DEPTH STUDY 3) AN OVERVIEW (DEPTH STUDY 4)
Chapter 6  Australians atwar (World Wars | and Il) T Chapter 7  Rights and freedoms

PARTE  THE GLOBALISING WORLD:
AN OVERVIEW (DEPTH STUDY 5)

Chapter8  Popular culture
Chapter 9  The environment movement
Chapter 10 Migration experiences

PARTF  SCHOOL-DEVELOPED TOPIC [DEPTH STUDY 6)

Chapter 11 Australia in the Vietnam War era
Chapter 12 The Holocaust
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Contents: Stages 4 and 5

Oxford Insight History for NSW Stage 4 2E
Student book contents

The Historian's toolkit: concepts and skills

PARTA

Chapter 1

PART B

Chapter 2
Chapter 3
Chapter &

PARTC

Chapter 5
Chapter 6

PART D

Chapter 7
Chapter 8
Chapter 9
Chapter 10

PARTE

Chapter 11
Chapter 12
Chapter 13

PART F

Chapter 14
Chapter 15
Chapter 16
Chapter 17

INVESTIGATING THE ANCIENT PAST:
AN OVERVIEW (DEPTH STUDY 1)

Investigating the ancient past

THE MEDITERRANEAN WORLD:
AN OVERVIEW (DEPTH STUDY 2)

Ancient Egypt
Ancient Greece [obook only chapter]
Ancient Rome

THE ASIAN WORLD:
AN OVERVIEW (DEPTH STUDY 3)

Ancient India [0boak only chapter]
Ancient China

THE WESTERN AND THE ISLAMIC WORLD:
AN OVERVIEW (DEPTH STUDY 4)

The Vikings

Medieval Europe

The Ottoman Empire [obook only chapier)
Renaissance Italy [abook only chapter]

THE ASIA-PACIFIC WORLD:
AN OVERVIEW (DEPTH STUDY 5)

The Angkor/Khmer Empire [obook only chapler]
Japan under the Shoguns
The Polynesian expansion across the Pacific

EXPANDING CONTACTS:
AN OVERVIEW (DEPTH STUDY 6)

Mongol expansion [abook only chapter]

The Black Death in Asia, Europe and Africa

The Spanish conquest of the Americas

Aboriginal and Indigenous peaples, colonisation and
contact history
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Oxford Insight History for NSW Stage 5 2E
Student book contents

The Historian's toolkit: concepts and skills

PART A

Chapter 1
Chapter 2
Chapter 3

PART B

Chapter &
Chapter 5

PART C

Chapter 6

PART D

Chapter 7

PART E

Chapter 8
Chapter 9
Chapter 10

PART F

MAKING A BETTER WORLD?:
AN OVERVIEW (DEPTH STUDY 1)

The Industrial Revolution
Movement of peoples
Progressive ideas and movements: Capitalism

AUSTRALIA AND ASIA:
AN OVERVIEW [DEPTH STUDY 2)

Making a nation
Asia and the world: China

AUSTRALIANS AT WAR (WORLD WARS I AND [1}:
AN OVERVIEW (DEPTH STUDY 3]

Australians at war (World Wars 1 and 11)

RIGHTS AND FREEDOMS:
AN OVERVIEW (DEPTH STUDY 4)

Rights and freedoms

THE GLOBALISING WORLD:
AN OVERVIEW (DEPTH STUDY 5)

Popular culture
The environment movement
Migration experiences

SCHOOL-DEVELOPED TOPIC (DEPTH STUDY 6)

Chapter 11 Australia in the Vietnam War era
Chapter 12 The Holocaust
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KEY CONTENT

In this topic you will:
* locat ety of sources for t Australia
+ investigate what these sources reveal about Australia’s ancient past.

MYSTERIES OF ANCIENT ALIA

Human occupation in ancient Australia

Non-Indigenous Australian experts now agree that Australia has been occupied for

at least 60 000 years. This theary fs based on the idea that Indigenous peoples came

to Australia from South-East Asia during one of the last ice ages. During the ice age,

sea levels were lower and it would have been easier for people to move from islands
around what Is now Indonesia into nerthern Australia. It Is important to note that some
Indigenous Australians belicve that their ancestors originated here, rather than that they
artived from elsewhere.

Archaeological evidence of humans in Australia

In the 19603, experts suggested that Indigenous peoples had lived in Australia for 9000
years. By 1980, that figure had extended to between 35 000 and 40 D00 years, and since
then archaeologists have continued to revise this estimate. Archaeologists today geneally
agree that the evidence for human occupation in Australia dates back to around 60 000
years ago. However, thermoluminescence dating in the Northern Territory suggests that
it could cven be up to 120 000 years ago. Rising sca levels have covered what would
have been the carliest occupation sites, meaning that we may never know for sure. New
technologles or discoverles could provide further evidence tn the future. Without written
records, historians must rely on archacological evidence to reconstruct the past.
Important sources of evidence about ancient Australia are human remains found at
Lake Mungo in New South Wales and Kow Swamp in Victoria, as well as the Bradshaw/
Gwion Gwion paintings located in Western Australia's Kimberley region.

Lake Mungo

In 1969, some burned bones were spotted by chance by 3
motorcyclist in the Willandra Lakes World Herltage Area in

far western New South Wales. As the motorcyclist was also a
scientist, he decded to investigate. The remalns, later called
Mungo Woman, were scientifically dated to about 25 000 years
ago. The woman had been cremated and her bones buried, with
evidence of ceremony. Five years later, another skeleton was
found, this time tntact. It was called Mungo Man. The man had
been burled rirually after his remains were first smeared with
red ochre. At first it was thought that Mungo Man lived 28 000
to 32 000 years ago, but new technologles In 1999 estimated
that he lived up to 62 000 years ago. This was considered
impossible by many scientists who accept the 'Out of Africa’
theory, 30 a panel of experts met in 2003 to cxamine the

obook assess Library  Schooladmin  Help

Insight History for NSW Stage 4 SAMPLE

BOOK RESOURCES MARKBOOK

| »]

v Part Alnvestigating the ancient past: an
overview

~ Chapter 1 Investigating the
ancient past (

1A How do historians and
archaeologists investigate history?

1.1 History is investigation
1.2 Timein history
Checkpoint 1A

1B What types of sources are used in
historical investigations?

Other resources
1.3 Gathering evidence from 2 range of
sources
1.4 Methods and sources used in
historical investigations
Checkpoint 18 2 Student book questions
1C How do historians and
af‘h“?bf‘m investigate historical 1.7 Mysteries of ancient 1.7 Mysteries of ancient
mysteries? Australia Australia
1.5 Investigating historical mysteries Detailed notes to support Awrite-in worksheet for the
teachers, including tzaching Check Your Leamning questions
Checkpoint 1C strategies, additional activities, for this topic
differentiation advice and extra

1D What do sources revesl sbout

Australia’s ancient past? resources

1.6 Sources from ancient Australis

Checkpoint 10 %

1E Why is it important to conserve the
remains of the ancient past?

1.8 Conserving the remains of the Mungo Explorer The Australian Museum on

ancient past . 3
P A useful weblink £ help your Cuddie Springs

Checkpoint 1€ understanding of this topic Auseful weblink to help your

understanding of this topic
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Chapter 1 Investigating the ancient past

1.7 Mysteries of ancient
Australia >

Pages 58-63

Weblink
1.7 Mysteries of ancient Cuddie Springs
Australia Auseful weblink to help your
Answers to the Check Your understanding of this topic

Learning questions for this topic

The Gwion UNESCO's World Heritage
Gwion/Bradshaw ... List

A useful weblink to help your A ussful weblink to help your
understanding of this topic understanding of this topic



HOW DO HISTORIANS AND ARCHAEOLOGISTS
HISTORY?

» Outline the main features of history and archaeology
1 Explain the purpose and importance of the study of history. (3 marks|
2 What is the difference between the study of history and the study of
archaeology? 3 marks)
» Outline the role of historians and archaeologists
3 What are the responsibilities and tasks performed by historians?
In your answer, be sure to include some information about:
* what historians investigate
* why historians are important for us today. [5 marks]

4 What are the responsibilities and tasks performed by archaeologists?
In your answer, be sure to include some information about:

* what archaeologists investigate
* why archaeologists are important for us today. [5 marks|

» Describe and explain the different approaches to historical investigation t
by archaeologists and historians

5 Which two experts should an archaeologist employ to assist after finding a|
unopened coffin covered in writing in an ancient language? Give reasons fol
answer. (5 marks)

6 Outline the skills and technologies employed by historians and archaeologi
during a historical investigation. [10 marks|

» Define terms and concepts relating to historical time
7 Define the following terms:
a chronology I1 mark|
ac and p [2 marks]

decade, century and millenni
(3 marksl

b
¢ sce and cz [2 marks] timeline (1 mark]
d

relative dating and absolute

circa (1 mark) ?
dating. (4 marks|

8 Explain why some people use 6c/ab and others use sce/ce. Give examples tof
support your response. (5 marks)

Totat mark

Check your Student gbook assess for these
digital resources and more;

Checkpoint Interactve T notes
1A How da hestarians Building a timelne

and archaeologests westigating the

1A

CHECKPOINT

»

v Part Alnvestigating the ancient past: an
overview

~ Chapter 1 Investigating the
ancient past

1A How do historians and
archaeologists investigate history?

1.1 History is investigation

1.2 Time in history

Checkpoint

1B What types of sources are used in
historical investigations?

1.3 Gathering evidence from a range of
sources

1.4 Methods and sources used in
historical investigations

Checkpoint 1B
1C How do historians and

archaeologists investigate historical
mysteries?

investigate history? ancient past
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1.5 Investigating historical mysteries
Checkpoint 1C

1D What do sources reveal about
Australia’s ancient past?

1.6 Sources from ancient Australia
1.7 Mysteries of ancient Australia
Checkpoint 1D

1E Why is it important to conserve the
remains of the ancient past?

1.8 Conserving the remains of the
ancient past

Other resources

-
assess quiz

1A How do historians and
archaeologists ...

1A How do historians and
archaeologists....

Test your knowledge with this
quiz {Consolidate),

Test your knowledge with this
quiz (Extend).

Student book questions Student book answers

1A Checkpoint 1A Checkpoint

Awrite-in worksheet for the Answers to the Checkpoint

Checkpoint questions for this questions for this section

section

wZ

Chapter 1 Investigating the ancient past

Checkpoint 1A
Page 43 )

1A How do historians and
archaeologists ...

1A Checkpoint

Detailed notes to support
teachers, including teaching
strategies, additional activities,

Test your knowledge with this

quiz (Support).
differentiation advice and extra
resources

o o

Checkpoint worksheet Checkpoint worksheet

1A Checkpoint worksheet
A(Support)

Adifferentiated worksheet
designed to suit the needs of

1A Checkpoint worksheet
B (Consolidate)
Adifferentiated worksheet
designed to suit the needs of
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What’s in the Teacher obook?

« Adigital copy of the book
« Teaching program
« Teacher notes
« Student book questions and answers (Check Your
Learning, Interpret, Checkpoint)
« Differentiated Checkpoint worksheets and answers
* Rich tasks and answers
« Differentiated assess quizzes and markbook
e Quizlet
« Flashcard glossary
* Weblinks
* Interactives
 BLMs (blank maps)
« Course planner
*«  Scope and sequence
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Quizlet and Markbook

HISTORY

commattes system

Select a class, group or student to view their results.

Use the navigation menu on the left-hand side to view the different Markbook levels: Overview, Chapter or Topic.

2019 11 Maths Live v c Group v Student ~ “
Chapter 15

definitions NS _
verms . () Otord Austata Chapter 1 Investigating the ancient past

Export resuits (€% Add new assessment &)

Togée Ohopler 4 Oversit .
Adar Apple v [N y 9~ 3 Needt to work ea his weak

Keep It

Bevtie Banena 0% A% % 0% 100% 81 100 Excellent work

R3%

commiltes system

a sysbem used by federal and stabe
parliaments in Auiiralia that involves the use
o A b P11 115
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Sample content available now

Stage- and year-level
Student book
sample pages

Teacher Dashboard
samples

To access, visit oup.com.au/insight-hist
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Oxford Insight History for NSW Stages 4 and 5

e Format [ Price

Student book + obook assess PRINT + DIGITAL $94.95
Print book with 24 months’ digital access included

Student obook assess DIGITAL $74.95
Digital book with 24 months’ digital access included

Student obook assess MULTI DIGITAL $84.95
Digital book that includes 3 x 24 months’ digital access

Teacher obook assess* DIGITAL $499.95

Digital book that includes access to additional teacher
only resources. Ongoing access.

OXFORD

* FREE ongoing access to
Teacher obook assess with
booklist or class set
purchase.

If your school has a different
purchasing model, ask our

- team about options.
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Oxford Insight History for NSW Years 7-10

e e orice

Student book + obook assess PRINT + DIGITAL $64.95
Print book with 12 months’ digital access included

Student obook assess DIGITAL $44.95
Digital book with 12 months’ digital access included

Student obook assess MULTI DIGITAL $54.95
Digital book that includes 3 x 12 months’ digital access

Teacher obook assess* DIGITAL $299.95

Digital book that includes access to additional teacher
only resources. Ongoing access.

(0).630):3))

OXFORD

* FREE ongoing access to
Teacher obook assess with
booklist or class set
purchase.
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If your school has a different |
purchasing model, ask our

-, team about options.
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What's next?

Contact your Education Consultant

B To learn more about Oxford Insight History for
NSW Second Edition, or to arrange to view full
sample pages, please contact your local

Secondary Education Consultant:

oup.com.au/contact
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Your local Secondary Education Consultants

Caly James

Secondary Sales Manager
caly.james@oup.com

0413 745 855

Sandra MclLachlan
Secondary Sales Consultant

sandra.mclachlan@oup.com
0411759 608

Catherine Stephenson
State Sales Manager

catherine.stephenson@oup.com
0404 021 237
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Thank you for
attending






