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Transition to Nursing Practice: From Student to Professional combines 
the theoretical principles that underpin transition to practice with 
thought-provoking insights and activities to challenge and promote 
reflective practice.

All the features included throughout the text aim to reinforce key 
concepts and demonstrate the application of learning. 

    Chapter 4 

 The Experience of Transition 

   Judy Duchscher and Jayne Hartwig 

    Learning Outcomes 
   Following completion of this chapter, you will be able to:  

1.     Explain the concept of transition.    

2.    Outline the process and stages of transition for new graduate nurses.    

3.    Identify strategies to mitigate challenges new graduate nurses can experience with transition.    

4.    Describe factors that enhance learning and support a positive transition process.    

     Key terms 
 Role transition    Transition    Transition shock 
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Chapter 1 Nursing – A Professional Role

communication and collaboration between them. It was suggested that healthcare 
organisations need to foster interdisciplinary collaboration, based on mutual 
respect and trust, particularly between physician and nurse (Schalemberg &  
Kramer, 2009b). Effective interdisciplinary collaboration relies on well-
developed interprofessional practice (IPP). Effective IPP occurs when two or 
more health professionals collaborate as a team toward a common purpose, with 
a mutual respect for each other’s expertise and a commitment toward achieving 
this purpose (IPEC, 2020). 

Collaboration, or a lack thereof, between physicians and nurses can influence 
patient outcomes (Breau & Rhéaume, 2014). Conflicting views between 
nurses and physicians lead to inconsistencies in effective care (Holms et al., 
2014). Importantly, it has been highlighted that ineffective collaboration 
compromises quality of care and patient safety because of frustration and 
dissatisfaction among both nurses and doctors (Messmer, 2008; Rosenstein & 
Naylor, 2012). 

All decisions relating to care and treatment require deliberation, with the 
appropriate weighing of benefits and burdens of treatments being imperative 
to determine consistency with established treatment goals (Gourgiotis & 
Aloizos, 2013; Siegel, 2009). Although issues are usually resolved over time, the 
mechanism by which resolution is facilitated is unclear (Kissoon & d’Agincourt-
Canning, 2014). Rodney (1991) suggested that nurses should know the needs of 
the patient and family and communicate this to the team. The unique relationships 
developed between nurse and patient and the patient’s family, together with 
nurses’ interactions with physicians, confer considerable moral responsibility 
on the nurse, which provides strong arguments in favour of including nurses in 
decision-making about patients’ care (Baggs, 1993; Kryworuchko et al., 2012; 
Simpson et al., 1989; Sjökvistet et al., 1999). Nurses spend more time than doctors 
with the patient and family and should, therefore, be involved in decision-making 
concerning treatment and care (Baggs, 1993). Interdisciplinary collaboration 
allows input from the perspectives of all members of the healthcare team, with 
each profession having special expertise that can lead to enlightened patient 
management (Baggs & Ryan, 1990; Hughes & Fitzpatrick, 2010; Rose, 2011).

Interprofessional 
practice

Two or more health 
professionals 
collaborating as a team 
toward a common 
purpose with a mutual 
respect for each 
other’s expertise and 
a commitment toward 
achieving this purpose.
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Part I Being a Registered Nurse – The Nurse in Contemporary Healthcare

Introduction
As a registered nurse, you are a member of a profession that is at the forefront of 
healthcare worldwide. Nursing represents the largest segment of the healthcare 
professions and makes an enormous contribution to the provision of efficient, 
cost-effective and high-quality healthcare. Nurses are vital to the health and 
well-being of individuals, families and communities and are reputed to be the 
most trusted of all healthcare professionals. As a nurse, you have the ability 
to make a difference to the quality of people’s lives. While this is a role that 
is at times challenging, it is also a privileged, fulfilling position that offers a 
diverse depth and breadth of rewarding experiences. In this chapter, we reflect 
on the professionalisation of nursing over time and the major role nurses play 
in the provision of global, Australian and New Zealand healthcare. Professional 
regulation, why it is required and how it occurs will be examined along with 
the various roles nurses occupy, their scope of practice and the standards they 
are expected to meet. As a profession, we celebrate the contribution made by 
nurses and the benefits that nursing brings to the health of the global population 
because, without nurses, universal health coverage cannot be achieved.

Case Study 1.1: Introducing Ben
Ben is a 38-year-old nursing student who has studied his nursing degree 
part-time. He previously worked as a teacher but was seeking a career 
change. Ben is in his third year at university and has really enjoyed his 
studies. He feels very confident about his role and responsibilities and 
thinks he would do well in a clinical leadership role of some sort later in 
his career. He is about to go on his final placement and wants to be well 
prepared – he is keen to make a good impression as he wants to secure a 
position in the local health service as a graduate nurse.
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Chapter 1 Nursing – A Professional Role

     Defi ning nursing 
   Almost every person has contact with a nurse at some point in their lives. 
According to the World Health Organization (WHO), there are approximately 
28 million nurses worldwide, accounting for close to 50% of the global healthcare 
workforce (WHO, 2020). But what do nurses do? Everyone thinks they know 
what nurses do – but do they? Th e traditional image of the nurse is associated 
with Florence Nightingale, the founder of modern nursing, with a role focused 
on keeping a sick person safe, comfortable and clean. Th is image and role of a 
nurse, however, has changed and expanded signifi cantly over time, contributing 
to the challenge of clearly defi ning or describing nursing. Ask anyone to defi ne 
nursing or to articulate what nurses do and they will struggle to give a concise 
and realistic answer – try it yourself. Th e typical answer is ‘nurses care for people 
who are sick’ but what does that mean and is that what all nurses do?  

   Portfolio Activity 1.1: Stop, refl ect and think 

   Drawing on your experience as a nurse and with nurses, think about the 
multi faceted role of the nurse. Can you concisely define nursing in a way that 
embraces all aspects of the role in all contexts?  

   Virginia Henderson has been described as the fi rst lady of nursing and was 
referred to as arguably the most famous nurse of the 20th century (McBride, 
1996). Halloran (1996) likened Henderson's written works as the 20th-century 
equivalent of those of the founder of modern nursing, Florence Nightingale. 
Henderson is famous for her defi nition of nursing:   

   Th e unique function of the nurse is to assist the individual, sick or well, in the performance 
of those activities contributing to health or its recovery (or to peaceful death) that he 
[sic]  would perform unaided if he had the necessary strength, will or knowledge 
(Henderson, 1978). 

    Th e defi nition of nursing developed by the WHO in response to the strategy 
of  Health for All   by the Year 2000  (WHO, 1981) highlighted a number of key 
concepts related to the practice of nursing:  

           Th e mission of nursing in society is to help individuals, families and groups to determine 
and achieve their physical, mental and social potential, and to do so within the challenging 
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Learning Outcomes 
are included in each 
chapter to assist 
in understanding 
the context of the 
content.

Key terminology is 
captured and defined 
to aid understanding, 
both within each 
chapter and in a 
comprehensive 
Glossary.

Each chapter 
features an unfolding 
Case Study to 
promote reflection 
on content. 

Portfolio Activity: 
stop, reflect and 
think boxes pose 
questions and 
encourage reflection 
about nursing 
practice, within the 
context of Portfolio 
preparation.
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Chapter 3 Developing a Professional Portfolio 

   Th e list is neither comprehensive nor a list of expectations for all nurses. Most 
nurses would not have evidence that addressed all the components, and a nurse 
further into their career would be more likely to be able to address more components 
than a nurse early in their career. However, they provide some ideas about what 
would be acceptable and what might be possible. Having an idea about what to 
work towards could be helpful for planning learning and career development.  

  As you construct your showcase portfolio, you may identify gaps in the 
evidence to support your claims. In fact, you are likely to identify gaps in evidence. 
Sometimes the gaps are oversights; you can go back and locate the required 
evidence. Sometimes there may be a gap in your knowledge and skills that you 
need to address. If so, you need to identify a learning objective, develop a learning 
plan that will enable you to learn about the required area, undertake the required 
learning and access the form of evidence that supports your knowledge claim.  

  Compiling a showcase portfolio requires decision-making around the items of 
evidence selected. Evidence selection should be based on purpose. Not all items 
will be required in all portfolio presentations. Keep items of evidence stored 
securely so they can be accessed when required. Each item should be accompanied 
by a statement that explains the importance of its inclusion, as discussed earlier.  

  When compiling the showcase portfolio, it is important to ensure that 
any refl ective component and evidence link to some specifi c criteria. Do not 
assume that the viewer will understand the links between refl ection, evidence 
and criteria. Explain it, clearly and concisely. If the purpose of the portfolio is 
to demonstrate your knowledge and skills to a future employer, then link your 
refl ection and evidence to the position description of the job you are applying 
for. Addressing each criterion systematically and logically enables the person 
viewing your portfolio submission to move through it easily and seamlessly.   

  Portfolio Activity: Making the transition 

   Review the application process for graduate year positions in your area. 
What type of evidence would be appropriate to support your application for 
a graduate program? Audit your existing portfolio to determine whether it is 
suitable for this purpose. Where are the gaps? How will you fill these to give 
you the best chance of success in a competitive environment?  
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Chapter 7 Professional Readiness

              The importance of professional 
readiness 
   Nursing is not just an occupation; rather, it has long been recognised across 
the community as a profession with highly skilled and caring practitioners who 
uphold strong standards. As you might recall from Chapter 1, a profession is 
characterised by certain features. According to Perez (2019, p. 212), the three 
key features are:  
1.     Specialised education or training of its members;    
2.    Standards for practice that describe the professional practice expectations; and    
3.    Commitment to delivering a service that is not limited to the sole interests 

of the individual professional.    
   Nursing meets the criteria to be a profession as it is underpinned by 

specialist education, has standards that regulate practice and requires 
commitment that extends beyond the individual and indeed the profession 
itself. In addition, nursing possesses unique attributes that distinguish it 

  Figure 7.1   Professional readiness  
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Portfolio Activity: 
Making the 
transition activities 
promote tailored 
consideration of 
concepts discussed 
in each chapter and 
build in complexity 
as the reader 
progresses through 
the text.

Often an image is 
the best method 
of conveying 
information. The 
text provides useful 
tables and figures to 
help digest the more 
complex aspects 
of transition to 
professional practice.

Appendices at 
the end of the text 
contain worksheets 
and templates 
selected by the 
authors, to help 
you make your 
transition to practice 
a successful one.
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Appendices

Appendix 2: Worksheet – Making the Transition
As you review Figure 1.1 and Table 1.1, consider the following ideas and make some notes in the sections 
below.
1. Are there similarities and/or differences between the two professional guidelines?

Registered nurse standards for practice – Australia Competencies for registered nurses – New Zealand

    

2. Both of these guidelines were updated in 2016. Think about the practice of registered nurses you 
have witnessed during your clinical placement. Do you think the guidelines are still applicable to the 
practice of registered nurses? If so, why? If not, why not?

3. Now think about your education as a nurse in both the university and clinical contexts. Do you 
think you have the capabilities to meet the professional standards outlined in the guidelines that are 
relevant to your practice as a new registered nurse? In the space provided below, list the standard or 
area of competence that you think you might need to develop or improve to ensure you meet the 
professional standards of practice expected of you on graduation.

4. Next, visit the professional organisation that regulates your practice as a registered nurse in your 
country and find the standards or competencies for practice. Bookmark the page for later reference.  
a. Nursing and Midwifery Board of Australia (NMBA): https://www.nursingmidwiferyboard.gov.au/

b. Nursing Council of New Zealand (NCNZ): https://www.nursingcouncil.org.nz/

5. Review the standard/s or domain/s of competency where you think you need to improve and develop 
to support your transition and subsequent practice as a registered nurse.

6. Using the learning plan provided, list each area and outline two goals with strategies to help you 
enhance your performance. If necessary, seek help from your university or clinical leaders to crystallise 
your ideas.
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Appendices

Appendix 3: The CPD Summary Template
Guidelines for completing the template 

Item What to include

Date Insert the date the activity was undertaken. If it was over several dates, insert the date range.

Practice standard or 
competency

Check the standards or competencies for practice relevant to your country and identify the areas of practice you want 
to develop. Insert the practice standard number you plan to develop in the box. If it is for career advancement, you 
may choose to use the specialisations national practice standards or certification requirements.

Identified learning need Insert a statement indicating the area of learning you need to develop.

Activity State what you did to address your learning need.

Reflective evaluation
State what you learnt, how you plan to change your practice as a result of your learning, and what else you may need 
to learn.

Evidence
State the form of evidence that supports your claim of learning. Include the title or name of the evidence for easy 
reference.

Appendix number Attach the evidence to the CPD summary as an appendix. State the appendix number and title for easy reference.

CPD hours Number of hours spent on the CPD activity should be provided in this column.

CPD Summary Template

Name: 

Date: Insert year range: e.g. June 20-- to May 20--

Date Practice 
standard

Identified 
learning need

Activity Reflective 
evaluation

Evidence Appendix 
number

CPD hours

Source: Nursing and Midwifery Board of Australia. (2016). Continuing professional development. 
 https://www.nursingmidwiferyboard.gov.au/Registration-Standards/Continuing-professional- 

development.aspx Accessed 23 October 2019
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